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FUNDAMENTACIÓN DEL ESPACIO CURRICULAR

           El lenguaje se da hoy en día, primero y principal en forma de textos. Vivimos en un mundo de textos. Estamos rodeados de textos tanto en nuestros hogares como en el trabajo, la calle y la escuela: desde los textos escritos a mano, impresos,  digitales,  orale, electrónicos, así sean éstos formales o informales.  Y los que hablan un idioma tienen que “verse” con ellos a diario. Tienen que entenderlos y también producirlos. Esto sucede tanto en el contexto de una primera lengua  como en el de una segunda lengua. Por lo tanto, los profesores de una lengua extranjera, tienen como prioridad ayudar a sus alumnos a  manejarse con textos. 

Para bien o para mal los textos en inglés no solo son frecuentes en culturas de habla inglesa sino en muchas otras donde el inglés, como es el caso de nuestro país, no es la lengua madre. Pero con tantos textos al alcance no siempre es fácil seleccionarlos teniendo en mente un objetivo de enseñanza o de uso. Más aún, la enseñanza de un idioma ha estado tradicionalmente asociada a oraciones aisladas más que a textos. Inclusive en esta era del enfoque comunicativo mucho del material que encontramos para práctica está basado en la oración. Pero el lenguaje, en su estado natural, no es una cuestión de palabras u oraciones aisladas sino de texto. La unidad de lenguaje significativa es el texto. Y cuando intentamos ir “más allá” de la oración con el objeto de explorar la estructura y el propósito de los textos como unidades de significado, entonces entramos en la órbita del “análisis del discurso”. Si lo decimos de manera simple el discurso es el lenguaje, ya sea oral o escrito, utilizado con una intención comunicativa en una situación real. El análisis del discurso es el estudio de este tipo de expresiones del lenguaje y del análisis de las características y usos de los textos- lingüística del texto-  como un componente integral del análisis del discurso. Una forma de ver la distinción entre discurso y  texto es considerar al discurso como proceso y al texto como  producto.
El reconocimiento de la primacía del texto a significado que los mismos han comenzado a tener un rol muy importante en los materiales para la enseñanza de un idioma por lo que en el tramo final de la formación de docentes de lengua extranjera es necesaria la instancia de entrenar a los alumnos en el análisis del discurso a través de diferentes técnica y teorías. Con la reflexión en los aspectos fundamentales del análisis del discurso, aprenderán a analizar el tipo de material que les será de utilidad en la enseñanza del idioma.  .

:

OBJETIVOS GENERALES

    Que los alumnos puedan:

· Comprender la estructura de la disciplina y su fundamentación epistemológica.

· Reconocer los fundamentos teóricos de la articulación, producción y comprensión del discurso.

· Seleccionar y jerarquizar la información de acuerdo con los propósitos de producción del texto.

· Analizar y reconocer los distintos tipos de discurso 

· Afianzar la producción oral y escrita a partir de distintos procedimientos relacionados con  los distintos niveles del texto.

· Incorporar el metalenguaje con el propósito de caracterizar y reflexionar sobre los distintos aspectos de los textos, así como sobre los propios procesos y productos de las prácticas de lectura y escritura

· Desarrollar hábitos de análisis, asociación y raciocinio.

· Prever áreas de dificultad en el proceso de enseñanza a través de la comparación estructural entre el inglés y el español y una selección apropiada de textos

CONTENIDOS CONCEPTUALES 

Unidad 1:  El lenguaje como semiosis social. Teorías de la comunicación.  Relaciones de los aspectos formales y las funciones del lenguaje. Competencia comunicativa. Discurso, texto y co-texto,  contexto. Géneros y tipos textuales.

Unidad 2: La comunicación escrita. Texto y textualidad.  Cohesión gramatical y léxica. Estructura retórica del discurso. Coherencia Global y Local. Macro estructuras y Superestructuras. Trama y tipologías textuales. Tema y Rema. Análisis proposicional. Información dada y nueva. 

Unidad 3:  La comunicación oral. Discursos orales. Tipología. Pragmática: teorías. Rol del Conocimiento en la interacción: presuposiciones, implicancias, inferencias. Actos de habla Matriz ideática (Schemata). Cortesía en el lenguaje. Análisis de las transacciones conversacionales. Turnos. Pares adjuntos.  Pausas. Secuencias. 

Unidad 4: La reflexión meta-comunicativa y metalingüística. Análisis contrastivo de discursos y textos en lengua extranjera y lengua materna. Diferencias sintácticas, morfológicas, lexicales. Implicancias y posibilidades de la enseñanza discursiva de la lengua extranjera. 

    Contenidos procedimentales 

Unidad 1: Identificación de los elementos en el acto de la comunicación. Identificación y clasificación de textos según géneros y tipos. Reflexión sobre el significado aportado por el contexto. 
Unidad 2: Identificación y empleo de elementos cohesivos en textos. Análisis de estructuras, macroestructuras y microestructuras en textos. Reflexión sobre la significación en la organización y presentación de ideas en textos para la enseñanza de LE

Unidad 3:   Reflexión metacognitiva sobre los propios procesos de producción discursiva. Utilización de teorías de la pragmática para inferir sentido no expresado en forma directa en textos. Reconocimiento de la intención del emisor y su propósito comunicativo. Aplicación de la teoría del análisis de la conversación a diálogos adaptados para la enseñanza de la LE. Identificación de estrategias eficaces para la comunicación oral. Reconocimiento y uso de las estrategias de cortesía propias de la lengua inglesa.

Unidad 4: Diferenciación consciente de las características propias de la primera y de la segunda lengua en sus aspectos lexicales y gramaticales para una anticipación de dificultades en el alumno de LE. 

Contenidos actitudinales
· Valoración de la capacidad reflexiva

· Valoración de la reflexión metalingüística para el mejoramiento en el análisis y uso de la lengua inglesa

· Valoración de las habilidades metalingüísticas para la producción y recepción de discursos

· Valoración del análisis de textos para la selección de los mismos para la enseñanza del inglés como LE

· Compromiso con la propia formación como medio para lograr la profesionalización.

· Respeto por la diversidad cultural en el uso de la lengua

METODOLOGÍA DE TRABAJO

La metodología didáctica será de carácter comunicativo, activo y participativo.

Estrategias: Exposición. Ejemplificación. Lectura comprensiva. Diálogo. Análisis de casos. Análisis de textos y discursos. Selección de textos. Reflexión. Investigación. 

EVALUACIÓN

Parciales: se administrarán dos evaluaciones parciales como mínimo y habrá una instancia  de reelaboración.  También se solicitarán trabajos prácticos enfocados a la investigación y aplicación práctica de la teoría. Los mismos podrán ser resueltos en grupo. 

Cronograma tentativo: Primera instancia de evaluación: Fines de mayo

                                    Segunda instancia de evaluación: Fines de Junio

Evaluación final: Será de acuerdo a la condición de los alumnos (Presencial, Semi-presencial, Libre) según la resolución 1406/02 modificatoria a la resolución 1304/99 sobre promoción y acreditación de los espacios curriculares.
Criterios de Evaluación: 

 Se considerarán distintos aspectos del discurso de acuerdo a la siguiente escala:

· Transferencia de conocimientos teóricos para el análisis de diferentes tipos textuales

· Relación de contenidos del espacio con los de otros espacios curriculares

· Utilización de terminología lingüística con propiedad                           50%
· Expresión en lengua inglesa con fluidez y corrección: 

	
	

	                                        Organización del discurso 
	20%

	                                        Gramática,  vocabulario general 
	20%

	                                        Pronunciación
	10%
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What is discourse?

1) Here are two pieces of language:

[image: image1.png]A This box contains, on average, 100 Large Plain Paper Clips.
‘Applied Linguistics’ is therefore not the same as ‘Linguistics’.
The tea’s as hot as it could be. This is Willie Worm. Just send 12
Guinness ‘cool token’ bottle tops.

B Playback. Raymond Chandler. Penguin Books in association
with Hamish Hamilton. To Jean and Helga, without whom this
book could never have been written. One. The voice on the
telephone seemed to be sharp and peremptory, but 1 didn’t hear
too well what it said—partly because I was only half awake and
partly because I was holding the receiver upside down.
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a) Which of the two stretches of language is part of a unified whole?

b) What sort of text is it?

c) What is the other one?

d) How do you distinguish between them?

2) Some of the following are invented examples for language teaching or grammatical analysis, and some are pieces of language which were actually used to communicate. Is there any way of telling which is which? Can you think of situations where these pieces of language might actually have been used?
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Which of you people is the fish?

Please don’t throw me on the floor!

Cross since 1846.

[ wish someone had told me he was vegetarian: I could have made
an omelette.

Chicken and vegetable . . . hot . .. medium hot . . . er rice . . .
pilao rice, er two poppadums and a . . . what’s a bhindi bhaji?




3) Examine the three texts that follow. As you do consider which of the extracts make sense and which do not.
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BUJUMBURA - It said in a statement on Sunday that 135 people
were killed in the capital Bujumbura and surrounding areas and 137
more in the northern provinces of Citiboke and Bubanza. The govern-
ment said order had been restored but security forces were still on
alert for attacks from rebels of the party for the Liberation of the
Hutu People. Burundi has said 272 people were killed in clashes
between security forces and rebels which flared a week ago in the
central African nation.

1b

LIMA - At least 20 members of the Shining Path rebel organiza-
tion were killed over the weekend by rural vigilantes armed by the
government, police said on Monday. Police also said that two
people had been killed by rebels — a rancher who had refused to
give them money and another man accused of being an informer.
The rebels said they planned to enforce what they called an “armed




[image: image4.png]strikg”’ yesterday and today to mark the 57th birthday of Abimael
Guzman, the former university professor who founded Shining
Path.

1c

At least 14 people died on Saturday after drinking a cheap alcoholic
beverage, raising to 20 the number of people killed by the poisonous
brew in two days, news reports said. The quake measured 5.7 on the
Richter scale and was felt shortly before 10.50 am (0850 GMT)
Bucharest radio quoted an official report as saying. Judge Neil
Dennison said Robert Phee, 23, a technician on the hit musical “Miss
Saigon"’, was ‘gripped by the excitement and theatricality” of his
eight robberies which netted him 15,000 pounds.
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4) Consider the following sentences. They originally formed a coherent passage, but have been jumbled up. See whether you can determine the original order.

[image: image5.png](1) In England, however, the tungsten-tipped spikes would tear the
thin tarmac surfaces of our roads to pieces as soon as the
protective layer of snow or ice melted.

(2) Road maintenance crews try to reduce the danger of skidding by
scattering sand upon the road surface.

(3) We therefore have to settle for the method described above as
the lesser of two evils.

() Their spikes grip the icy surfaces and enable the motorist to
corner safely where non-spiked tyres would be disastrous.

(5) Its main drawback is that if there are fresh snowfalls the whole
process has to be repeated, and if the snowfalls continue, it
becomes increasingly ineffective in providing some kind of grip
Jor tyres.

(6) These tyres prevemt most skidding and are effective in the
extreme weather conditions as long as the roads are regularly
cleared of loose snow.

(7) Such a measure is generally adequate for our very brief snowfalls.

(8) Whenever there is snow in England, some of the country roads
may have black ice.




[image: image6.png](9) In Norway, where there may be snow and ice for nearly seven
months of the year, the law requires that all cars be fitted with
special spiked tyres.

(10) Motorists coming suddenly upon stretches of black ice may find
themselves skidding off the road. |
(Hoey 1983: 4)
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5) What are some of the things which make text A different from text B?

        A)  

                  Annie,

                   Gone to the deli for mil.

                     Back in a tick. Go in and make yourself at home.

                                               Theo.

B) At times one’s preoccupation with averages can cause one to lose sight of the fact that many of the most important workdaday decisions are based on considerations of the extremes rather than on the middle of a distribution. 

Definitions of discourse 

Since its introduction to modern science the term 'discourse' has taken various, sometimes very broad, meanings. In order to specify which of the numerous senses is analyzed in the following dissertation it has to be defined. Originally the word 'discourse' comes from Latin 'discursus' which denoted 'conversation, speech'. Thus understood, however, discourse refers to too wide an area of human life, therefore only discourse from the vantage point of linguistics, and especially applied linguistics, is explained here.

There is no agreement among linguists as to the use of the term discourse in that some use it in reference to texts, while others claim it denotes speech which is for instance illustrated by the following definition: "Discourse: a continuous stretch of (especially spoken) language larger than a sentence, often constituting a coherent unit such as a sermon, argument, joke, or narrative" (Crystal 1992:25). On the other hand Dakowska, being aware of differences between kinds of discourses indicates the unity of communicative intentions as a vital element of each of them. Consequently she suggests using terms 'text' and 'discourse' almost interchangeably betokening the former refers to the linguistic product, while the latter implies the entire dynamics of the processes (Dakowska 2001:81). According to Cook (1990:7) novels, as well as short conversations or groans might be equally rightfully named discourses.

· extended verbal expression in speech or writing 

· to consider or examine in speech or writing; "The article covered all the different aspects of this question"; "The class discussed Dante's `Inferno'" 

· sermon: an address of a religious nature (usually delivered during a church service) 

· converse: carry on a conversation 

· talk or hold forth formally about a topic; "The speaker dissertated about the social politics in 18th century England" 

· discussion: an extended communication (often interactive) dealing with some particular topic; "the book contains an excellent discussion of modal logic"; "his treatment of the race question is badly biased" 
www.cogsci.princeton.edu/cgi-bin/webwn 

· In semantics, discourses are linguistic units composed of several sentences - in other words, conversations, arguments or speeches. Conventional phraseology often characterises a discourse as 'learned', as in: 'The Professor delivered a learned discourse on the obscure art of Lobster spotting.' 
en.wikipedia.org/wiki/Discourse 

· A conversation; the act or result of making a formal written or spoken presentation on a subject; in linguistics, any form of oral or written communication more extensive than a sentence.
csmp.ucop.edu/crlp/resources/glossary.html 

· not an easy term to get to grips with, partly because it is used differently in different subject areas.
www.cultsock.ndirect.co.uk/MUHome/cshtml/media/efterms.html 

· Connected communication of thought sequences; continuous expression or exchange of ideas.
www.oafccd.com/factshee/fact59.htm 

· [Wren McMains] A programming and simulation language based on a geographical data base that was originally designed as a tool to allow City Planners to express their thought process algorithmically. Previously much city design seemed to be black magic; Discourse provided a way to quantify and discuss the design process. Later used to simulate everything from city growth (not unlike SimCity) to military battle plans. William L. Porter postulated the original concepts which were developed into the Discourse language by Wren McMains. The initial development was done on CTSS. Discourse was one of the first application packages ported to Multics
www.multicians.org/mgd.html 

· The literary text as generally viewed by Structuralists, Post-Structuralists, and New Historicists, in contrast to the autotelic text defined by formalism. Viewed as discourse, the literary work is rooted in a cultural and rhetorical context in which meaning is a collaborative construction involving author, text, culture, and reader. (See also transaction.)
www2.cumberlandcollege.edu/acad/english/litcritweb/glossary.htm 

· a term described by Dr. Ortwin Renn in the theory of communicative action, to denote a special form of dialogue in which all affected parties have equal rights and duties to present claims and test their validity in a context free of social or political domination.
www.inspection.gc.ca/english/corpaffr/publications/riscomm/riscomm_appe.shtml 

· Michel Foucault saw a discourse as a system of ideas or knowledge , inscribed in a specific vocabulary (eg psychoanalysis, anthropology, cultural/literary studies):- large groups of statements. The important thing, for Foucault, was that such discourses were used to legitimate the exercise of power over certain persons by categorizing them as particular 'types'.
www.adamranson.freeserve.co.uk/critical%20concepts.htm 

· the totality of codified linguistic usages attached to a given type of social practice. Eg: legal discourse, medical discourse, religious discourse.
www.revue-texto.net/Reperes/Glossaires/Glossaire_en.html 

· This term describes a coherent piece of spoken and/or written language in a specific context. A discourse may be a whole text (for example, a personal letter or an entire conversation), or it may be part of a text that conveys related meanings (for example, several exchanges, within a dialogue, that relate to a single theme).
www.tki.org.nz/r/language/curriculum/french/glossary_e.php 

· Utterances or text larger than a sentence. Our course has had strong interests in discourse analysis, looking at sequences of sentences and interchange and their relation to social interaction, dominance, and collaboration (see Thomas and Tchudi 84-86 for an example). A Power Point presentation on discourse is available under the Classdat folder for our course in campus computer labs.
www.acs.appstate.edu/~mcgowant/3610glos.htm 

· has come to refer, under the influence of Foucault, to systems of knowledge and their associated practices. More narrowly, it is used by discourse analysts to refer to particular systems of language, with a characteristic terminology and underlying knowledge base, such as medical talk, psychological language, or the language of democratic politics.
www.brunel.ac.uk/~hsstcfs/glossary.htm 

· Sara Mills
www.knowlex.org/lang/en/lexikon/Critical_discourse_analysis.html 

· "[A]s a free‑standing noun (>discourse as such) the term denotes language in actual use within its social and ideological contexts and in institutionalized representations of the world called discursive practices." (CB) Literary works may contain or make use of any number of discourses. Literary language may itself be considered a kind of discourse.
classes.berklee.edu/llanday/resources/terms.htm 

· A unit of language greater than a sentence.
www.finchpark.com/courses/glossary.htm 

· is closely linked to different theories of power and state, at least as long as defining discourses is seen to mean defining reality itself.
encyclopedia.thefreedictionary.com/Discourse 

· Generally, a discussion or conversation. More specifically, a mode of expression -- originally verbal, but now applied by analogy to other forms. In postmodernism, a discourse is usually the manner of discussion peculiar to a political party, a profession, a scientific method, and/or a social group. In other words, discourse is not an absolute, but a relative term which means "the language with which this particular group describes (evaluates, etc.) its conception of truth as seen through a particular ideology." (Downloaded 1st December 2003) http://www.arts.ouc.bc.ca/fiar/glossary/d_list.html#discourse
www.gu.edu.au/school/hsv/content/assistance/hsr/assistance_hsr_glossary.html 

· [noun] Discourse is a contiguous stretch of language comprising more than one sentence (text) or utterance (speech).
portal.bibliotekivest.no/terminology.htm 

· A spoken or written treatment of a subject at length.
www.innvista.com/culture/literature/classic/glossary.htm 

· extended, connected language that may include explanations, descriptions, and propositions
www.wida.us/Resources/ELP_Standards_Overview/section_09.html
· Discourse is generally used to designate the forms of representation, codes, conventions and habits of language that produce specific fields of culturally and historically located meanings. Michel Foucault's early writings ('The Order of Discourse', 1971; The Archaeology of Krlowledge, 1972) were especially influential in this. Foucault's work gave the terms 'discursive practices' and 'discursive formation' to the analysis of particular institutions and their ways of establishing orders of truth, or what is accepted as 'reality' in a given society. An established 'discursive formation' is in fact defined by the contradictory discourses it contains and this tolerance Foucault understands as a sign of stability rather than as it would be understood in Marxism, for exampleÑof conflict and potential change. Thus characterized, a given 'discursive formation' will give definition to a particular historical moment or episteme. 'Discursive formations' do nevertheless display a hierarchical arrangement and are understood as reinforcing certain already established identities or subjectivities (in matters of sexuality, status, or class, for example). These dominant discourses are understood as in turn reinforced by existing systems of law, education and the media.

Evidently this is a generally pessimistic scenario although some recognition is given to the role individuals and pressures within institutions themselves may have in modifying a pattern of dominant meanings. The implication of Foucault's work is that members of a society, including its intellectuals, are implicated in discourse and in the discursive regimes or systems of power and regulation which give them their livelihoods and definition. There is no place to stand outside such systems. At the same time, since discourse and power are anonymous and without centre or single agency, the political role of the critical intellectual is unclear. Foucault's own work offers a model of the intellectual as historian of modes of thought; as a self-effacing cultural analyst rather than prophet, judge or polemicist. This style of work has been influential upon new historicism. Nevertheless, his studies of how forms of knowledge come about and come to govern truth and identities can be seen as fundamentally questioning. In this guise, accompanied by the concepts of ideology and hegemony, his theory has been given a more interventionist turn in cultural materialism and in specific arguments on penal reform, health care and sexuality. In its general use, the term discourse has gained a more dispersed currency than the above might suggest. Both in academic work and elsewhere it can be used variously to denote the modes of thought and vocabularies characterizing institutions, domains of culture or cultural practices (law, medicine, the BBC, information technology, cinema, haute couture, skateboarding, wine tasting); an intellectual mode or tendency (psychoanalysis, poststructuralism, postmodernism); to distinguish different fields of study (theory, philosophy, sociology, literary, film or media study); or to identify the language of different social groups or occasions (the language of management and workers, interviews, weddings, a cup final). .
A number of theorists, most notably John Fiske, have emphasized the potential within discursive practices to fracture, chip away, and subvert the dominant forces that exert the most control over a discourse, given its unstable basis within language (as opposed to openly repressive practices). Other theorists have drawn on Foucault's later writings, especialy the History of Sexuality, to argue that discourses are multivalent and intertwined, and that at any given time an individual may be positioned differently depending on which discourses she is at any given moment emeshed in. In this view, discourses give shape and form to an array of relations of power between a variety of individuals and institutions, but there is no set "dominant ideology" and few with clear claims to a fully oppressed or dominant status in society.
First two paragraphs adapted from Brooker, A Concise Clossary of Cultural Theory
Definitions of "Text"

  Text = "any instance of spoken or written language that could be considered in isolation as a self-sufficient entity" (5).1 

  "To see social institutions, social customs, social changes as in some sense 'readable' is to alter our whole sense of what such interpretation is. . . . ."2 

  Derrida: "'A text remains . . . forever imperceptible. Its law and is rules are not, however, harbored in the inaccessibility of a secret; it is simply that they can never be booked, in the present, into anything that could rigorously be called a perception'" (118).3 

  "The physical text has no function apart from the writer and reader who interact with it. Its purpose is determined by their purposes because . . . 'there are no texts, but only interpretations'" (62).4 

  "As George Dillon observes, a 'text is completed in the mind of a reader'" (57).5 

  "Meaning . . . arises from the 'multiple heterogeneous contexts' of a text. Historically situated and culturally embedded, meaning is constructed locally, 'within the occasions of the text's appearance.' Thus a single text is actually an intertextual network, 'a kind of junction where other texts, norms, and values meet and work upon each other" (10).6 

  "To give a text an Author is to impose a limit on that text, to furnish it with a final signified, to close the writing" (128-9). Critics like this approach, because it accords them status to be the discoverers of the Author and thus the discoverers of meaning (129). "We know now that a text is not a line of words releasing a single 'theological' meaning (the 'message' of the Author-God) but a multi-dimensional space in which a variety of writings, none of them original, blend and clash. The text is a tissue of quotations drawn from the innumerable centres of culture. . . . .7 



1 Covino, William A., and David A. Jolliffe. "An Introduction to Rhetoric." Rhetoric: Concepts, Definitions, Boundaries. Boston: Allyn and Bacon, 1995. 1-26. 

2 Geertz, Clifford. Local Knowledge. New York: Basic, 1983. 30-1. 

3 Klein, Julie Thompson. "Text/Context: The Rhetoric of the Social Sciences." Writing the Social Text: Poetics and Politics in Social Science Discourse. Ed. Richard Harvey Brown. New York: Aldine de Gruyter, 1992. 9-30. 

4 Harris, Expressive Discourse. 

5 Harris, Expressive Discourse. 

6 Klein, Julie Thompson. "Text/Context: The Rhetoric of the Social Sciences." Writing the Social Text: Poetics and Politics in Social Science Discourse. Ed. Richard Harvey Brown. New York: Aldine de Gruyter, 1992. 9-30. 

7 Barthes, Roland. "The Death of the Author." Image-Music-Text. Trans. and ed. Stephen Heath. New York: Hill, 1977. 142-8. Rpt. Authorship: From Plato to the Postmodern. Ed. SŽan Burke. Edinburgh: Edinburgh UP, 1995.

· the words of something written; "there were more than a thousand words of text"; "they handed out the printed text of the mayor's speech"; "he wants to reconstruct the original text" 
· a passage from the Bible that is used as the subject of a sermon; "the preacher chose a text from Psalms to introduce his sermon" 

· textbook: a book prepared for use in schools or colleges; "his economics textbook is in its tenth edition"; "the professor wrote the text that he assigned students to buy" 

· the main body of a written work (as distinct from illustrations or footnotes etc.); "pictures made the text easier to understand" 
www.cogsci.princeton.edu/cgi-bin/webwn 

· In language, text is something that contains words to express something. The term usually has broader meaning. 
en.wikipedia.org/wiki/Text 

· The individual results of media production: a movie, a TV episode, a book, an issue of a magazine or newspaper, an advertisement, an album, etc.
www.medialit.org/reading_room/article565.html 

· A written, printed document.
www.nmlites.org/standards/language/glossary.html 

· Type of high quality paper, manufactured in white or colors from bleached chemical wood pulp and/or cotton fibers. Made in a wide variety of finishes, including antique, vellum, smooth, felt marked and embossed (linen). Often has a matching cover stock. Usually deeper colors than bond or writing grades. It is desirable to use an envelope that matches or complements the enclosure when used for annual reports, brochures or other prestigious mailings.
www.nationalenvelope.com/glossarya.html 

· oral, written, gestural, or combination of these, repeatable and capable of having boundaries around it, separating it from other external features.
method.vtheatre.net/dict.html 

· Human-readable alphanumeric characters, as opposed to machine-readable bar codes.
home.intermec.com/eprise/main/Intermec/Content/About/GlossarySubpages/Glossary_ST 

· Data presented with alphanumeric characters, usually in the form of words, sentences, and paragraphs. Typically, the term text refers to pure text stored as ASCII codes (that is, without any formatting). Objects that are not text include graphics, numbers (if they're not stored as ASCII characters), and program code.
www.worldlingo.com/resources/glossary.html 

· Printed or handwritten material accessible to the naked eye. This includes books, pamphlets, broadsides, manuscripts, and musical scores.
memory.loc.gov/ammem/techdocs/repository/attdefs.html 

· A mixture of characters that are read from left to right and characters that are read from right to left. Most Arabic and Hebrew characters, for example, are read from right to left, but numbers and quoted Western terms within Arabic or Hebrew text are read from left to right.
www.alchemysoftware.ie/workzone/glossary.html 

· Broadly, a specific work or the actual wording of a work. As defined in Wingard, p. 17, something understood as in process, volatile, changing; in other words, something that demands interaction and interpretation, and thus changes with each reading. See Work.
www.viterbo.edu/personalpages/faculty/jwood/vocabulary%20page.htm 

· Body matter of a page or book, as distinguished from headings.
www.bindery.com.au/glossary.htm 

· Two meanings (Chapitre 23): Data consisting of a sequence of characters, as opposed to binary numbers, images, graphics commands, executable programs, and the like. The contents of an Emacs buffer are always text in this sense. Data consisting of written human language, as opposed to programs, or following the stylistic conventions of human language.
www.linux-france.org/article/appli/emacs/manuel/html/glossary.html 

· The written or printed material which forms the main body of a publication.
www.unicorngraphics.com/glossary/t.htm 

· Text in printing refers to all of the pages of a book except is cover. It is not just the main body of type on a page, but all of the type on a page. That includes any headings, page numbers (folios), etc. and it includes ALL pages in a book (including blanks).
www.booksjustbooks.com/glossary.asp 

· The printed words, including dialogue and the stage directions for a script.
www.cde.ca.gov/be/st/ss/thglossary.asp 

· A fixed form of words, typically in writing, but claimed by some (despite Ong) to be possible also in an oral medium. The crucial feature of a text is that its elements are not only fixed, but arranged in a fixed sequence, so that phenomena of placement or displacement are relevant. Texts may have sections, even named sections, without ceasing to be single, but they must also have some character or conferred identity as a whole. The line between text and corpus, though important in principle, can sometimes be difficult to draw. See also Oral Text.
www.umass.edu/wsp/philology/apparatus/glossary/sz.html 

· Text documents
pipin.tmd.ns.ac.yu/extra/fileformat/ 

· Each student will receive a course workbook, including most of the viewgraphs used in the course presentation.
www.ttiedu.com/130cat.html 

· In STAR GATEWAY, appears in the drop-down box under Options. Highlight to retrieve the full text of magazine articles. In Books in Print this accesses publisher information.
dallaslibrary.org/publicglossary.htm 

· Text can be written (word), visual (art) or ambient (body language) used to communicate.
www.artsconnected.org/artsnetmn/inner/iwvocab.html 

· A Survey of Mathematics with Applications, 7 th edition, Angel, Abbott, & Runde, Pearson/Addison Wesley
www.math.uh.edu/UH_NEW/undergrad/syllabi/2303/2303.html 

· Characters or numbers that are interpreted in ASCII or some similar format. The spreadsheet cannot do math on characters.
www.cs.iupui.edu/~aharris/mmcc/mod6/abssa.html 

· Any sequence of graphic symbols.
www.redsun.com/type/glossary/t.shtml 

Write your own definition of text:

___________________________________________________________________________

-----------------------------------------------------------------------------------------------------------------

CONTEXT

Context is important for language research because it shapes our understanding. Linguistic elements or resources can be ambiguous, vague or indeterminate, when abstracted from the context in which they are used and how they are actually used. This is true not just in terms of their forms or interrelations, but also as far as their meanings are concerned. For instance, the linguistic (and semantic) structure of 'No guns, no government' tells little of what it means. If abstract, conventional linguistic and social knowledge is applied, say by someone from outside NI, then it may be interpreted as 'If there are no guns, then no government can be formed--because, e.g. guns are needed for constituting a government'. Or perhaps 'We don't want guns and we don't want government'. Without the specific contextual information, especially about the current political debate, there is no way of arriving the precise interpretation that everyone in NI takes it to be. Take also ‘Mummy water’ in child language for example. In terms of its form, when used in different contexts, it can be interpreted as having different grammatical structures: Mummy’s water, Mummy give me water, Mummy there is water (on my neck), etc. Similarly, when the same form, ‘water’, is used in different ways by the child, it can be interpreted as having different meanings: Give me water, I want water instead of orange juice, there is water on my neck, this (word) is water, etc. In order to make proper sense of language, therefore, we must take context into account at the same time when we study language: language and context must be studied together as one unit of analysis (cf. Duranti & Goodwin, 1992: 2)—hence the multi- and inter-disciplinarity of pragmatics (and discourse studies).

Language is always used in some context; and it is integral part of context—an insight most forcefully made by Hymes (1974) in the context of modern western linguistics. It is used in some specific time and place, by particular individuals, who are creative, but who are also members of some communities or institutions, which has particular values and traditions. In order to make proper sense of language we must bring context into the focus of analysis at the same time when we study language: language and context must be studied together as one unit of analysis—hence the notion of discourse and hence the multi- and inter-disciplinarity of discourse. 

Different linguistic theories have different conceptions of context (for an overview see Schiffrin, 1994: Chapter 10; see Martin, 1992: Chapter 7 for a systemic functional perspective). In this study I draw on the ethnography of communication (Hymes 1974) and recent re-considerations of the notion (Duranti & Goodwin, 1992) and define context as the environment in which language use occurs and which is relevant to the interpretation of the language use in question. I classify context into four interrelated components from the point of view of an analyst. These are inter-subjective, inter-personal, situational and semiotic.

The knowledge that participants bring into the linguistic interaction—‘what I know’ and ‘what I know that you know’ etc.—is called inter-subjective context. Such context also includes social and cultural knowledge--what Foucault calls ‘discourse’—which shape people’s thinking and speaking. Because of such knowledge, discourse may be indirect, implicit and ‘incomplete’. This is where presuppositions and inferences come in. I remember a conversation exchange at a canteen with a Japanese student. A few minutes after I was introduced into the talk with her, I said,

I: I have been to Kobe.

J: Before or after? 

I: Before, fortunately!

Without reference to the particular historical context of the Kobe earthquake in 1994, the way the exchange is organized (NB, 'Before or after', 'Before' and 'fortunately') would become incomprehensible.

Discourse has to do with (inter)personal context: the particular persons involved—‘personal style’, ‘social roles’ and ‘interpersonal relations’. ‘People become environments for each other’, as McDermott (1976, quote in Duranti & Goodwin, 1992: 5) has expressed. A habitually sarcastic person’s discourse may be benign in import whereas the ‘same’ speech by a ‘direct’ person may be ‘serious’ in nature. At an international press conference in the wake of atrocities in East Timor, Bill Clinton declared that ‘Indonesia must invite, must invite, international troops to restore order.’ In this particular situation, it is the position of the presidency of the United States that enables and empowers Clinton’s language. Thus, the discourse of a person in (institutional) power may carry more ‘force’ in effect than that of people who are less privileged. Such personal ‘biography’ and ‘place’ in society are referred to here as inter-personal context. 

By situational context is meant the circumstances in which discourse takes place. These include the Time, the Place, the purpose of the interaction (e.g. buying post stamps, making a political decision) and the mode of communication (e.g. spoken or written). Basically, these are the 'here and now' of the discourse in question. The objects in the immediate situation of ‘If you take this, then I will take this’ render clear what ‘this’ and ‘this’ mean. 

Semiotic context refers to simultaneous, prior and subsequent discursive or other symbolic material, for instance pictures alongside a news article (but see Schiffrin, 1994: 377-8 for the notion of 'text-as-context'). What is said before, what is said after and the supra-segmental features (pitch, pause, laughter etc.) are all related to the discourse that is the focus of attention. Such context is important, as ‘each additional move within the interaction modifies the existing context while creating a new arena for subsequent interaction’ (Duranti & Goodwin, 1992: 5). One special kind of semiotic context that should be mentioned is the background discourse that is implicitly or explicitly tied into the current discourse in question. This kind of discourse is best captured in Bakhtin’s (1981) ‘dialogic’ qualities of discourse, Volosinov’s (1973) speech genre, and Goffman (1984) frame analysis.

Let me reiterate that these contextual components are viewed from the perspective of the interpreting analyst. This is the way language data are dealt with. Therefore these components are closely associated with the characteristics of the analyst him/herself. That is, they are a function of what the analyst knows and his/her theory, methodology and other personal limitations or advantages. This also implies that the analyst should broaden his/her contextual horizon as much as possible in order to be a well-informed and critical analyst. It is also in this sense that ‘context’ is an interpretative resource for the analyst.

The dynamic relationship between discourse and context

However, defining context and its components is not to say that it is discrete in boundary, to be neatly separated from language; nor is it to say that language is passive to it. On the contrary, as one of the central themes to be developed in this book, language and context are inseparable from each other and more importantly language can be used dynamically and creatively to intervene and transform context (cf. Duranti & Goodwin 1992). In other words, context will not be taken for granted, as pre-given but as part of the discursive activity and process. 

Furthermore and importantly, the researcher or analyst who studies a particular piece of discourse does not escape from this all-encompassing context. In other words, the discourse being investigated is also reflexive of the language scholar—who is caught up in the same web of contextual parameters we saw above.

Online internet. Date of access: March 2010: http://www.geocities.com/CollegePark/Lounge/8112/class2/pragmatics.htm
Definitions of context

· discourse that surrounds a language unit and helps to determine its interpretation 
· the set of facts or circumstances that surround a situation or event; "the historical context" 
www.cogsci.princeton.edu/cgi-bin/webwn 

· ConTEXT is a freeware text editor directed at programmers. 
en.wikipedia.org/wiki/ConTEXT 

· ConTEXt is a document preparation system based on the TeX typesetting program. Being more recent than the other main TeX macro package, LaTeX, it is both more modular in its conception and more monolithic in its building. For instance, TeX-based vector graphics are fully integrated into ConTeXt through Metafun, a superset of the MetaPost graphic programming language (which in turn is derived from Metafont language, another creation of Donald Knuth). It also focuses on using PdfTeX to generate bo
en.wikipedia.org/wiki/ConTeXt 

· Context includes the circumstances and conditions which "surround" an event. Within specific academic disciplines, it has the following meanings: * In archaeology, the context (physical location) of a discovery can be of major significance. See Stratification. More precisely, an archaeological context is an event in time which has been preserved in the archaeological record. The cutting of a pit or ditch in the past is a context, whilst the material filling it will be another. Multiple fills, s
en.wikipedia.org/wiki/Context 

· the relationship of artifacts and other cultural remains to each other and the situation in which they are found.
www.saa.org/publications/sampler/terms.html 

· A context specifies an access pattern (or path): a set of interfaces which give you a way to interact with a model. For example, imagine a model with different colored arcs connecting data nodes. A context might be a sheet of colored acetate that is placed over the model allowing you a partial view of the total information in the model.
www.w3.org/TR/WD-DOM/glossary-971209.html 

· includes the political, social, historical, psychological, institutional, and aesthetic factors that shape the way we understand the performance event.
act.vtheatre.net/dict.html 

· The interrelated conditions in which a play exists or occurs.
www.cde.ca.gov/be/st/ss/thglossary.asp 

· When the compute function of a node is called, the context defines when, in time, the node is being recalculated.
www.davidgould.com/Glossary/Glossary.htm 

· The circumstances in which an act occurs, encompassing the entities of time, place, agent and resource. The context model is the basis of the indecs data model and ontology.
www.doi.org/handbook_2000/glossary.html 

· The items in scope with respect to the current position in the document. This includes the current node, its number within the current context, the list of in scope variables and the list of in scope namespaces.
www.dpawson.co.uk/xsl/xslvocab.html 

· Classifications drawn from various standards (business sub-process, industry, region and geography, product, legislative). The idea of Context is that the structure of a piece of business information is defined by the purpose which it serves within a business process, an industry, or region. Example: An item can be defined in context of Global for product type Fast Moving Consumer Goods (FMCG) or other verticals.
usnet03.uc-council.org/glossary/ 

· The complete environment in which an artifact is found, including its exact location, its surroundings (soil, water, etc.), and its relationship to other artifacts. A very important concept in archaeology; it tells us how an artifact can contribute to our understanding of a site, culture, etc. Once an artifact is removed from its context, it is no longer archaeologically significant.
www.digonsite.com/glossary/ag.html 

· The relation of an artifact or cultural remains to the surrounding artifacts or remains and to the soil level in which they were found. The surrounding conditions of an archaeological find.
members.aol.com/artgumbus/glossary.html 

· You are baking chocolate chip cookies in small batches for family and friends
en.wikipedia.org/wiki/Pattern_language 

· The information about a process maintained by the Process Manager. This information includes the current state of the process, the address and size of its partition, its type, its creator, a copy of its low-memory global variables, information about its 'SIZE' resource, and a process serial number.
developer.apple.com/documentation/mac/Toolbox/Toolbox-489.html 

· The inner or body tissue of a fruit body which supports the hymenophore in the larger and especially the pileate species of Hymenomycetes. (17)
ppathw3.cals.cornell.edu/glossary/Defs_C.htm 

· the text that occurs before and after a piece of text
www.une.edu.au/ltc/Plagiarism/glossary.htm 

· The circumstances relevant to something under consideration.
cedar.web.cern.ch/CEDAR/glossary.html 

· The situation including the creators, their purposes, activites and circumstances that caused events to occur and records documenting them to be created and maintained.
john.curtin.edu.au/society/glossary/ 

· the immediate environment of an artifact including its association with other artifacts and features as well as its position within the site stratigraphy.
www.umanitoba.ca/faculties/arts/anthropology/manarchnet/appendices/glossary.html 

· Hashtable that contains the variables needed during template evaluation by WebMacro.
bishop.sourceforge.net/definitions.html 

· The background information that enhances understanding of technical and business environments to which the records relate, eg metadata, application software, logical business models, and the provenance (ie address, title, link to function or activity, agency, program or section).
www.naa.gov.au/recordkeeping/er/guidelines/14-glossary.html 

· Artefacts can provide us with a lot of information about the past and people in the past. However, objects by themselves can only tell part of the story. Central to an archaeological understanding of the past is the context of these objects - that is where they were found, what kind of deposit were they found in, where stratigraphically they fit in with other artefacts.
www.oxfordshire.gov.uk/print/index/environment/environment_countryside/countyarchaeology/arch_outreach/glossary_of_archaeological_terms-2.htm 

· here usually the words surrounding a hit.
www.essex.ac.uk/linguistics/clmt/w3c/corpus_ling/content/glossary.html 

· A context is any valid ``adverb phrase'' from the hypothesis grammar.
www.hybrow.org/Docs/Glossary.html 

· The province of Jamtland is situated in northern Scandinavia, between latitude 62° to 65°, 450 km north of Stockholm and 100 km east of the Norwegian city Trondheim. Jamtland has an area of 39.600 km2 (Belgium 30.000 km2).
w1.635.telia.com/~u63501054/jamska_eng.html 

· Information about the state of an application at a given time. For instance: The current event is "Copy Text". The current selection is "involvement in", which is words 5 and 6 of line 12 of paragraph 4 of the document "Management Principles". The word before the current selection is "maintain". The "Page Layout View" option is currently selected. The current font is 14 pt. Times. The current time is "16:22:08 11/28/92".
www.acypher.com/wwid/BackMatter/Glossary.html 

· overall situation in which language learning occurs.
www.ncpublicschools.org/curriculum/latin/glossary.html
Context: what is it? 

Here are four subareas involved in fleshing out what we mean by context. 

· physical context 

· epistemic context 

· linguistic context 

· social context 

Physical context: we can think of this in terms of where the conversation is taking place, what objects are present, what actions are occurring, and so forth. 

Epistemic context: the epistemic context refers to what speakers know about the world. For example, what background knowledge is shared by the speakers is crucially part of your epistemic knowledge when you have a conversation with someone else? 

Linguistic context: the linguistic context refers to what has been said already in the utterance. For example, if I begin a discussion by referring to Jane Smith and in the next sentence refer to "her" as being a top notch athlete, the linguistic context lets me know that the antecedent of "her" (the person "her" refers to) is Jane Smith. 

Social context: the social context refers to the social relationship among speakers and hearers. 

Think about the discussion of the library scene in Language Files. Two people come into a library and they are talking really loud. They sit at your table and continue their babbling. So, you look up at them and say: 

"Excuse me, could you please speak up a bit more? I missed what you said." 

What do we know pragmatically about your utterance? What contributes to our understanding of why its literal meaning (i.e. please speak up) departs so much from what its intended meaning is (i.e. shut up!)? Consider some of the contextual properties of the utterance. 
  

· physical: the conversation occurs in a library 

· epistemic: libraries are quiet places 

· linguistic: sarcastic tone of voice (intonation cues are linguistic) 

·  social context: you have the right to ask someone to be quiet in a place where people are supposed to be quiet, especially if their rule-breaking is injurious to the needs of others, which overrides the social norm of not giving orders to total strangers. 



Contextual knowledge allows for the hearer to comprehend that the intended meaning is distinct from the literal meaning. With any luck, they'll even tone it down. 

Besides understanding broad notions of how context is important, pragmatics also examines the kinds of Speech Acts that people employ when they speak. We'll cover the notion of speech acts here. 

	The role of contextualisation cues in interpretation

	R
	And you've put here, that you want to apply for that course because there are more jobs ... the *trade.

	A
	Yeah (low).

	R
	So perhaps you could explain to Mr. C. *apart from *that reason, *why else you want to apply for *electrical work.

	A
	I think I like ... this job in my-, as a profession.

	C
	And *why do you think you'll *like it?

	A
	Why?

	C
	Could you explain to me why?

	A
	Why do I like it? I think it is more job *prospect.

	Comments

	At this point in the selection interview, an electrician with a South Asian background is "tested" for his interest in the course. According to Gumperz (1999:466-7), A does not seem to notice that the interviewers, indirectly, by strategically positioning their accents, are attempting to direct the candidate's attention to significant points in the arguments where he may expand his answer. The exchange above illustrates but one aspect of a larger set of conventions which together account for a failed application. However, the explanation offered does more than just invoke cultural differences. Other factors to be considered are A's limited exposure to informal contacts in which "local" conventions can be learned and the role of language ideologies which, for instance, equate control of the officially-accepted standard language with basic ability.

	Example and analysis quoted from Gumperz (1999 


). 


Discourse Analysis: Theory and Method

The word "discourse" has a variety of different meanings.  Within linguistics it usually means language (oral or written) in use, as opposed to language as an abstract system.  The term also has less linguistic, more sociopolitically oriented meanings, for example, it is sometimes used to mean: what is (typically) "sayable" ("mean-able", "communicable") about one or more topics within the constraints of a given time, place, or social, cultural, or institutional setting (e.g., as in such phrases as: "17th century discourse about women", "the discourse of modern medicine", "Enlightenment discourse", or "the competing discourses of school reform emanating from business and educational research").  This course will be concerned with discourse in both its linguistic and sociopolitical senses (and with the connections between these two).

There are a great many approaches to discourse analysis, rooted in different disciplines.  This course will be concerned with a "family" of approaches to discourse analysis that, based on a close examination of language in use, seek to illuminate the significance and implications of social, cultural, and political practices.  In addition, a particular concern of this course will be the ways in which discourse functions within institutions, whether these be families, communities, schools, academic disciplines, businesses, governments, or the media.  

Discourse analysis is basically the analysis of "language in context".  But this simple statement begs two questions: What is "context"? and Why bother?  Let me speak to the first question first, since the answer to this question partly answers the second one, as well.

To understand a particular instance of language, we have to know what social identity the speaker (or writer) is adopting and what social activity the speaker (or writer) thinks he or she is accomplishing.  For example, the same words uttered by the same person will mean quite different things if taken to have been spoken in her role as a professor in a formal advising session as against her role as a friend in an informal chat before getting down to "business".  "Who" we are and "what" we are doing, where we are doing it, what has already been said and done, as well as the knowledge and assumptions that we assume we share with those with whom we are communicating, are all part of "context".  

Language in context has a quite "magical" property.  The words we utter (or write) simultaneously reflect (are shaped by, are determined by) the context within which we utter them and create (shape, determine) the context.  For example, elementary school teachers talk (and act) the way they do because they are in classrooms and they are teaching, but their classrooms count as classrooms and they as teachers teaching because they talk (and act) that way.  The "world" both pre-exists and shapes how we talk about it (and act in it) and it means what it means and has the shape it does because we talk about it (and act in an on it) as we do.  

So, why do we bother doing discourse analysis?  Because "context" ultimately means the very shape, meaning, and effects of the social world--the various social roles people play, the socially and culturally situated identities they take on, the social and cultural activities they engage in, as well as the material, cognitive, social, cultural, and political effects of these.  If language both reflects and creates contexts (its "magical" property), then it is a unique window onto understanding (and, possibly, changing) the social world.  We can see, here, too, that discourse analysis is not just a way of analyzing language in context.  It is, in fact, a perspective on how to engage in the study of the social, the cultural, the institutional, and the political (i.e., social science).

Another way to look at the point being made here is this: Language mediates (stands between) the individual (the "mind") and the social ("society").  The individual mind is "furnished" (in part) through experiences in the physical and social world, but a large part of this process is mediated by language.  Language (as it is used in communication) simultaneously reflects the patterning (organization) of the physical and social world (which, of course, varies across cultures), helps create that patterning, and shapes how these patterns are "stored" in and used by the mind.  Thus, language-in-use is the point at which the mind and society come together.  As such, the study of language also allows us to develop perspectives on "cognition" (and how it is "social" and "cultural"), as well as on society (and how it is, in part, a product of the human mind and its functioning).
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7 standards of textuality

Seven criteria which have to be fulfilled to qualify either a written or a spoken text as a discourse have been suggested by Beaugrande (1981). These include:

· Cohesion - grammatical relationship between parts of a sentence essential for its interpretation;

· Coherence - the order of statements relates one another by sense.

· Intentionality - the message has to be conveyed deliberately and consciously;

· Acceptability - indicates that the communicative product needs to be satisfactory in that the audience approves it;

· Informativeness - some new information has to be included in the discourse;

· Situationality - circumstances in which the remark is made are important;

· Intertextuality - reference to the world outside the text or the interpreters' schemata;

Nowadays, however, not all of the above mentioned criteria are perceived as equally important in discourse studies, therefore some of them are valid only in certain methods of the research (Beaugrande 1981, cited in Renkema 2004:49).

· Features of discourse.

Since it is not easy to unambiguously clarify what a discourse is it seems reasonable to describe features which are mutual to all its kinds. To do it thoroughly Saussurean concepts of langue and parole are of use. Ferdinand de Saussure divided the broad meaning of language into langue, which is understood as a system that enables people to speak as they do, and parole - a particular set of produced statements. Following this division discourse relates more to parole, for it always occurs in time and is internally characterized by successively developing expressions in which the meaning of the latter is influenced by the former, while langue is abstract. To list some additional traits: discourse is always produced by somebody whose identity, as well as the identity of the interpreter, is significant for the proper understanding of the message. On the other hand langue is impersonal that is to say more universal, due to society. Furthermore, discourse always happens in either physical, or linguistic context and within a meaningful fixed time, whereas langue does not refer to anything. Consequently, only discourse may convey messages thanks to langue which is its Framework

 De Beaugrande and Dressler (1981) define the text as a communicative occurrence
which meets seven standards of textuality. These standards of textual

1. COHESION 

 

Ways components of the SURFACE TEXT are mutually connected in a sequence. 

· GRAMMATICAL DEPENDENCIES 

· INTERACTION with other standards of textuality  
 

2. COHERENCE 

 

Way TEXTUAL WORLD (i.e. configuration of CONCEPTS + RELATIONS which underlie the surface text) is mutually accessible and relevant. 

· CONCEPT = configuration of knowledge (cognitive content) which can be recovered / reactivated. 

· RELATIONS = links between concepts which appear together in a textual world 

 e.g.  CHILDREN object concept

       AT agent of relation 

       PLAY action concept 

Sometimes relations are not explicit in a text. 

       cf. relations called  -  CAUSALITY   cause + reason

                                           enablement

                                           purpose 

· TIME 

        Cf. ACTIONS   (location, agent, affected entity) 

Adding of own knowledge -> bring textual world together = INFERENCING 
 

Texts = human activities 

       SENSE = dependent -> interaction of 

       TEXT PRESENTED KNOWLEDGE + KNOWLEDGE OF THE WORLD 
 
 

Cohesion + coherence = text-centred.

3. INTENTIONALITY 

 = user-centred 

=> text-PRODUCER’S attitude that a set of occurrences should => cohesive + coherent text in order to fulfil the producer’s intentions (i.e.  to attain a GOAL specified in a PLAN). 

NB: test-USERS = TOLERANCE as regards products whose conditions of occurrence make it hard to maintain cohesion + coherence  (e.g. casual conversation) 
 

4. ACCEPTABILITY 

 => text RECEIVER’S  attitude  that set of occurrences = a cohesive + coherent text with some use / relevance to the receiver (e.g. to acquire knowledge or provide co-operation -> a plan). 

        Responsive  Ü   text type 

· social / cultural setting 

· desirability of goals 

 

cf. operation of INFERENCING shows how receivers support coherence by making own contribution to the sense of a text 

Text producers often present texts that require contribution from the receivers -> make sense

(e.g. advertisers). 

Need -> INFER may make a text more EFFECTIVE than if everything is made EXPLICIT. 
 

5. INFORMATIVITY 

 = extent to which occurrences presented in texts  = expected  v.  unexpected

                     known     v.  unknown 

The processing of highly informative occurrences = more demanding

                but also = more interesting. 

(low informativity => boredom) 
 

6. SITUATIONALITY 

 Re: factors which make a text RELEVANT to a SITUATION of occurrence.

SO   sense + use of a text = decided via the situation 

Also – situationality affects means of cohesion  (e.g. “long version” not appropriate -> road sign as little time to absorb    SO => maximum economy). 

7. INTERTEXTUALITY 

 Utilization of 1 text = dependent on knowledge of 1 or more previously encountered texts. 

Intertextuality = responsible => evolution of a variety of types of texts as classes of texts with typical patterns or characteristics

cf. text types + genres   e.g. parodies, critical reviews, reports, etc.) 
 

text    producers consult prior texts continually

         receivers need some familiarity -> prior texts 
 
 
 7 standards of textuality = CONSTITUTIVE PRINCIPLES of textual communication   

       which   = define + create form of behaviour for textual communicating

              if defied form of behaviour will break down 
 

ALSO =   3  REGULATIVE PRINCIPLES which control textual communication  

1. EFFICIENCY  of text   (cf. communicating through minimum expenditure by participants)  
 

2. EFFECTIVENESS of text = leaving strong impression 

                            + creating favourable conditions for attaining a goal 

3. APPRPRIATENESS of text 

                            = agreement between its setting 

                            + ways in which standards of textuality = upheld 
 
  

NB: above summarised from –  de Beaugrande & Dressler, Introduction to Text Linguistics [Chapter 1, pp3-12]  http://64.233.187.104/search?q=cache:LAUmMVAsAt8J:www.sml.hw.ac.uk/lanjh1/TAP/Coherence%2520%26%2520Cohesion/Standards%2520of%2520textuality.doc+STANDARDS+OF+TEXTUALITY&hl=es
Intertextuality is the shaping of texts' meanings by other texts. It can refer to an author’s borrowing and transformation of a prior text or to a reader’s referencing of one text in reading another. The term “intertextuality” has, itself, been borrowed and transformed many times since it was coined by poststructuralist Julia Kristeva in 1966. As critic William Irwin says, the term “has come to have almost as many meanings as users, from those faithful to Kristeva’s original vision to those who simply use it as a stylish way of talking about allusion and influence” (Irwin, 228).

The  notion of inter-textuality is a rich source of ideas for teaching students legitimate ways to appropriate texts. One definition of inter-textuality from the definitions on the web reads: "When a media text makes reference to another text that, on the surface, appears to be unique and distinct" (www.medialit.org/reading_room/article565.html)

Doesn't this sound a lot like plagiarism? As Daniel Chandler's Semiotics for Beginners observes: "Gerard Genette proposed the term 'transtextuality' as a more inclusive term than 'intertextuality' (Genette 1997). He listed five subtypes: 

intertextuality : quotation, plagiarism, allusion; 

paratextuality : the relation between a text and its 'paratext' - that which surrounds the main body of the text - such as titles, headings, prefaces, epigraphs, dedications, acknowledgements, footnotes, illustrations, dust jackets, etc.; 

Paratext is a concept related to published literary works that provides a framework for the written text. The work of the author is the text bound within that frame. Paratext includes elements typically added during the distribution process by editors, printers, and publishers. It provides a reference for the authorial text. Paratext is most often associated with books as they include a cover, dedication, title, and opening information. Paratextual materials are usually included with the author's consent because they shape how the written text is interpreted. Paratext is closely related to the hypotext, which is the earlier text that serves as a source for the current text.

Literary theorist Gérard Genette defines Paratext as those things in a published work that accompany the text, things such as the author's name, the title, preface or introduction, or illustrations.[1] Genette states "More than a boundary or a sealed border, the paratext is, rather, a threshold." It is "a zone between text and off-text, a zone not only of transition but also of transaction: a privileged place of pragmatics and a strategy, of an influence on the public, an influence that ... is at the service of a better reception for the text and a more pertinent reading of it". Then quoting Philippe Lejeune, Genette further describes paratext as "a fringe of the printed text which in reality controls one's whole reading of the text".

metatextuality: explicit or implicit critical commentary of one text on another text (metatextuality can be hard to distinguish from the following category); 

hypotextuality (Genette's term was hypertextuality): the relation between a text and a preceding 'hypotext' - a text or genre on which it is based but which it transforms, modifies, elaborates or extends (including parody, spoof, sequel, translation).    
Hypertext is text displayed on a computer or other electronic device with references (hyperlinks) to other text that the reader can immediately access, usually by a mouse click or keypress sequence. Apart from running text, hypertext may contain tables, images and other presentational devices. Hypertext is the underlying concept defining the structure of the World Wide Web, making it an easy-to-use and flexible format to share information over the Internet.[1]
architextuality: designation of a text as part of a genre or genres (Genette refers to designation by the text itself, but this could also be applied to its framing by readers);
	What do we mean by Genre? 

Is it: 

	a. a type or kind of text? 

b. a species? 

c. something unique? 

d. the gender of a person? 

e. something very clever? 

f. a detective novel? 

g. something written? 



What is Genre? 

	Whatever AS English course you are following, you will come across a huge variety of texts - for example a play by Shakespeare, a poem, a novel, a label on a packet of crisps, a telephone conversation, a newspaper article, a television sit-com and so on. 

Each text that you study will have certain characteristics, some of which are shared with other similar texts. Texts that share common characteristics are said to belong to the same genre. This enables you to distinguish one type of text from another. 

	Genre is therefore to do with classifying texts and making links and connections between them. Genre basically means type. 


Types of discourse
Not only is discourse difficult to define, but it is also not easy to make a clear cut division of discourse as such. Therefore, depending on the form linguists distinguish various kinds of communicative products. A type of discourse might be characterized as a class of either written or spoken text, which is frequently casually specified, recognition of which aids its perception, and consequently production of potential response (Cook 1990:156). One of such divisions, known as the Organon model, distinguishes three types of discourse depending of the aspect of language emphasized in the text. If the relation to the context is prevailing, it conveys some knowledge

thus it is an informative type of discourse. When the stress is on a symptom aspect the fulfilled function is expression, as a result the discourse type is narrative. Last but not least in this division is argumentative discourse which is characterized by the accent on the signal aspect.

This distinction due to its suitability for written communicative products more than for spoken ones, faced constructive criticism whose accurate observation portrayed that there are more functions performed. Consequently there ought to be more types of discourse, not to mention the fact that these often mix and overlap. Thorough examination of the matter was conducted, thus leading to the emergence of a new, more detailed classification of kinds of spoken texts.

The analysis of oral communicative products was the domain of Steger, who examined features of various situations and in his categorization divided discourse into six types: presentation, message, report, public debate, conversation and interview. The criteria of this division include such factors as presence, or absence of interaction, number of speakers and their relation to each other (their rights, or as Steger names it 'rank'), flexibility of topic along with selection and attitude of interlocutors towards the subject matter.

However, it is worth mentioning that oral discourse might alter its character, for instance in the case of presenting a lecture when students start asking questions the type changes to interview, or even a conversation. Using this classification it is possible to anticipate the role of partakers as well as goals of particular acts of communication.

The above mentioned typologies do not exhaust the possible division of discourse types, yet, nowadays endeavor to create a classification that would embrace all potential kinds is being made. Also, a shift of interest in this field might be noticed, presently resulting in focus on similarities and differences between written and spoken communication (Renkema 2004:64).

 Written and spoken discourse
Apart from obvious differences between speech and writing like the fact that writing includes some medium which keeps record of the conveyed message while speech involves only air, there are certain dissimilarities that are less apparent. Speech develops in time in that the speaker says with speed that is suitable for him, even if it may not be appropriate for the listener and though a request for repetition is possible, it is difficult to imagine a conversation in which every sentence is to be rephrased. Moreover, talking might be spontaneous which results in mistakes, repetition, sometimes less coherent sentences where even grunts, stutters or pauses might be meaningful. The speaker usually knows the listener, or listeners, or he is at least aware of the fact that he is being listened to, which enables him to adjust the register. As interlocutors are most often in face-to-face encounters (unless using a phone) they take advantage of extralinguistic signals as grimaces, gesticulation, expressions such as 'here', 'now', or 'this' are used. Employment of nonsense vocabulary, slang and contracted forms (we're, you've) is another feature of oral discourse. Among other significant features of speech there are rhythm, intonation, speed of uttering and, what is more important, inability to conceal mistakes made while speaking (Crystal 1995:291, Dakowska 2001:07).

In contrast, writing develops in space in that it needs a means to carry the information. The author of the text does not often know who is going to read the text, as a result he cannot adjust to readers' specific expectations. The writer is frequently able to consider the content of his work for almost unlimited period of time which makes it more coherent, having complex syntax. What is more, the reader might not instantly respond to the text, ask for clarification, hence neat message organization, division to paragraphs, layout are of vital importance to make comprehension easier. Additionally, owing to the lack of context expressions such as 'now' or 'here' are omitted, since they would be ambiguous as texts might be read at different times and places. One other feature typical of writing, but never of oral discourse, is the organization of tables, formulas, or charts which can be portrayed only in written form (Crystal 1995:291).

Naturally, this division into two ways of producing discourse is quite straightforward, yet, it is possible to combine the two like, for example, in the case of a lesson, when a teacher explains something writing on the blackboard, or when a speaker prepares detailed notes to be read out during his speech. Moreover, some of the foregoing features are not so explicit in the event of sophisticated, formal speech or a friendly letter.

· Discourse expressed formally and informally.

The difference in construction and reception of language was the basis of its conventional distinction into speaking and writing. Nevertheless, when the structure of discourse is taken into consideration more essential division into formal and informal communicative products gains importance. Formal discourse is more strict in that it requires the use of passive voice, lack of contracted forms together with impersonality, complex sentence structure and, in the case of the English language, vocabulary derived from Latin. That is why formal spoken language has many features very similar to written texts, particularly absence of vernacular vocabulary and slang, as well as the employment of rhetorical devices to make literary-like impact on the listener.

Informal discourse, on the other hand, makes use of active voice mainly, with personal pronouns and verbs which show feelings such as 'I think', 'we believe'. In addition, contractions are frequent in informal discourse, no matter if it is written or spoken. Consequently it may be said that informal communicative products are casual and loose, while formal ones are more solemn and governed by strict rules as they are meant to be used in official and serious circumstances.

The relation of the producer of the message and its receiver, the amount of addressees and factors such as public or private occasion are the most important features influencing selecting either formal or informal language. Therefore, it is not unreasonable to assume that the contemporary learner, who may easily travel and use his linguistic skills outside class, will encounter mainly informal discourse, which due to its flexibility and unpredictability might be the most difficult to comprehend. Accordingly, it seems rational to teach all varieties of language relying on authentic oral and written texts (Cook 1990:50).

Culture, rhetoric and thinking

.Yanpu Zhang (1998). Projections of Self in English as a Foreign Language Argumentative Texts Written by Chinese College Students: A Thesis Proposal.
The Weaver: A Forum for New Ideas in Education, no. 2, ISSN 1329-881X, <http://www.latrobe.edu.au/www/graded/YZed2.html> 

To cite articles published in The Weaver, please reference the above information.

Background

There is a long history of the study of writing within cultures and across cultures. In the main, this means that the study of the writing has assumed that there are culture-specific conventions and it has assumed that these culture-specific conventions are discrete: members of one culture do this, members of another culture do that. 

This assumption motivated Kaplan's (1966) cross-cultural study of rhetorical structures. He argued that different cultures have different rhetorics because people in different cultures think in different ways. Therefore, he concluded that rhetoric is culture specific. He claimed: 

Logic (in the popular rather than the logicians' sense of the word) which is the basis of rhetoric is evolved out of culture; it is not universal. Rhetoric then is not universal either. (Kaplan, 1966, p.2) 

Kaplan's famous diagram of cross-cultural differences in paragraph organisation demonstrates his conclusion (see Figure 1). 

Figure 1. Cross-cultural differences in paragraph organisation in Kaplan's (1966). 
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Kaplan's diagram had an immense impact, in part, because it is intuitively appealing and easily remembered (Connor, 1995, p.31). It resulted in many changes in English language writing textbooks in the United States and alerted thousands of language students and teachers to the differences in writing styles across cultures. 

Studies after Kaplan's initial research show that English academic writing is linear in order (eg. Oshima, 1991; Hamp-Lyons & Heasey, 1987). English academic writing is generally said to have three parts: the beginning, the middle and the end. These three parts have unity, that is, "every supporting sentence should be directly related to the main idea" (Oshima, 1991, p.29), they have coherence, that is, "the movement from one sentence to the next must be logical and smooth" (Oshima, 1991, p.39), and they have explicitness in transition within the paragraphs and between paragraphs. The linear organisation of the text, according to Oshima's and Hamp-Lyons' views, is illustrated by figure 2. 

Figure 2. The relationship between the paragraph and the overall text structure (Oshima, 1991). 
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In contrast to an English text's linear order (with unity, coherence and explicitness), the Chinese text is generally described by Western scholars as winding and twisted, with ups and downs, jumping all the way in uneven patterns. Figures 3 and 4 show the structure of classical and modern Chinese texts. The classical Chinese text structure is known as Ba Ku Wen, the eight legged structure. 

Figure 3. Diagram of Ba Ku Wen. 
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Compared with the ancient Ba Ku Wen structure, the structure of the modern Chinese text is more simplified. However, it has been influenced by Ba Ku Wen. It has the beginning of a phoenix head, the middle part of a Pig Belly, with its extensive body, and the tail of a leopard. These similarities are illustrated in Figure 4. 

Figure 4. Diagram of the modern text structure. 
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Kaplan's (1966) initially claimed that different cultures have different rhetorical structures. Rhetoric is culture specific, not universal. However, other evidence suggests that the cultures are not that complete or discrete. Members of cultures write in ways other than the dominant or preferred way. Therefore, there are two dimensions: one is within a larger context, the other is within a single cultural context. 

. 

TEXT TYPES or Discourse modes 

Types of text
Obviously, all texts have a certain feature in common, namely they are indented to convey some meaning. This function, however, might be fulfilled in a number of different ways: a road sign 'stop', and a six hundred pages long novel are both texts which might serve that purpose, yet, there are certain characteristics that distinguish them. The above example presents the idea somewhat in the extreme, although, enumerating several other common types of texts might affirm that the notion of text is a very broad one and is not limited to such varieties as those that can be found in language course books (Cook 1990, Crystal 1995).

Differences between texts might be striking, while menu is usually easy to read, legal documents or wills are not. All of them, however, have certain features that others lack, which if explained by a qualified teacher might serve as a signpost to interpretation.Additionally, the kind of a given text might also provide information about its author, as for example in the case of recipes, warrants or manuals, and indirectly about possible vocabulary items and grammar structures that can appear in it, which should facilitate perception of the text. Having realized what kind of passage learners are to read, on the basis of its title they should be able to predict the text's content, or even make a list of vocabulary that might appear in the communicative product. With teacher's tutelage such abilities are quickly acquired which improves learners' skills of interpretation and test results (Cook 1990, McCarthy 1991, Crystal 1995)

Patterns in text
Having accounted for various kinds of associations between words, as well as clauses and sentences in discourse, the time has come to examine patterns that are visible throughout written communicative products. Patterning in texts contributes to their coherence, as it is thanks to patterns that writing is structured in a way that enables readers to easily confront the received message with prior knowledge. Salkie (1995) indicates that the majority of readers unconsciously makes use of tendencies of arranging texts to approach information.

Among most frequently occurring patterns in written discourses there are inter alia claim-counterclaim, problem-solution, question-answer or general-specific statement arrangements. Detailed examination of such patterning revealed that problem-solution sequence is frequently accompanied by two additional parts, namely background (in other words introduction) and evaluation (conclusion). While in some elaborate texts the background and the problem might be presented in the same sentence, in other instances - when reader is expected to be familiar with the background, it might not be stated in the text itself. Although both cohesive devices and problem-solution patterns often occur in written communicative products only the former are designated as linguistic means, since patterning, when encountered, has to be faced with assumptions, knowledge and opinion of the reader (McCarthy 1991, Salkie 1995).

One other frequently occurring arrangement of texts is based on general-specific pattern which is thought to have two variations. In the first one a general statement is followed by a series of more specific sentences referring to the same broad idea, ultimately summarized by one more general remark. Alternatively, a general statement at the beginning of a paragraph might be followed by a specific statement after which several more sentences ensue, each of which is more precise than its predecessor, finally going back to the general idea (McCarthy 1991:158).

As McCarthy (1991) points out, the structure of patterns is fixed, yet the number of sentences or paragraphs in a particular part of a given arrangement might vary. Furthermore, one written text might contain several commonplace patterns occurring consecutively, or one included in another. Therefore, problem-solution pattern present in a text might be filled with general-specific model within one paragraph and claim-counterclaim in another. As discourse analysts suggest making readers aware of patterning might sanitize them to clues which enable proper understanding of written communicative products (McCarthy 1991:161).

Texts CHARACTERISTICS

Narrative Text - reading for the story
Narrative text – often fiction in which the values are used to describe and/or to explain human behavior. It involves a setting and a character or characters who are involved in one or more conflicts (e.g., interpersonal, 

internal; with society). Theme may be directly stated or implied. The piece makes sense when read from beginning to end. 

Characteristics: 

· Tells a story. 

· Contains well-developed characters. 

· Contains a setting describing where or when the story takes place. 

· Contains a carefully fashioned plot with a problem and resolution. 

· Contains a theme that explains the meaning of the story. 

· Contains vocabulary used to enrich understanding of the story. 

· May be written in first, second, or third person. 

Traditional Narrative Structure: 

· Beginning: Contains a setting, characters, problem(s)/conflict(s), initiating events, 

· Middle: 

· Turning points, crisis, rising action, climax, subplot, parallel episodes. 

· End: 

· Resolution, falling action, ending.

Narrative Text Types Include: 

Biographies (depending on text structure), drama, diaries, excerpts from novels, fables, fantasies, folk tales, historical fiction, legends, mysteries, myths, novels, personal narratives, plays, poetry, mysteries, science fiction, short stories, sitcoms, tall tales, etc.

Expository Text - reading for information 
Expository text - nonfiction in which the author seeks to explain or inform. The information can be verified as true. 

Common structures within expository text include description, comparison/contrast, cause/effect, problem/solution, 

sequence, or a combination of such structures. 

Characteristics: 

· To inform, explain, describe, enumerate, discuss, compare/contrast, and problem-solve. 

· Subject orientated; is focused on a specific topic. 

· Multiple organizational patterns, such as context clues or text features. 

· Difficult to predict based on content. 

· Various text patterns are signaled by different headings, subheadings, and signal words. 

· Contains facts and information using clear and precise dialogue. 

Expository Structure: 

Includes definition, description, process (collection, time order, or listing) classification, comparison, analysis, and persuasion. 

Expository Text Types Include: 

ABC books, autobiographies, biographies, essays, book reports, brochures, cartoons, catalogs, comics, complaints, definitions, government reports, graphs and charts, interviews, invitations, journals, lists, memoirs (depends on purpose and text structure), newspaper/magazine articles, 

recounts of an event, research papers, speeches, etc. 

Technical Text - reading to reach an end 
Technical text - nonfiction text in which the author gives information to the reader that may be used to perform a task, including planning and decision making. The material to be read may include explicit steps to follow or the steps may be implied in a graphic. 

Characteristics: 

· Sentences are commonly shortened or fragmented. 

· Numbered or bulleted lists are commonly used. 

· Employs dictionary meaning of words. 

· Focused on an identified topic. 

· Is organized in a logical and orderly way. 

· Hierarchical organization in which information may be accessed at random. 

· Domain-specific terminology. 

· Avoidance of humor, vague terms, figurative language, and interrogative and imperative sentences. 

· Often employs subordination suggesting cause and effect. 

· There is a balance of white space and text. 

Technical Text Types Include: 

Brochures, classified ads, consumer information, directions, floor plans, forms, graphs and charts, 

how-to guides, instructions, job preparation manuals, job related materials, maps, menus, 

questionnaires, recipes, regulations, schedules, school forms, syllabi, transcripts, warranties, etc. 

Persuasive Text - reading to consider an action 
Persuasive text - is nonfiction in which the author intends to convince the reader to adopt a particular opinion or to perform a certain action. 

Characteristics: 

· To take an informed stand on an issue using persuasive reasons and elaborating on those reasons. 

· The author considers the state of the reader’s emotion, beliefs, desires, commitments. 

· Attempts to solve a problem by invoking change. 

· Written to convince the reader to adopt the writer's point of view. 

· Focuses on a central purpose and sometimes relies on propaganda and sarcasm. 

· Author uses appeal to reason, emotional appeal, and endorsement by an influential figure (e.g., bandwagon approach, glittering generalities, testimonials, citing authority, statistics, other techniques that appeal to reason or emotion), 

Persuasive Text Includes: 

· Introduction to the problem 

· Background to the problem 

· Proposal to remedy the problem 

· Argument for the proposal 

· Refutation of opposing sides 

· Call to action 

Text types include: 

Advertisements, book reviews, brochures, business letters, charitable campaign appeals, 

commercials, debates (written), editorials, essays, letters to the editor, movie critiques, political 

campaign literature, position papers, posters, single editorials or letters, speeches, etc. 

Textypes. Internet online. Date of access: March 2010  http://www.google.com.ar/search?q=cache:6L5r_O93wyEJ:www.ksde.org/outcomes/texttypes.pdf+text+types+narrative+&hl=es 

Text Types  

 Recount  Recounts ‘tell what happened’. The purpose of a factual recount is to document a series of events and evaluate their significance in some way. The purpose of the literary or story recount is to tell a sequence of events so that it entertains. The story recount has expressions of attitude and feeling, usually made by the narrator about the events (Board of Studies, 1998, English K-6 Modules, p.29) 

	Purpose:
	To reconstruct past experiences by retelling events in the order in which they have occurred.

	Structure:
	1. Orientation - background information about who, where and when.

	 
	2. Series of events in chronological order.

	 
	3. A personal comment.


  Narrative  Narratives construct a pattern of events with a problematic and/or unexpected outcome that entertains and instructs the reader or listener. Narratives entertain because they deal with the unusual and unexpected development of events. They instruct because they teach readers and listeners that problems should be confronted, and attempts made to resolve them. Narratives incorporate patterns of behaviour that are generally highly valued (Board of Studies, 1998, English K-6 Modules, p.37) .

	Purpose:
	To tell a story

	Structure:
	1. Orientation - who/what, where and when.

	 
	2. Complication

	 
	3. Series of events.

	 
	4. Resolution.


 Procedure Procedures tell how to do something. This might include instructions for how to carry out a task or play a game, directions for getting to a place, and rules of behaviour (Board of Studies, 1998, English K-6 Modules, p.45) .

	Purpose:
	To show how something is accomplished through a series of steps.

	Structure:
	1. Opening statement of goal or aim.

	 
	2. Materials required listed in order of use.

	 
	3. Series of steps listed in chronological order.


Information Report Information reports are used to present information about something. They generally describe an entire class of things, whether natural or made: mammals, the planets, rocks, plants, computers, countries of the region, transport, and so on (Board of Studies, 1998, English K-6 Modules, p.53).

	Purpose:
	To present factual information about a class of things, usually by classifying them and then describing their characteristics.

	Structure:
	1. Opening general definition or classification.

	 
	2. Sequence of related statements about topic.

	 
	3. Concluding statement.


 Explanation  Explanations tell how and why things occur in scientific and technical fields (Board of Studies, 1998, English K-6 Modules, p.61).

	Purpose:
	To explain how or why things are as they are, or how things work.

	Structure:
	1. A general statement.

	 
	2. A series of events in chronological order.

	 
	3. Concluding statement.


Discussion  Discussions are used to look at more than one side of an issue. Discussions allow us to explore various perspectives before coming to an informed decision (Board of Studies, 1998, English K-6 Modules, p.69).

	Purpose:
	To present information and opinions about more than one side of an issue.

	Structure:
	1. Opening statement presenting the issue.

	 
	2. Arguments or evidence for different points of view.

	 
	3. Concluding recommendation.


 Exposition          Expositions are used to argue a case for or against a particular position or point of view (Board of Studies, 1998, English K-6 Modules, p.71).

	Purpose:
	To put forward an argument or particular point of view.

	Structure:
	1. Point of view is stated.

	 
	2. Justification of arguments in a logical order.

	 
	3. Summing up of argument.


 Description   Descriptions focus our attention on the characteristic features of a particular thing, eg Toby the Mongrel (as opposed to information reports, which deal with a general class of things, eg hunting dogs). The subject might be a person, eg Grandpa, a place, eg our house, or a thing, eg my favourite toy. It might be impressionistic/imaginative, eg a description as a poem or part of a narrative, or an objective description, eg of a robbery suspect.  While descriptions can occur as ‘stand alone’ texts, they are often part of a longer text, such as the description of a character or setting in a story or biography. Although they might not always be seen as a distinct text type, it is felt that the ability to describe someone or something in detail is an important skill that can contribute to a number of different text types (Board of Studies, 1998, English K-6 Modules, p.85).

	Purpose:
	To describe the characteristic features of a particular thing.

	Structure:
	1. Opening statement - introduction to the subject.

	 
	2. Characteristic features of the subject.

	 
	3. Concluding statement (optional).


Poetry   Poetry is a channel of communication that is used to achieve a range of social purposes.  Poetry expresses feelings and reflections on experience, people and events. Poetry is an aesthetic experience that works mainly through our emotions, sensory experiences and imaginative perceptions. A poem may focus on the individual feelings and reflections of the poet, or it may tell a story, or describe people, places and things, in distinctive and sometimes unusual ways.  Poetry is often written with the expectation that it will be read aloud. In poetic language, sound patterns and rhythmic qualities are an important part of the meaning. Some poems may make use of regular patterns of rhyme and rhythm while others make use of free verse form. The sound qualities in poems are emphasised by devices such as rhythm, alliteration, assonance and onomatopoeia.  Poetic texts often contain images that are expressed in striking ways. These images may be presented through different kinds of techniques such as simile, metaphor and personification.  The main purpose for teaching poetry should be to provide for students’ enjoyment and appreciation of ideas and language in poetry lessons. Poetry includes a range of text types such as narrative, recount and description. It is a channel of communication for different text types (Board of Studies, 1998, English K-6 Modules, p.93).

Response  Responses are used to summarise, analyse and respond to literary texts. They may be a personal response or a review (Board of Studies, 1998, English K-6 Modules, p.177).

	Purpose:
	To respond personally or to review a text.

	Structure - Personal Response:
	1. Context - background information on the text. 

2. Personal opinion and/or reaction.

	Structure - Review:
	1. Context - background information on the text. 

2. Description of the text (including characters and plot).

3. Concluding statement (judgement, opinion or recommendation).


* Go to the following link and play the game: http://www.bbc.co.uk/skillswise/words/reading/typesoftext/game.shtml 

Macrostructure

The notion of macrostructure has been used in several disciplines in order to distinguish large-scale, or 'global' structures, from small-scale, or 'local' structures, that is, microstructures.

The distinction between macrostructure and microstructure is relative to the perspective, aims or level of description: Macrostructures may again be seen as microstructures at a higher level of description, that is, in relation to even larger-scale macrostructures. For instance, the rooms of a house are microstructures relative to the overall, macrostructure of the house. But the house may again be a microstructure relative to the macrostructure of a neighborhood or a city, and so on. These differences of the level of description are also called differences of granularity: as is the case for photographs, fine-grained descriptions show more detail than coarse-grained ones.

New and interesting in this emerging theory of text grammar was the introduction of 'macrostructures', a notion unknown in any form of sentence grammar. The point of macrostructures was that texts not only have local or microstructural relations between subsequent sentences, but that they also have overall structures that define their global coherence and organization. In my early work, such macrostructures were of two different kinds, viz., global structures of meaning, and global structures of form. Later I introduced the notion of 'superstructure' to refer to the latter structures, that is, the abstract, schematic structures that organize the overall form of the text, as we know them from the theory of narrative or the theory of argumentation (van Dijk, 1980). 

At the same time, the notion of macrostructure was now specifically defined in terms of rather precise semantic rules for the derivation of macropropositions from sequences of micropropositions. In this way, we have a formal account of the familiar phenomenon of 'summarizing' a text by its most important information. In the psychology of text processing, these macrostructures later played a fundamental role in accounting for the way language users understand, store and recall texts. It is however strange to see that even today there are discourse grammars that only operate at the 'linear' level of subsequent sentences or propositions, and fully ignore the crucial global structures (macrostructures, superstructures) that define the overall meaning and form of texts. One major reason for this ignorance is probably the fact that macrostructures are still strange objects in grammatical theory, structures that need a different account from the structures of the meaning of sentences or relations between sentences. 

In linguistics and discourse analysis semantic macrostructures are the overall, global meanings of discourse, usually also described in terms of topic, gist, or upshot. These semantic macrostructures (global meanings or topics) are typically expressed in for instance the headlines and lead of a news report, or the title and the abstract of a scholarly article. Macrostructures of discourse are distinguished from its microstructures, that is, the local structures of words, clauses, sentences or turns in conversation. Macrostructures may be derived from microstructures by operations such as abstracting, that is, leaving out or summarizing specific details. Semantic macrostructures or topics define what is called the global coherence of discourse.

In the psychology of discourse processing, it is assumed that language users typically have better memory for the macrostructures than for the microstructures of discourse: After some time we remember the overall topics or gist of a news report much better than its many details.
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CONVERSATION ANALYSIS

	What is conversation analysis?

	 

	Definition  

	 
	Conversation analysis is an approach to the study of natural conversation, especially with a view to determining the following:

	 
	· Participants' methods of 

· turn-taking 

· constructing sequences of utterances across turns 

· identifying and repairing problems, and 

· employing gaze and movement 

· How conversation works in different conventional settings 


	Examples (English)

	 
	Here are some examples of conventional settings in which conversation analysis could take place:

	 
	· Interviews 

· Court hearings 

· Telephone conversations 

· Card games 


	Sources   Levinson 1983,Hopper, R., Koch, and Mandelbaum 1986

	 
	


Conversation [The Oxford Companion to the English Language, © Tom McArthur 199214c: from Latin conversatio/conversationis social intercourse, conversation, from conversari to associate with]. The most basic and widespread linguistic means of conducting human affairs. Because of the pervasive, everyday nature of conversing, its scientific study has proved particularly complex. It has been difficult to obtain acoustically clear, natural samples of spontaneous conversation, especially of its more informal varieties. When samples have been obtained, the variety of topics, participants, and social situations which characterize conversation have made it difficult to determine which aspects of the behaviour are systematic and rule-governed.

Conversational analysis.  In recent years, research in conversation analysis (an aspect of discourse analysis) has shown that conversation is a highly structured activity in which people tacitly follow a set of basic conventions. Occasionally, however, the rules are made explicit, as when someone says 'Can I get a word in?' or 'Don't interrupt'. To have a successful conversation in the English-speaking world, several criteria need to be satisfied: for example, everyone must have one or more turns (opportunities to speak), with no one monopolizing or constantly interrupting. People need to have a sense of when to speak and when to stay silent, and also need to make their roles clear: speaking as a parent, friend, employee, etc. There is a great deal of ritual in conversation, as when people wish to join in (Excuse me, but ..., Could I just say that ...) or leave (Well, that about rounds things up ..., Hey, is that the time?), change the topic (that reminds me ..., Speaking of Mary ...), or check on listeners' attention or attitude (Are you with me?, Don't get me wrong ...). The subject-matter is an important variable, with some topics being 'safe' in certain social groups (in Britain, the weather, pets, children, and the locality), others more or less 'unsafe' (religious and political beliefs, questions of personal income such as How much do you earn?). There are usually some arbitrary divisions: for example, in Britain, it is polite to comment on the taste and presentation of a meal, but usually impolite to enquire after how much it cost.

Turn-taking.  In conversation analysis, particular attention has been paid to the markers of conversational turns: how people know when it is their turn to speak. In formal dialogue, there are often explicit markers, showing that a speaker is about to yield the floor; in debate, the person in the chair more or less closely controls speakers' turns. In conversation, however, the cues are more subtle, involving variations in the melody, rhythm, and speed of speech, and in patterns of eye movement. When people talk in a group, they look at and away from their listeners in about equal proportions, but when approaching the end of what they have to say, they look at the listeners more steadily, and in particular maintain closer eye contact with those they expect to continue the conversation. A listener who wishes to be the next speaker may indicate a desire to do so by showing an increase in bodily tension, such as by leaning forward or audibly drawing in breath. In addition, there are many explicit indications, verbal and non-verbal, that a speaker is coming to an end (Last but not least ...) or wishes to pass the conversational ball (What do YOU think?, looking with an expectant expression at another person).

Features of conversation.  There are also several linguistic features that distinguish conversational style from other varieties of English. Speed of speech is relatively rapid: often over 400 syllables a minute, compared with a radio newsreading rate of around 200. There are many assimilations and elisions of consonants and vowels, such as the dropping of t in such words as cyclists, the reduction of and to n, or the compression of such auxiliary sequences as gonna and wouldn'a'been. It can be difficult to identify sentence boundaries in longer passages, because of the loosely structured narrative sequence (... so I went out and got on a bus and found I'd left my purse in the house so I didn't know what to do and I hadn't any money and anyway ...). Informal discourse markers are common, such as you know, I mean, and you see. And there is a great deal of creativity in the choice of vocabulary, ranging from the unexpected coinage (Don't be sad - be unsad) and artificial accent (as in telling a joke about someone from a particular place not one's own) to the use of vague words (such as thingummy and watchamacallit). Publications include M. Stubbs, Discourse Analysis (Blackwell, 1983), and Ronald Wardhaugh, How Conversation Works (Blackwell, 1985). 

Transcription (What do all these symbols mean?)

There is no standardized set of symbols, but there is agreement about the main features of talk that need to be recorded in some way. 

(1.2) Elapsed time of silence (in this case, one and two-tenths seconds)

(.) A micropause, or tiny gap between or within an utterance

= At the end of one utterance and the beginning of another, indicates no gap between them.

/ Marks the beginning of the point where an utterance is overlapped by the one above or below.

* Marks the point where the overlap ceases.

stress Underlining shows stress of a word or syllable.

WOW Capitalization of a phrase or sentence indicated relative loudness.

we::ll Colons show prolongation of the prior sound.

? , ! Punctuation marks show intonation, not the syntax of sentences. So, for instance, a question marks shows a question intonation, while a comma shows an intonation that suggests the speaker is continuing, and an exclamation mark shows emphatic tone.

hhh An outbreath. With a dot before it .hhh, an inbreath.

( ) Empty parentheses indicate that the transcriber can't hear the passage.

----> An arrow indicates a feature the analyst wants to discuss.

What is a turn?

Levinson: control of the floor, syntactic structure, intonation

Mey (Sacks): a turn is a shift in the direction of the speaking flow, and also in the sense of awaiting one’s turn.

Allwood: the concept of turn is a combination of the notions of “utterance”, “sentence” and “speech act” with the notions of “right to speak”, “holding the floor” and “having an audience”

Transition relevance place  TRP

· Natural breaks (speaker: pause for breath, planning, run out of things to say, declare contribution to be finished)

· Formal rules of next- speaker selection

Turn -taking 

Turn -taking (One person talks at a time. So what?)

The starting point for Sacks and his colleagues seems simple enough: one person talks, and then another. They wrote a highly technical article outlining a model based on this point. And it is important -- babies seem to learn to take turns, babbling with their parents, even before they learn words.

You may already be thinking that this isn't much of a basis for a model, much less a whole field of study, because it often happens that two people talk at once, or that there is an embarrassing silence. But the model doesn't say that this won't happen; it says that when two people do talk at once, they will acknowledge that something odd is going on here. For instance, in this example the person who has been interrupted talks louder, and the other person finally stops and apologizes.

A They have at their disposal enormous assets // and their policy

B //look can I just come in on that// last year

A //YES IN A MINUTE IF YOU MAY AND WHEN I’M FINISHED // then you’ll know

B // yes I’M SO SORRY

(Coulthard 1977)

A uh you been down here before // havenche

B // yeah

C well I wrote what I thought was a a a 

reas n//ble explanatio:n

E //I think it was a very rude le:tter

(Levinson 1983)

Roger: well it struck me funny

(1.0)

Al ha, ha - ha - ha

Ken hh

Roger thank you

(Gail Jefferson, "Inviting Laughter", in Psathas 1979)

B: Go to Elmhurst, pass the courthouse and go to Elmhurst and then to Elmhurst, uh north.

A: mm hum.

B: Towards Riverton, till you come to that Avila Hall

A: Oh yes

B: Dju know where that//is?

A: //uh huh

A: Oh surely

B: Avilla Hall on the corner of Bor//don

A: //uh huh

B: Well there, on Bordon you turn back to town, left.

(George Psathas, "Direction-giving in Interaction," in Boden and Zimmerman, ed.)

Adjacency pairs

Adjacency pairs (How do we know what comes next?)

Turn taking by itself should not tell us much. But Sacks and his colleagues also pointed out that one turn is related in predictable ways to the previous and next turns. That is called adjacency, being next to. This may seem obvious, but it is different from previous approaches to conversation that looked for some larger structure, like a grammar. A question suggests the next turn will be an answer, a greeting suggests the next turn will be a greeting. Many things people say could have several meanings; the next turn shows what the people take it to mean, for now. So if someone insults you, and you respond "Thank you," you are taking the insult as a compliment. This simple point about adjacency has implications for the way we correct mistakes, and the way we present tricky requests, and for communicating by phone or in broadcasting.

Adjacency doesn't just operate in talk. For instance, in a current Nescafe ad, a man leans forward and then grabs his leg as if in pain. The woman sitting next to him then gets up, in some annoyance, and clears the coffee mugs herself. The man and the other woman exchange glances. So it is only adjacency that conveys:

· his leg makes him unable to clear the mugs 

· the first woman has to clear the mugs because of his pain 

· the man and the second woman both know a trick has been played 

· Since the there can be problems when a request or other first part is rejected, speakers sometimes use pre-sequences. 
	Adjacency pairs                                               ( based on Atkinson & Drew (1979:58 


).

	Example 1:

	invitation
	A:
	Why don’t you come up and see me some time

	acceptance
	B:
	I would like to

	Example 2:

	invitation
	A:
	uh if you’d care to come and visit a little while this morning 
I’ll give you a cup of coffee

	refusal
	B:
	hehh well that’s awfully sweet of you I don’t think I can make 
it this morning hh uhm I’m running an ad in the paper and uh 
I have to stay near the phone

	Comment: As the two examples above illustrate, the production of a dispreferred second generally requires more conversational effort than a preferred second. In example 2, one can distinguish the following components in B's turn: delaying a response + marker + expressing appreciation of the offer + declination itself + giving a reason for why one has to decline.


	[image: image14.png]1 LC: this is our son Todd,




	This is an introduction

	[image: image15.png]2 WC; this is our son,




	Almost identical repetition of Lois' introduction.

	[image: image16.png]3 HC: //hiz::! how are you?




	First pair part of the greeting.

	[image: image17.png]how are you? Nice //to see you




	Second pair part of the greeting 

	[image: image18.png]5 HC:

t's good to see you. Thanks.




	coda 


Two adjacent turns by two speakers:  Speaker A: {greeting}  Speaker B: {greeting}

Preference (What choices are open when responding?)

	Preferred and dispreferred seconds         based on S. Levinson (1983: 336 


).

	first
	preferred second
	dispreferred second

	offer
invitation
	acceptance
	refusal

	request
	compliance
	refusal

	assessment
	agreement
	disagreement

	blame
	denial
	admission

	question
	expected answer
	unexpected answer
no answer

	Comment: There are situations in which a 'disagreement' counts as a preferred second following an assessment:

	assessment
	I haven't done well, haven't I?

	disagreement
	Nonsense. Of course, you did well!


	(Dis)preferred seconds in a tryadic exchange

	The exchange below reveals some of the complexities that arise from an analysis of multi-party interactions characterised by a conflict of interests. It involves two boys (V and Q) and their mum (M). V is 6 and keen on teasing his little brother, Q, who is 3 years old. 

	Exchange:

	V1:
	Q, do you want some more marbles?

	Q1:
	Yes.

	V2:
	You can't have any.

	Q2:
	Mummy, V won't let me have his marbles.

	M1:
	Why are you teasing your brother?
Give him some of your marbles.

	V3:
	But he's already got so many.

	Schematic analysis of pairs:

	V1
	first
	offer

	Q1
	preferred second
	accept

	V2
	first
	cancel offer

	Q2
	first
	complain (= dispreferred second to V1 by implication)

	M1a
	first
	request for information (= preferred second to Q2 by implication as it acknowledges the complaint)

	M1b
	first
	order

	V3
	dispreferred second
	refuse (= a preferred second to M1 by complying with the request for information)

	Comments:Q2 is particularly interesting. It counts as a first - initiating a sequence of complaint. At the same time, it counts as silence vis-à-vis turn V2. Is this to be taken as a dispreferred second? However, what would be a preferred second to a withdrawal of an offer as a first? A self-defeating acceptance? This detail underlines the extent to which the concept of (dis)preferred seconds is based on a tacit notion of face wants (respecting the face wants of the other - e.g. 'offer/acceptance' versus 'offer/refusal' - or protecting one's own face - e.g. 'blame/denial' versus 'blame/admission'). The latter case provides an interesting point of comparison for the sequence V2/Q2 above, because it also focuses on a conflict of interests. That 'denial' is the preferred response to a 'blame' reflects the tendency to read 'silence' as a dispreferred second, i.e. as an 'admission' of guilt. Note, however, that there are certainly situations in which a silent response to an accusation rules the accuser out of order (e.g. a situation in which all parties present know that the accusation does not stand).

	M1a, on the other hand, reveals the need to turn to implicitely-communicated meanings. Although on the surface, this turn initiates a pair by requesting information, the turn can be clearly recognised as an implicit acknowledgement, i.e. as a preferred second to Q2.

	Note, finally, that M's double initation is met with a "double" response from V. V3 amounts to a refusal to comply with the request for action (a dispreferred response to M1b) precisely by complying with the request for information (the preferred response to M1a).



  B: Why don't you come up and see me some //times

A: //I would like to.

B: I would like you to

(quoted in Heritage, p. 258)

B: Uh if you'd like to come over and visit a little while this morning I'll give you a cup of coffee.

A: hehh Well 

that's awfully sweet of you,

I don't think I can make it this morning

hh uhm I'm running an ad in the paper and-and uh I have to stay near the phone.

(Pomerantz 1984, p. 101)

Assessments

E: Hal couldn' get over what a good buy that was (Jon)

J: Yeah That's a r- a (rerry good buy).

E: Yea:h, Great buy,

(Pomerantz 1984, p. 67)

B: Yih sound HA:PPY, hh

A: I sound ha:p py?

B: Ye:uh.

(0.3)

A: No:.

B: N:o:?

A: No.

(0.7)

B: hh You sound sorta cheerful?

(Pomerantz 1984, p. 100)

C: I have no dates. I don't go: 

there is no sense in hanging onto the clothes.

J: (Are you-) ((high pitch)) 

What do ya mean you don't have any da:tes ((low pitch))

C: Well: I just don't go out anymore that's all

J: Oh: that's ridiculous

(Pomerantz 1984, p. 84)

Daughter: Doesn't my hair look terrible?

Father: No worse than yesterday

Daughter: [kicks father]

Pre-sequences

C: How ya doin'=

=say what'r you doing?

R: Well we're going out. Why?

C: Oh, I was just gonna say come out and come over here and talk this evening, but if you're going out you can't very well do that

D: I-I-I had something terrible t'tell you.

So // uh

R: How terrible is it.

D: Uh, th- as worse it could be.

(0.8)

R: W - y'mean Edna?

D: Uh yah.

R: Whad she do, die?

D: mm:hm, 

C. Have you got any (.) graph paper?=

A. =Ye:s

(5.0)

C. You don't (.) sell it separately (.) no=

A. = no we don't no

(2.0)

C. right:

(2.0)

A. Well you could buy a pad and split it between the classes

(transcribed by Georgina White)

Insertion sequences

1 P: Martin, would you like to dance? ) 

2 M: Is the floor slippery? ) 

3 P: No, itís fine. ) 

4 M: Then Iíd be happy to. )

1 Teacher: Will you tell us the answer to question four? ) 

2 Mike: Is that one page six or seven? ) 

3 Teacher: Six. ) 

4 Mike: Oh, okay. The answer is factorial two. ) 

A: May I have a bottle of beer?

B: Are you 21?

A: No

B: No

Repair (What do people do when there's a mistake?)

When a speaker makes a mistake, any of the following could happen:

· the speaker corrects himself or herself 

· the hearer corrects the speaker 

· the hearer prompts the speaker, for instance by repeating back what he or she just said 

· the hearer prompts the speaker by not responding.

Student: He let me write his assignment=

Tutor: He let you read his assignment?

Student: Yes.

A: Hey, the first time they stopped me from sellin' cigarettes was this morning. 

(1.0)

B: From selling cigarettes?

A: From buying cigarettes.

A (father) and F (four year old)

F: I want pizza.

A: Please.

F: I want pizza please.

Side sequence

A: I’m dying to know – where’s my what by the way?
B: What?

A: What Gillian’s aerobics sessions are like Ha ha ha ha

B: What aerobics sessions? It’s here.

A: Gillian does aerobics sessions every evening. LEADS them. Thanks. Can you imagine.

Silence 

A gap is silence at the TRP when the current speaker has stopped talking without selecting the next speaker, and there is a brief silence before the next speaker self-selects. A gap does not "belong" to anyone. 

A lapse is silence when no next speaker is selected, and no-one self-selects: the conversation comes to an end for at least a moment. (N.b., a gap and a lapse can be distinguished from one another only in retrospect.) 

A pause is silence when the current speaker has selected the next speaker and stopped talking, but the next speaker is silent. A pause is also silence that occurs within a participantís turn (i.e., before a TRP is reached). A pause "belongs" to the person currently designated speaker. 


Closing sequence

A: I’ll ring you Thursday night then

B: all right * ring us Thursday

A: Yes I will *

B: Bye bye then dear

A: bye

Applications
· courtrooms (Drew and Atkinson) 

· political speeches (Atkinson) 

· business meetings (Boden) 

· counseling sessions (Sacks, Edwards) 

· market trading (Clark and Pinch) 

· interviews with scientists (Gilbert and Mulkay) 

· racist talk (Wetherell and Potter) 

· men and women (West) 

· doctors (West, Wodak, Heath, and many others)

· NEWS INTERVIEWS

Key words in conversation analysis

· adjacency pair : utterances in a paired relationship with their responses (e.g. summons/response) - (such as summons and response, question and answer, invitation and response) Two turns by different speakers, one following the other, for which the first requires a particular kind of second

· Assessment - An expression of opinion or evaluation, usually followed by an agreement.

· exchange: a basic unit of conversation: initiation-response[-feedback]
· turn-taking: principles which govern who gets to speak and prevent overlap

· transition relevance place: a place where a speaker may conclude and a listener enter the interaction

· topic : what is being talked about- it cannot be changed prematurely without offence

· feedback (backchanneling) : signals to the speaker that the floor is still his/hers

· insertion sequence : an interruption to the conversation, which requires proper insertion and repair

· side sequence : A turn that sets up the possibility of an adjacency pair, such as sounding out someone before an invitation i.e. an inserted AB sequence providing clarification or correction

· pre-closing : signals used to negotiate the impending end of the conversation (e.g. "Well, I think that's all"

· mitigating expressions : expressions which keep conversation going but maintain the appearance of cooperation

· Preference - " The central insight [of preference organization] is that not all the potential second parts to the first part of an adjacency pair are of equal standing: there is a ranking operating over the alternatives such that there is at least one preferred and one dispreferred category of response . . . In essence, preferred seconds are unmarked -- they occur as structurally simpler turns; in contrast dispreferred seconds are marked by various kinds of structural complexity. Thus dispreferred seconds are typically delivered: (a) after some significant delay; (b) with some preface marking their dispreferred status, often the particle well; (c) with some account of why the preferred second cannot be performed." (Levinson 1983, p. 307; see also Atkinson and Heritage 1984, p. 53) 

· Repair - The moves people make to correct what they think is a mistake, one they've made themselves or the other person has made. 

· Turn-taking system - The general observation that participants in conversation do not generally leave silences or continue overlaps. Sacks, Schegloff, and Jefferson also describe a system for selection of next speaker.

· Unusual conversation settings with modified rules: e.g. teaching, interviewing, interrogating.

News Interviews

David Greatbatch argues that, in British news interviews, the following assumptions usually hold:

1. The interviewer opens and closes the interaction

2. The interviewer selects the next speaker, if there are several interviewees.

3. The interviewer can only ask questions

4. The interviewee can only respond to these questions

5. The performance takes place for an overhearing audience

6. The interviewer must be seen by this audience to be objective

(based on Greatbach 1988)

Here he is talking about an interview with someone he doesn't identify (but who is a miners' union leader with the initials AS):

AS: . . . it's the press that constantly call me a Ma:rxist when I do not, (.) and never have (.) er er given that description of my self. [.hh I-]

Int: But I' ve heard you- I've heard you'd be very happy to: to: er .hhhh er describe yourself as a Marxist. Could it be that with an election in the offing you're anxious to play down that you're a Marx[ist]

AS: er Not at all Mister Da:y.= And I:'m (.) sorry to say I must disagree with you, =you have never heard me describe myself .hhh er as a Ma:rxist.=I have o:nly bee:n put in the position o-of answering that question when the specific point has been put to me: .hhh about whether or not er I would call myself a Marxist, .hhh or whether or not .h I subscribe to Marxist economic 

philosophy.=

Int: =Do you ascri:be to Marxist economic philosophy.=

AS: =I would say that there: e:r the: (.) philosophy of Marx as far as the economics of Britain is concerned is one with which I find sympathy, =and would support it.= Yes. (.)

Int: Well that makes you a Marxist does[sn't it. ]

AS: Not necessarily makes me a Marxist in the descriptive sense, .hhh er in the same way that you do not describe many Labour Members of Parliament as Marxist

(Greatbach 1988)

Telephone talk 

Schegloff wrote an early study in conversation analysis noting the standard opening of a US phone call.

	 
	 
	(phone rings)
	summons

	T1
	A: 
	Hello.
	response

	T2
	C:
	Hello.
	allowing for voice identification

	T3
	A:
	Hi.
	greeting


 

A. Hello,

C. Hi. Susan?

A. Ye:s,

C. This's Judith (.) Rossman

A. Judith!

(Schegloff)

Well, I just wanted to see how you were doing

Thanks for calling. We'll have to have lunch sometime

I'd like to

Okay

Okay

See you

Yeah, see you

 

Or in another example:

N: He's paranoid.=

D: =He's definitely paranoid.

N: Yeah well - hhh

D: Hm:::.

(0.5)

N: We::ll, look, I'll talk tuh y'later.

D: Yeah, see yuh.

N: Okay, bye.

D: Okay,

N: Bye. (Graham Button, "Conversation-in-a-Series," in Boden and Zimmerman).

C: Okay, thank you.

A: Okay dear.

C: OH BY THE WAY. I'd just like to say . . .

(quoted in Levinson, p. 322)

Telephone conversation

	01
	A:
	highview double three four five

	02
	B:
	good morning

	03
	A:
	hello Arthur

	04
	B:
	Valerie

	05
	A:
	Yes, good morning

	06
	B:
	thi this is Arthur speaking

	07
	A:
	hello

	08
	B:
	sorry I’ve been so long in getting in touch with you

	09
	 
	I rang a couple of times yesterday and you weren’t in

	10
	A:
	No I was in college yesterday

	11
	B:
	you were

	12
	A:
	Yes and I

	13
	B:
	aha

	14
	A:
	thought that might happen but not to worry

	15
	 
	what I wanted to say to you really was m- I didn’t

	16
	 
	know whether you were going to say that you could

	17
	 
	come or you couldn’t but I was going to say could

	18
	 
	you make it the following Saturday

	19
	B:
	m yes well - one I was going to say that I that we were

	20
	 
	coming

	21
	A:
	Yes splendid

	22
	B:
	and two we can make it the following Saturday

	23
	A:
	can you only m it’s it’s a minor complication but m

	24
	B:
	sorry didn’t get that

	25
	A:
	the point is that my children are going away for the

	26
	 
	weekend

	27
	B:
	Yes

	28
	A:
	and it was going to be this weekend and now it’s

	29
	 
	going to be next and

	30
	B:
	oh

	31
	A:
	it’s really more convenient for me if they’re not

	32
	 
	here because otherwise I have to keep flapping

	33
	 
	around and

	34
	B:
	mHm

	35
	A:
	dealing with them you know

	36
	B:
	Yep

	37
	A:
	so m we’ll make it the following Saturday then

	38
	B:
	that’s fine yes the same time

	39
	A:
	same time yes

	40
	B:
	Good

	41
	A:
	m do you think I don’t even know which I can’t even

	42
	 
	remember what the chap’s name is the other chap in

	43
	 
	your department Bernard is it

	44
	B:
	bernard blu m greenfield

	45
	A:
	Yeah not Bloomfield (laughs)

	46
	B:
	Yeah

	47
	A:
	so could you mention it to him cos I’ve invited him

	48
	 
	as well

	49
	B:
	Yes, OK

	50
	A:
	OK fine, everything all right

	51
	B:
	Oh fine, was there anything else m

	52
	A:
	No I just I’ve left some records in Smart’s room

	53
	 
	last night which I was all panic stricken about cos

	54
	 
	they’re not mine

	55
	B:
	M

	56
	A:
	but I told Neil and I hope he m got the point so I

	57
	 
	just wanted to

	58
	B:
	I don’t I’m not sure whether he quite got the

	59
	 
	message. Would you tell me again please.

	60
	A:
	Yes, there’s m records in Smart’s room it’s Measure

	61
	 
	for Measure in in an album

	62
	B:
	Yes

	63
	A:
	and m I left them last night by mistake

	64
	B:
	Mhm

	65
	A:
	and they’re not mine so that means I’ve got to take

	66
	 
	special care of them and I want to collect them

	67
	 
	tomorrow

	68
	B:
	Yes do you want me to get hold of them for you

	69
	A:
	could you just put them somewhere carefully for me

	70
	B:
	put them safe

	71
	A:
	Yeah

	72
	B:
	Yes, I’ll do that

	73
	A:
	thanks very much Arthur


No one means all he says, and yet

                very  few say all they mean, 

        for words are slippery 

                              and thought is viscous.

Henry Adams
COMMUNICATION MODELS

BÜHLER: "ORGANON MODELL": 3 factors, 3 functions
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JAKOBSON extends Bühler's 3 (or 4) factors and 3 functions to yield 6 factors and 6 focuses or functions:

 

Factors:
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Functions:
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Jakobson's Communication Model

Prepared by Professor John Lye as a synopsis of part of Roman Jakobson's "Linguistics and Poetics" (1958) 

Functions 
The context or referential function is what is being spoken of, what is being referred to. In the expression "PLEASE put the f---ing CAT OUT NOW!" the referential burden of the message is "I am requesting that the domesticated cat (that is in our care) be put outside the house (in which we now are) at this time (and not later)". 

The poetic function is the focus on the message (the use of the medium) for its own sake. The associations (equivalence, similarity and dissimilarity, synonymity and antonymity); the repetitions of sound values, stresses, accents; the word and phrase boundaries and relationships (e.g. elided vs end-stopped words): as these are combined in sequence. "Just don't make a pass at every lass in the class," said Jumpin' Jack Flash. 

The emotive or expressive function of language refers to the attitude of the addresser towards that of which (or to whom) he speaks: through emphasis, intonation, loudness, pace, etc. This is a really, really IMPORTANT point. 

The phatic function is the use of language to keep people in contact with each other, the maintenance of social relationships -- includes 'idle chat'. Kinda interesting, eh? What do you think about being phatic together? Fun? Like your hat, get it at the Bay? 

The metalinguistic function is that use of language by which people check out with each other whether they are 'on the same page', using the same codes in the same contexts. Are you with me on this one? 

The conative function refers to those aspects of language which aim to create a certain response in the addressee. Learn this now!

KERBRAT-ORECCHIONI 

	Linguistic and paralinguistic competence 
	Referent 
	Linguistic and paralinguistic competence 

	Sender 
	Codification 
	MESSAGE 
	De-codification

(interpretation) 
	Receiver 



	Cultural and ideological competences 
	Channel 
	Cultural and ideological competences 

	Psy- determinations  
	
	Psy- determinations  

	Restrictions of Discourse Universe 
	
	Restrictions  of Discourse Universe 

	Production model 
	
	Production model 


Behaviorism: 

 

BLOOMFIELD:
Language as Stimulus and Response, 



Story of Jack and Jill

 

Simple Stimulus and Response:


 


S
(
R


Apple
(
hunger, desire for apple





 

Language as substitute response and substitute stimulus


S
(
r . . . . s
(
R 

 

Apple
(
verbal act  . . . understanding 
(
obtain apple



Dell HYMES extends Jakobson's 6 to 7, expanding Reference into: Topic & Setting (hence: referential & contextual focus)

 

Hymes later splits Sender into Speaker and Addressor etc for a total of 7 functions

Dell Hymes Model of Speaking

      Setting and Scene                           Participants                                 Ends

Act Sequence                Key                                     Instrumentalities            Norms

                                                            Genre

Speech Act  /  Communicative Act: 

Components and Functions

Language as a system of rules (including phonology, morphology, syntax, grammar, semantics,

pragmatics) and focusing on rules describing competence rather than performance, limits our

ability to look at communication systems more generally and to see important characteristics 

of speech forms that are used within speech communities and between them.  Basic limitations 

of theoretical linguistics of the past to the sentence as the unit of analysis and to referential 

meaning as the only relevant sort of meaning, of interest for analysis primarily in terms of "same

or different" can be overcome in part by taking a more inclusive view of speech as a form of 

communication; by starting with an analysis of the "communicative act" (or simply the "speech

act") in terms of the components of which it is composed and the functions that can be served 

through it.     Speech Act (or Communicative Act) Components  (Hymes and Jakobson)

 

                               


TOPIC    

                             


Referential

                                  


poetic 

expressive                   


MESSAGE FORM             

directive

SENDER                       

MESSAGE CHANNEL           
RECEIVER
identificational                

contact               


rhetorical

 

 

                             


metalinguistic

                                


CODE    

 

 The components and functions above are all within (or "enclosed by") another component, the

CONTEXT, and an associated function of the communicative act as a whole could be called 

contextual  

 
Different societies will make differential use of and definitions of these speech act components.  

The ethnographer (one who wants to describe a culture) would like to list all the possible 

named speech acts, all the possible senders, all the possible receivers, all the kinds of codes, 

all the named kinds of message form, all the message channels possible, all the named topics, etc.  

 

Speech Act (or Communicative Act) Functions
 

     a. sender (speaker) 
          a.1.  Identificational function of the communicative act is most closely  associated 

with the sender -- such things as voice set, accent, intonation, etc. tell receiver 

about sender's age, sex,  etc.; ie. they identify him, and they are generally

 involuntary.  

 

          a.2.  Expressive -- choice of words, intonation, etc. express emotions and attitudes 

toward receiver or other component of speech act.; generally under voluntary control.

 

     b. message channel --  could be gestures, whistling, drumming, speech

 

          a.      Contact --  physical - sound hits ears.    

                              
  psychological - phatic communion  (i.e. social contact)

 

     c. message form --  Poetic function.  Not limited to poetry, this

function is expressed as restrictions on message form of many different sorts.  

Different degrees and varieties of aesthetic pleasure are derivable from various 

ways of formulating a message with any given referential content. 

 

     d.  topic -  Referential   :most directly associated with the topic; 

                    
closely tied to the dictionary meanings of messages.

     e. code—(Signaling units of which a message is  composed).

                      Metalinguistic function,  i.e. information about the code that is conveyed in a speech act. 

 

     f.  receiver -- Directive   function -  concerns subsequent activity of the receiver as 

directed by what the speaker says. (e.g. "Would you close the door, please?")

                      Rhetorical function - concerns the receiver's outlook as it is affected by 

what is said.  (e.g. "What a nice dress.") 

 

     g. setting (context)-- (relevant features constituting a specific  

                    
setting most often involve participants, location, and 

                    
time of  the speech act. The contextual function of the 

                    
speech act associated with the setting component is

                    
reflected in messages saying something about the time, 

                    
place, or persons in the interaction.  Many linguistic 

                    
forms referring to these things cannot be interpreted 

                    
without reference to the speech act itself, for their 

                    
meanings are not fixed but relative (e.g. 'me', 'you',  

                    
'here', 'there', 'now', 'then') (e.g. "It happened 

                    
yesterday"; "Oh, there you are").  In some cases, the 

                    
primary function of the whole speech act is contextual.   

 

Once we are familiar with the functions of the speech act we can think of them in a  slightly different way by calling these functions meanings that can be associated with the speech act.   So in this sense there are at least 9 general kinds of meanings that can be associated with the speech act.

 

 Later, Dell Hymes developed another, model based in part on a mnemonic (SPEAKING) 

Making the components easier to remember.   This model, based on the notion of discourse seen as a series of speech acts (themselves components of speech events) with in a situationaland cultural context.   This model can be used to examine and analyze all kinds of discourse.

 

The Ethnography of Speaking

(Dell Hymes)

Del Hymes proposes this frame to analyze speech events in a speech community

SETTING / SCENE                                                             NORMS (specific behaviors 

(Concrete physical and                                                                          and patterns.

Psychological circumstances)                                                -socially recognized rules 

                                                                                                (Appropriate ones)


                                                                                            GENRE   clearly demarcated 

                                                                                                             type of utterance
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Setting and Scene

"Setting refers to the time and place of a speech act and, in general, to the physical circumstances" (Hymes, p. 55).The living room in the grandparents' home might be a setting 

for a family story.    Scene is the "psychological setting" or "cultural definition" of a scene,

including characteristics such as range of formality and sense of play or seriousness  (Hymes 55-56). The family story may be told at a reunion celebrating the grandparents' anniversary. At times, the family would be festive and playful; at other times, serious and commemorative.
 

Participants

Speaker and audience. Linguists will make distinctions within these categories; for example, 

the audience can be distinguished as addressees and other hearers (Hymes 54 & 56). At 

the family reunion, an aunt might tell a story to the young female relatives, but males, 

although not addressed, might also hear the narrative.

 

Ends

Purposes, goals, and outcomes (Hymes 56-57). The aunt may tell a story about the grandmother to entertain the audience, teach the young women, and honor the grandmother.
 

Act Sequence

Form and order of the event. The aunt's story might begin as a response to a toast to the grandmother. The story's plot and development would have a sequence structured by the 

aunt. Possibly there would be a collaborative interruption during the telling. Finally, the group might applaud the tale and move onto another subject or activity.

 

Key

Cues that establish the "tone, manner, or spirit" of the speech act (Hymes 57). The aunt might imitate the grandmother's voice and gestures in a playful way, or she might address the group in a serious voice emphasizing the sincerity and respect of the praise the storyexpresses.

 

Instrumentalities

Forms and styles of speech (Hymes 58-60). The aunt might speak in a casual register with 

many dialect features or might use a more formal register and careful grammatical "standard" forms.

 

Norms

Social rules governing the event and the participants' actions and reaction. In a playful story 

by the aunt, the norms might allow many audience interruptions and collaboration, or possibly those interruptions might be limited to participation by older females. A serious, formal story by the aunt might call for attention to her and no interruptions as norms.

 

Genre

The kind of speech act or event; the kind of narrative, comment, exclamation, etc. The aunt might tell a character anecdote about the grandmother for entertainment, but an exemplum as moral instruction. Different disciplines develop terms for kinds of speech acts, and speech communities have their own terms for types.

 

These terms provide a structure facilitating your perception of the elements / components of 

the speech act.   In some cases you might emphasize only one or two of the letters in the

mnemonic (SPEAKING).

 

FUNCTIONS OF COMMUNICATION  Adapted from Dell Hymes, "Introduction: Toward Ethnographies of Communication," in J. J. Gumperez and D. Hymes, The Ethnography of Communication, special issue of The American Anthropologist 66 Part 2 (1964): 1-29.

	COMPONENTS
	FOCUS ON
	FUNCTIONS

	senders.......
	addressor........
	expressive

	receivers.....
	addressee........
	directive

	channels......
	channels.........
	phatic (contact)

	codes.........
	codes............
	metalinguistic

	settings......
	settings.........
	contextual

	forms.........
	message-forms....
	poetic

	topics........
	topics...........
	referential

	events........
	event............
	metacommunicative


 The purposes, conscious and unconscious, the functions, intended and unintended, perceived and unperceived, of communicative events for their participants are here treated as questions of the states in which they engage in them, and of the norms by which they judge them.

FOCUS ON THE ADDRESSOR entails such expressive or emotive functions as identification of the source, expression of attitude toward one or another component or the situation as a whole, thinking aloud, etc.

FOCUS ON THE ADDRESSEE entails such directive or conative functions as identification of the destination, and the ways in which the events and message may be governed by anticipation of the attitude of the destination. RHETORIC, PERSUASION, APPEAL, and DIRECTION enter here.

FOCUS ON CHANNELS entails such phatic functions as have to do with the maintenance of contact and control of noise, both physical and psychological.

FOCUS ON CODES entails such functions as are involved in learning, analysis, devising of writing systems, checking code in conversation, etc.

FOCUS ON SETTINGS entails all that is considered contextual, apart from the event itself, verbal and nonverbal, etc.

FOCUS ON MESSAGE-FORM entails such functions as proof-reading, mimicry, poetic and stylistic concerns, etc.

FOCUS ON TOPIC entails such functions as having to do with reference to objects in the world, to people, to events, to ideas, etc.--all we usually associate with content.

FOCUS ON THE EVENT ITSELF entails whatever is comprised under metacommunicative types of function.

According to Hymes’s classification, what do you consider to be the most likely functions of the following? Defend your choice.

a) Terrific!
b) Let’s go!
c) My mother was ill.
d) Honey is sweet and so are you.
e) Nice day.
f) That is a noun phrase
g) Well, it’s none of your business!
h) Looking forward to hearing from you.
i) Damn!
j) I feel so fine!
k) Discourse analysis is based on different theories.
l) The meaning of this word is similar to the other one. 
m) Books are not available there.
HALLIDAY develops general concepts for describing how context of situation determines types of meaning expressed:

 

Field (activity, subject matter),   Mode (channel, genre),  Tenor (social relations) 

 

Linguistic features associated with configuration of situational features constitute a Register (personal narrative, oral, among friends)

 

Register coupled with context of culture determine choices in discourse

3 major functional-semantic components:

 Ideational  

 



Experiential: reflecting context of culture



Logical:  
abstract

 Interpersonal:  social, expressive, appellative

 

Textual:  coherence in text and context 

Halliday posited three principal functions of language use÷ideational, interpersonal, and textual. In doing so, he brought attention to the fact that language teaching had really only dealt with the first of these÷ideational (i.e., referential language use to express content)÷ while the interpersonal function (i.e., use of language to maintain social relations) and the textual function (i.e., to create situationally relevant discourse) had largely been neglected.

Halliday (1973) pointed to six functional categories as descriptive factors interpreting the child's early communicative system: instrumental (I want), regulatory (Do as I Tell You), interactional (Me and You), personal (Here I Come), heuristic (Tell Me Why), and imaginative (Let's Pretend). According to Halliday, language is understood as meaning potential, and the meaning potential that they are building is a measure of what they can do with language. This semantic network is a specification of language and a hypothesis about patterns of meaning. The linguistic realization of patterns of behavior or social meaning is open ended. In the sociological context, the extralinguistic elements are the behavior patterns that find expression in language. Language functions in types of personal interaction (social) and types of situations or settings (situational) in which language functions. The function of the semantic network is to show how these social meanings are organized into linguistic meanings. Social meanings or behavior patterns are specific to their contexts or settings

Language Functions

(Halliday (1978) page 65 in CLAD Handbook) Halliday, M. (1978). Language as a social semiotic. Baltimore, MD: University Park Press.

· Instrumental - to manipulate the environment to cause certain events to happen.

· Regulatory - to enable one to control events or the behavior of others (including approval, disapproval, and setting rules and laws)

· Representational - to allow an individual to communicate information to the world, to convey facts and knowledge.

· Interactional - to get along with others and maintain social communication

· Personal - to allow a speaker to express the personality in feelings and emotions

· Heuristic - to use language to acquire knowledge, to explore and find out about the world

· Imaginative - to allow the individual to create a personal world, freed from the boundaries of the everyday, using language for sheer pleasure.

 In other words  


(1) instrumental function: using language to get things 
(2) regulatory function: using language to control the behavior of others 
(3) interactional function: using language to create interaction with others 
(4) personal function: using language to express personal feelings and meanings 
(5) heuristic function: using language to learn and to discover 
(6) imaginative function: using language to create a world of the imagination 
(7) representational function: using language to communicate information 

FUNCTIONAL CATEGORIES OF SPEECH ACTS

(Lines indicate approximate conceptual equivalence)

	Bûhler

 (1934)
	Jackobson (1960)
	Dell Hymes (1962)
	Searle

 (1969)
	 Finochiaro (1970)
	Robinson

 (1972)
	Halliday 

(1973)

	Expressive 
	Emotive


	Emotive 
	Expressives
	Personal 
	Regulation of self, expression of affect making of emitter including avoidance conversations
	Personal 

	
	Poetic
	Poetic 
	
	Imaginative 
	Aesthetics 
	Imaginative

	
	Phatic 
	Phatic 
	
	Interpersonal 
	Role relationship marking encounter regulations
	Interactional 

	
	
	Contextual 
	
	
	
	

	Representational 
	Referential 
	Referential 
	Representatives 
	Referential 
	Reference to nonlinguistic world
	Representational 

	Conative 
	Conative 
	Directive 
	Commissives
	(Interpersonal )
	Performatives 
	

	
	
	
	Declarations 
	
	Regulation of self and others 
	Regulatory

	
	
	
	
	
	
	Instrumental

	
	
	
	Directives 
	Directive
	Instructing 
	Regulatory

	
	
	
	
	
	Enquiry 
	Heuristic

	
	Metalingual 
	Metalinguistic 
	
	
	Metalanguage functions 
	


Notional-Functional Inventory

Introduction
This inventory provides teachers with one way of organization language by language functions and notions. It's a useful way to find your way around a language when you're putting together a lesson or a syllabus. You can use it to select teaching points from. This inventory is not complete yet, but when it's finished the categories at the bottom of the hierarchy will contain relevant lexical items, situations, and grammar.

One purpose of inventories like this is to separate the content or the language points being taught from the process and products of language lessons. Dubin and Olshtain (1986) define content as "the specific matter to be included," process as the "manner in which language content is learned," and product as the "outcomes such as the language skills learners are expected to master." (p. 45) If process is separated from content, the process can be generalized into activity templates for different types of activity. These activity templates can then be used to extend or adapt an activity type to new language teaching points. . . . Another benefit of separating process from content is that it forces the teacher to be explicit about the teaching points that are being covered in a lesson or an activity. Too many activities are not explicit enough in this respect. Inventories like this also provide teachers and students with a more global view of the whole language. 

Social formulas:
· Meetings
· Greeting/Welcoming 

· Greeting after a long time

· Asking to see someone

· Introductions

· Starting a conversation with a stranger

· Farewells/Saying goodbye

· Goodbyes after a visit

· Goodbyes after a telephone conversation

· Goodbyes before going away for a long time

· Excusing yourself 

· No time to talk 

· Excusing yourself from a conversation or a group of people

· Future meetings 

· Inviting 

· Making arrangement and plans 

· After imposing on other people 

· Apologizing/Saying you're sorry 

· Making an excuse 

· Expressing fellow-feeling 

· Expressing sympathy/condolences 

· Expressing good wishes/Well wishes 

· Congratulating 

· Regretting

· Short common interactions 

· Asking what time it is 

· Asking directions 

· Giving directions 

· Offering help 

· Shopping

· News and Announcements 

· Making announcement 

· Reacting to news 

Information:
· Asking for factual information
· Providing personal information
· Reminding
· Remembering
· Correcting
· Expressing curiosity
· Accepting information
· Rejecting information
· Describing
· Describing things 

· Comparing 

· Describing events, narrating, reporting 

· Narrating 

· Sequencing past events 

· Reporting what's said 

· Talking about past events 

· Describing past experiences 

· Describing recent activities 

· Describing past habits 

· Asking about the past 

· Reporting past events 

· Describing how things are done/actions 

· Talking about present situations 

· Giving instructions 

· Describing imaginary events (modals) 

· Describing people

· Describing habits 

· Describing lifestyle 

· Describing tastes 

· Describing personality and character 

· Describing relationships 

· Describing occupations 

· Describing people in general 

· Describing emotions 

· Excited/bored 

· Interested/Indifference 

· Communication problems 
· Asking to repeat 

· Check understanding 

· Speak more slowly 

· Speak louder 

· Asking for pronunciation 

· Asking for spelling 

· Asking for correctness 

· Asking for meaning 

· Asking about appropriateness 

Opinions:
· Asking for an opinion 

· Giving an opinion 

· Opinions 

· Weak opinions (hunches or guesses) 

· Strong opinions (convictions) 

· Personal opinions 

· Saying you have no opinion 

· Avoiding giving an opinion 

· Agreeing/Disagreeing 

· Optimistic/Pessimistic 

· Trying to change an opinion 

· Assessing 

· Approving 

· Complaining 

· Praising 

· Complimenting 

· Criticism 

· Self-criticism/Self-denigration/Humility 

· Boasting/Self-commendation 

· Likes/Dislikes 

· Important/Unimportant 

· Attitudes towards future events 

· Worried or afraid about 

· Calming/Reassuring 

· Want 

· Hoping, Wishing, Looking forward to 

· Uncertainty 

· Speculating 

· Predicting 

· Possibility 

· Certainty 

· Attitudes towards events that have just occurred 
· Surprised 

· Relieved/Disappointed 

· Pleased/Displeased/Angry 

Actions:
· Acting 

· Ability 

· How to do something 

· Intending 

· Allowing/Permitting 

· Promising 

· Giving reasons 

· Necessity 

· Should 

· Must 

· Giving 

· Giving 

· Thanking 

· Offering 

· Accepting an offer 

· Declining an offer 

· Requesting 

· Requesting 

· Asking favors 

· Accepting and refusing a request 

· Accepting a request 

· Accepting under certain conditions 

· Reluctant to accept 

· Refusing a request 

· Directing 

· Encouraging 

· Persuading 

· Suggesting 

· Advising 

· Instructing 

· Warning 

· Threatening 
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Communicative Competence
A) Chomsky: Linguistic competence and performance 

Linguistic theory is concerned primarily with an ideal speaker-listener, in a completely homogeneous speech community, who knows its language perfectly and is unaffected by such grammatically irrelevant conditions as memory limitations, distractions, shifts of attention and interest, and errors (random or characteristic) in applying his knowledge of the language in actual performance.

· Competence = innate knowledge of language as shown in diagram 1 and sections 1 and 2 below. 

· Performance = actual language use?/rules of performance? 
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Diagram 1: The mentalist model of grammar





Frederic Newmeyer (1980:85) Linguistic Theory in America. New York: Academic Press
1. Levels of language 

· deep structure 

· surface structure 

2. Types of rules posited by Chomsky at the level of competence 

· phrase structure rules (= input to Deep Structure) 

· S ====> NP VP 

· VP ====> V AUX NP 

· NP ====> (Det) (Adj) N 

· transformational rules 

· Passive transformation 

· Cleft transformation, etc. 

It is the dynamic interaction of these rules that explains the meaning differences between such pairs of sentences as: 
  
John is eager to please 

· John is easy to please 

NB. Chomsky's model of language is: 

· psycholinguistic; 

· concerned with explaining language acquisition. 

B) Hymes(1972) : Communicative Competence 

Hymes recasts the scope of competence because of:   

· lack of empirical support for the Chomskyan position 

· differential competence 

· heterogeneous speech communities 

· involving diglossia = the use of different languages 

· or different varieties of the same language 

· in different domains of use 

· limitations of sentence-level grammar 

There are rules of use without which the rules of grammar would be useless.
Hymes expands the Chomskyan notions of grammaticality (= competence) and acceptability (= performance) into four parameters subsumed under the heading of communicative competence. The notion of performance is left free to account for actually occurring language use. 

Communicative Competence 

1. Whether (and to what degree) something is formally possible.
 - grammaticality - whether (and to what degree) something is formally possible, successful) in relation to a context in which it is used and evaluated 

2. Whether (and to what degree) something is feasible in virtue of the means of implementation available. 

- feasibility - whether (and to what degree) something is feasible in virtue of implementation available
3. Whether (and to what degree) something is appropriate (adequate, happy successful) in relation to a context in which it is used and evaluated. 

- appropriateness - whether (and to what degree) something is appropriate (adequate, happy
4. Whether (and to what degree) something is in fact done, actually performed, and what its doing entails.
 - practicability - whether (and to what degree) something is in fact done, actually performed, and what its doing entails
A linguistic example of these parameters:   A sentence may be grammatical, awkward, tactful and rare. 

"This is something up with which I would suggest you should not put"  

NB. Hymes' model of language is: 

· primarily sociolinguistic, but includes Chomsky's psycholinguistic parameter of linguistic competence; 

· primarily concerned with explaining language use in social contexts, although it also addresses issues of language acquisition. 

C) Subsequent developments: 

1. Canale and Swain (1980)  (see graphic on next page)

· Four components of communicative competence: 

· Grammatical competence 

· Discourse competence 

· Sociolinguistic competence 

· Strategic competence 

2. Bachman (1987) Three components of communicative language proficiency 

· Language competence 

· subsumes organizational competence, grammatical competence, and textual competence; 

· pragmatic competence illocutionary competence and sociolinguistic competence 

· Strategic competence. 

· Psychomotor skills. 
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See also Taylor, D.S. (1988). The meaning and use of the term "competence" in linguistics and applied linguistics, Applied Linguistics 9,2:148-68. 
 
         Communicative competence
                        Underlying systems of knowledge and skill required for communication (Canale    and Swain 1980. Pp.3-8)

COMMUNICATIVE COMPETENCE


	knowledge
	Skill 



FOUR AREAS 


	GRAMMATICAL COMPETENCE
	SOCIOLINGUISTIC COMPETENCE
	DISCOURSE COMPETENCE
	STRATEGIC COMPETENCE

	· Vocabulary

· Word formation

· Sentence formation

· Pronunciation

· Spelling

· Linguistic semantics


	· Appropriateness of utterances

   Form            Meaning 
	· Cohesion 

· Coherence
	communication strategies

· Verbal

· Non-verbal 
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On the left, Mrs Sinclair’s old dishwasher

On the right, Mrs Sinclair’s new Servis dishwasher.

   For nigh on 12 years Mrs Sinclair’s dishwasher had performed perfectly.

Without so much as a murmur, it would stand, bent over the sink, washing every thing spotlessly clean.

   Then, one day, the inevitable happened.

“This is insane” said the dishwasher., “Every day I wash up dozens of dishes. Not to mention knives and forks and pots and pans. In a year, it must run into thousands. Life’s too short.”

That, briefly, is why, the Sinclairs decided to buy a dishwasher. Why they decided to buy a Servis dishwasher is another story altogether. 

“It was the obvious choice really. My Servis washing machine these past ten years has been absolutely wonderful. Oh, there’s been the odd thing now and again but it’s never really given any trouble.

However, quite apart from her faith in our products and our 700 strong team of after sales servicemen, Mrs Sinclair did find several other reasons for choosing a Servis dishwasher.

“It’s big enough to take a whole day’s washing up, so we usually only have to have it on in the evenings. And it takes all the pots and pans too. And you don’t have to mess around rinsing things before you put them in or anything daft like that.”

Finally, we asked Mr Sinclair if he didn’t think it was a bit of a luxury owning a dish washer.

“That’s what everyone says”, he replied. “But the way I look at it is this. No one thinks it’s a luxury to have a washing machine. And you only use it once or twice a week.”

“A dishwasher you use every single day of your life.”

Take a seat Mr Sinclair, you’ll never have to wash up another dish again. Ever.

If it ever lets you down, we won’t    Servis
Servis
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Links within discourse
Links in discourse studies are divided into two groups: formal - which refer to facts that are present in the analyzed text, and contextual - referring to the outside world, the knowledge (or schemata) which is not included in the communicative product itself (Cook 1990:14). Since it is difficult to describe the processing of contextual links without referring to particular psychological inquiries, therefore, this section is devoted to representation of formal links.

By and large five types of cohesive devices are distinguished, some of which might be subdivided:

· Substitution: in order to avoid repeating the same word several times in one paragraph it is replaced, most often by one, do or so. So and do in its all forms might also substitute whole phrases or clauses (e.g. "Tom has created the best web directory. I told you so long time ago".)

· Ellipsis: it is very similar to substitution, however, it replaces a phrase by a gap. In other words, it is omission of noun, verb, or a clause on the assumption that it is understood from the linguistic context.

· Reference: the use of words which do not have meanings of their own, such as pronouns and articles. To infer their meaning the reader has to refer them to something else that appears in the text (Tom: "How do you like my new Mercedes Vito?" - Marry: "It is a nice van, which I'm also thinking of buying".).

· Conjunction: specifies the relationship between clauses, or sentences. Most frequent relations of sentences are: addition ( and, moreover e.g. "Moreover, the chocolate fountains are not just regular fountains, they more like rivers full of chocolate and sweets."), temporality ( afterwards, next e.g. "He bought her perfume at a local perfume shop and afterwards moved toward a jewelry store.") and causality ( because, since).

· Lexical cohesion: denotes links between words which carry meaning: verbs, nouns, adjectives. Two types of lexical cohesion are differentiated, namely: reiteration and collocation. Reiteration adopts various forms, particularly synonymy, repetition, hyponymy or antonymy (. Collocation is the way in which certain words occur together, which is why it is easy to make out what will follow the first item.

It is clear from the analysis of written language that when people produce discourse they focus not only on the correctness of a single sentence, but also on the general outcome of their production. That is why the approach to teaching a foreign language which concentrates on creating grammatically correct sentences, yet does not pay sufficient attention to regularities on more global level of discourse, might not be the best one (Cook 1990, McCarthy 1991, Salkie 1995).

1) Analyze the following texts 

Text # 1

     My father once bought a Lincoln convertible. He did it by saving every penny he could. That car would be worth a fortune nowadays. However, he sold it to help pay for my college education. Sometimes I think I’d rather have the convertible.

Text # 2

My father bought a Lincoln convertible. The car driven by the police was red. That color doesn’t suit her. She consists of three letters. However, a letter isn’t as fast as a telephone call.


 
Cohesion and Coherence in Discourse 
Dr. Olga Zayts

Introduction 

· What makes a text? / What makes a larger chunk of discourse a completed piece of discourse? 

 Example 1

· Seamus Heaney was born in April 1939, the eldest member of the family that would eventually contain nine children. His father owned and worked a small farm of some fifty acres in the county Derry in Northern Ireland… (SH)  

· Seamus Heaney is a famous Irish poet. No frills products are cheap. He likes his cup of tea in the morning. Timar is a Russian contraction for Timofey or Timothy.  

· Both examples A and B - a number of sentences. 

· BUT we can intuitively interpret only example A as a text. 

 
 Cohesion & coherence 

· Cohesion - connections that can be found in discourse (e.g. and, but) 

· Coherence – connections that can be made by readers/ hearers based on the knowledge outside the discourse. 

Example 2
She had a baby and then she got engaged.

· and then, she 1 & she 2 referring to the same person – examples of cohesion 

· the interpretation that the baby was the reason for her to get engaged is the example of coherence. 

 
Halliday & Hassan (1976):

· There are cohesive relationships between the sentences in a text (). These relationships create texture. 

· Texture distinguishes a text from something, which is not a text. 

· Example B  is not cohesive. 

 
 Two ways to establish cohesion in a text:  

· Grammatical: conjunctions, reference, ellipsis, and substitution; 

· Lexical cohesion: the cohesive effect is achieved by the selection of vocabulary: reiteration and collocation. 

  Grammatical cohesion: conjunctions 

· Conjunctions – cohesion markers 

· Four types of cohesion markers, which can be found within a text: 

· Additive (and, or, furthermore, similarly, in addition, etc.); 

Example 3
· Heaney grew up as a country boy and attended the local primary school. (SH) 

· At St. Columb’s college, Heaney was taught Latin and Irish, and these languages, together with the Anglo-Saxon which he would study while a student at Queen’s University, Belfast, were determining in many of the developments and retrenchments which have marked his progress  as  a poet. (SH)    

· Adversative (but, however, on the other hand, nevertheless, etc.); 

Example 4
· The essays in Heaney’s three main prose collections, but especially those in The Government of the Tongue (1988) and The redress of Poetry (1995) … (SH)  
 

· Causal (so, consequently, for this reason, etc.) 

 Example 5

· Other, mostly British, reviewers lauded his refusal to subordinate poetry to polemic. For the North poems are less about “the Irish thing” (as he once referred to it) than the artistic dilemmas they present. (SMP) 

· Temporal (then, after that, an hour later, finally, at last, etc.) 

 Example 6

· By the time you start to compose, more than half the work has been done. The crucial part of the business is what happens before you face the empty page … (SMP) 

· While still a student, he met Hughes, nine years his senior, who encouraged him to submit poems to local publications. (SMP)  
 

· Cohesive relationships can exist even if formal cohesion markers are absent: 

Example 7
A: It doesn’t look like 600 people.

B: It’s Monday evening. 

· In the absence of formal cohesive markers, the semantic relationships between the elements of discourse serve as cohesive devices.  

Example 8
as a dance might so the speaking or as circling to and fro you maybe me  a movement an about around heel light football  toe light taps it is womantalk and wonderthrough  laughter and friends the choreographies
(Helen Kidds)
· Title: Women talk  

Example 9
(L. Carrol, “Jabberwocky”):

‘Twas brillig, and the slithy toves

Did gyre and gimble in the wabe;

All mimsy were the borogoves,

And the mome raths outgrabe.

He took his vorpal sword in hand:

Long time the manxome foe he sought – 

So rested he by the Tumtum tree,

And stood awhile in thought.  


· Alice says: ‘It seems very pretty but it is rather hard to understand. Somehow it seems to fill my head with ideas – only I don’t exactly know what they are! However, somebody killed something: that’s clear, at any rate -’ 

· The poem has cohesion markers but it does not make sense. 

 Example 10
(people with semantic-pragmatic disorder): (Retrieved from http://www.mugsy.org/spd1.htm   3 April 2004)

A: what happens then/

C: when you come into school, we come in, we see if people here have registrar, then I think we have musical chairs/ … 

 
 Grammatical cohesion: reference 

· Referential expressions (deictic expressions, deixis): cannot be interpreted individually; refer to an entity in the real world or something what is mentioned in the text. 
· Referential relations: 

 
 Exophoric

(exo – out, outside)  

Endophoric (endo – within)  
 

· Endophoric relationships lie within a text and they form cohesive ties; 

· Two types: 

· Anaphoric (reference to the prior discourse): 

Example 11
· A decade later, and three books deeper into his career, Heaney has proved himself immune to the Nobel curse. After the death of his close friend Ted Hughes in 1998 …  
 

· Cataphoric (reference is forwarded to the expression coming later in discourse):  

Example 12
· He, Seamus Heaney, is a famous Irish poet.   

· Problem: long text, the protagonist is introduced on p.1, and then referred to on page 45/245. 

· Readers establish a referent in their mental representation, and relate subsequent references to that mental referent, rather than to the original verbal expressions (Brown & Yule, 1983). 

·  “Successful reference“: the hearer is able to identify, for the purposes of understanding of the current linguistic message, the speaker's intended referent 

	What is reference?

	 

	Definition

	 
	Here are two senses for reference:

	 
	1. Reference is the symbolic relationship that a linguistic expression has with the concrete object or abstraction it represents. 

2. Reference is the relationship of one linguistic expression to another, in which one provides the information necessary to interpret the other. 


	 
	  A pronoun refers to the noun antecedent that is used to interpret it. 


	Kinds

	 
	·  coreference

·  endophora 

·  exophora


	Sources

	 
	Hartmann and Stork 1972,Crystal 1985,Pei and Gaynor 1954


	What is an antecedent?

	 

	Definition

	 
	An antecedent is a word, phrase, or clause referred to endophorically by another expression which precedes or follows it.


	Examples (English)

	 
	Here are some examples of antecedents:

	 
	· In the following construction, the boy is the antecedent of who:
· The boy who pitched the game is worn out. 

· In the following construction, a towel is the antecedent of one:
· If you need one, there's a towel in the top drawer. 


	Sources

	 
	Crystal 1985,Hartmann and Stork 1972,Pei and Gaynor 1954,Mish 1991


	What is endophora?

	 

	Definition

	 
	Endophora is coreference of an expression with another expression either before it or after it. One expression provides the information necessary to interpret the other.


	Discussion

	 
	The endophoric relationship is often spoken of as one expression “referring to” another.


	Examples (English)

	 
	Here are some examples of endophora:

	 
	· A well-dressed man was speaking; he had a foreign accent. 

· If you need one, there's a towel in the top drawer. 


	Kinds

	 
	·  anaphora
·  cataphora


	Sources

	 
	Crystal 1985,Halliday and Hasan 1976


	What is anaphora?

	 

	Definition

	 
	Anaphora is coreference of one expression with its antecedent. The antecedent provides the information necessary for the expression's interpretation.

	 
	This is often understood as an expression “referring” back to the antecedent.


	Discussion

	 
	The term anaphora is also sometimes used to include both anaphora, as defined here, and cataphora. When it is used that way, it becomes synonymous with endophora.


	Example (English)

	 
	Here is an example of anaphora:

	 
	  In the following sequence, the relationship of the pronoun he to the noun phrase a well-dressed man is an example of anaphora:

  A well-dressed man was speaking; he had a foreign accent. 


	Kinds

	 
	·  zero anaphora


	Sources

	 
	Crystal 1980,Lyons 1977b,Pei and Gaynor 1954,Hartmann and Stork 1972,Mish 1991


	What is cataphora?

	 

	Definition

	 
	Cataphora is the coreference of one expression with another expression which follows it. The following expression provides the information necessary for interpretation of the preceding one. 

	 
	This is often understood as an expression “referring” forward to another expression.




	Example (English)

	 
	Here is an example of cataphora:

	 
	  In the following sentence, the relationship of one to a towel is an example of cataphora:

  If you need one, there's a towel in the top drawer. 


	Sources

	 
	Gutwinski 1976,Halliday and Hasan 1976,Crystal 1985


	What is zero anaphora?

	 

	Definition

	 
	Zero anaphora is the use of a gap, in a phrase or clause, that has an anaphoric function similar to a pro-form.

	 
	It is often described as “referring back” to an expression that supplies the information necessary for interpreting the gap.


	Examples (English)

	 
	Here is a sentence that illustrates zero anaphora:

	 
	  There are two roads to eternity , a straight and narrow, and a broad and crooked. 

	 
	In this sentence, the gaps in a straight and narrow [gap], and a broad and crooked [gap] have a zero anaphoric relationship to two roads to eternity.


	Sources

	 
	Hartmann and Stork 1972,Crystal 1985


	What is exophora?

	 

	Definition

	 
	Exophora is reference of an expression directly to an extralinguistic referent. 

	 
	The referent does not require another expression for its interpretation.


	Kinds

	 
	Here are some kinds of exophora: deixes and homophora 


	Sources

	 
	Hartmann and Stork 1972,Crystal 1980,Halliday and Hasan 1976,Gutwinski 1976


	What is coreference?

	 

	Definition

	 
	Coreference is the reference in one expression to the same referent in another expression.


	Example (English)

	 
	Here is an example of coreference:

	 
	  In the following sentence, both you's have the same referent:

  You said you would come. 


	Sources

	 
	Crystal 1980,Quirk, Greenbaum, Leech, and Svartvik 1985


	What is deixis?

	 

	Definition

	 
	Deixis is reference by means of an expression whose interpretation is relative to the (usually) extralinguistic context of the utterance, such as 

	 
	· who is speaking 

· the time or place of speaking 

· the gestures of the speaker, or 

· the current location in the discourse. 


	Examples (English)

	 
	Here are examples of deictic expressions:

	 
	· I 

· You 

· Now 

· There 

· That 

· The following 

· Tenses 


	Kinds

	 
	Here are some kinds of deixis:

	 
	·  discourse deixis

·  empathetic deixis 

·  person deixis

·  place deixis 

·  social deixis 

·  time deixis 


	Sources

	 
	Crystal 1980 103

	 
	Levinson 1983 54–56

	 
	Mish 1991 335

	 
	Quirk, Greenbaum, Leech, and Svartvik 1985 1025

	What is discourse deixis?

	 

	Definition

	 
	Discourse deixis is deictic reference to a portion of a discourse relative to the speaker's current “location” in the discourse.


	Examples (English)

	 
	· Use of this to refer to a story one is about to tell in:

· I bet you haven’t heard this story. 

· Reference to Chapter 7 of a book by means of in the next chapter or in the previous chapter, depending on whether the reference is made from Chapter 6 or 8.

· Use of this in a creaky-voiced utterance of:

· This is what phoneticians call a creaky voice. 

	 
	Source: 

Levinson 1983 63, 85




	Kinds

	 
	·  switch reference 

·  token-reflexive deixis


	Sources

	 
	Levinson 1983 62–63, 85, 89

	 
	Lyons 1977b 667–668
What is switch reference?

 

Definition
 

Switch reference is a grammatical category with the following features:

 

· It signals the identity or nonidentity of the referent of an argument of one clause, usually its subject, with an argument of another clause, which is likewise usually the subject.

Switch reference functions to avoid ambiguity of reference; for example, it may distinguish between two referents that are third person and that, thus, may not be otherwise distinguished on the verb.

· It relates clauses, usually adjacent, that may be subordinate or coordinate to one another. 

· It is expressed

· usually by inflectional affixes on the verb 

· sometimes by the same affixes that express subject-verb agreement within the clause, and 

· rarely by a morpheme independent of the verb. 

Kinds
 

Here are some kinds of switch reference:

 

·  different subject marker? 

·  same subject marker

Source
 

Haiman and Munro 1983 ix–xiii

What is a different subject marker?

 

Definition
 

A different subject marker is a marker in the verb morphology of a clause which indicates that the subject of the clause is not the same as the subject of some other clause. The other clause is maybe 

 

· a following clause 

· the final clause in a clause chain, or 

· the main clause in a sentence. 

Sources
 

Thompson and Longacre 1985 187, 201

 

Longacre 1985 264

What is token-reflexive deixis?

 

Definition
 

Token-reflexive deixis is discourse deixis in which the deictic expression refers to the expression or speech act in which it occurs.

Examples (English)
 

· This is what phoneticians call "creaky voice."

[the utterance itself is spoken with creaky voice]

· I hereby apologize. 

 

Source: 

Levinson 1983 57, 63

Source
 

Levinson 1983 57, 62–63



	What is empathetic deixis?

	 


	Definition

	 
	Empathetic deixis is the metaphorical use of deictic forms to indicate emotional or other psychological “distance” or “proximity” between a speaker and a referent.


	Examples (English)

	 
	· The use of this to indicate the speaker’s empathy 

· The use of that to indicate the speaker’s emotional distance 


	Sources

	 
	Levinson 1983 81

	 
	Lyons 1977b 677

	What is person deixis?

	 

	Definition

	 
	Person deixis is deictic reference to the participant role of a referent, such as

	 
	· the speaker 

· the addressee, and 

· referents which are neither speaker nor addressee. 


	Discussion

	 
	Person deixis is commonly expressed by the following kinds of constituents:

	 
	· Pronouns 

· Possessive affixes of nouns 

· Agreement affixes of verbs 


	Kinds

	 
	Here are some kinds of person deixis:

	 
	·  first person deixis 

·  second person deixis 

·  third person deixis

	What is place deixis?

	 

	Definition

	 
	Place deixis is deictic reference to a location relative to the location of a participant in the speech event, typically the speaker.


	Examples (English)

	 
	· this (way) 

· that (direction) 

· here 

· there 

	 
	Source: 

Levinson 1983 62




	
	

	What is boundedness?

	 

	Definition

	 
	Boundedness is the presence or absence of a component of meaning indicative of a border at the location indicated in an expression of place deixis.


	Examples (English expressions)

	 
	· out there 

· in there 


	Kinds

	 
	Here are some kinds of boundedness:

	 
	·  bounded deixis
·  unbounded deixis


	Source

	 
	Denny 1978:74



	What is unbounded deixis?

	 

	
Definition

	 
	Unbounded deixis is a distinction in place deixis that indicates the lack of a defined border.


	Example (English)

	 
	  The use of the word there in contrast to in there and out there indicates unbounded deixis. 


	Source

	 
	Denny 1978 74

	

	What is bounded deixis?

	 

	
Definition

	 
	Bounded deixis is place deixis that has a component of meaning indicative of a border.


	Examples (English)

	 
	· out there 

· in there 


	Source

	 
	Denny 1978 74

	What is social deixis?

	 


	Definition

	 
	Social deixis is reference to the social characteristics of, or distinctions between, the participants or referents in a speech event.


	Example

	 
	  The distinction, found in many Indo-European languages, between familiar and polite second person pronouns is an expression of social deixis . 


	Kinds

	 
	Here are some kinds of social deixis:

	 
	·  absolute social deixis
·  relational social deixis 


	Sources

	 
	Levinson 1983 63, 93

	 
	Fillmore 1975 76



	What is absolute social deixis?

	 

	
Definition

	 
	Absolute social deixis is deictic reference to some social characteristic of a referent (especially a person) apart from any relative ranking of referents.


	Discussion

	 
	Often absolute social deixis is expressed in certain forms of address. The form of address will include no comparison of the ranking of the speaker and addressee; there will be only a simple reference to the absolute status of the addressee.


	Examples (English)

	 
	· Mr. President 

· Your Honor 


	Source

	 
	Levinson 1979 207

	What is relational social deixis?

	 


	Definition

	 
	Relational social deixis is deictic reference to a social relationship between the speaker and an addressee, bystander, or other referent in the extralinguistic context.


	Examples (French, Southeast Asian languages, Dyirbal)

	 
	· Distinctions between the French second person pronouns tu and vous 

· Speech levels of Southeast Asian languages that depend on the relative status of the speaker and addressee 

· Distinctions between lexical choices made in the presence of certain kin in Dyirbal 


	Source

	 
	Levinson 1979:207

	What is time deixis?

	 


	Definition

	 
	Time deixis is reference to time relative to a temporal reference point. Typically, this point is the moment of utterance.


	Examples (English)

	 
	· Temporal adverbs

· now / then 

· yesterday / today / tomorrow 

· Distinctions in tense 

	 
	Source: 

Levinson 1983 62




  Grammatical cohesion: substitution 

· Substitution – the replacement of words/ phrases by other words:  

Example 13
· The Nobel prize winner, Seamus Heaney, 57-year-old, Irish writer, etc. 

  
Grammatical cohesion: ellipsis 

· Ellipsis – omission of a word or part of a sentence. 

 Example 14

· I am going to Russia in December. 

· My students are going too. 

Lexical cohesion: vocabulary selection 

· Cohesion may be created by exploiting lexical (sense) relations:  

· Homonyms/ Polysemous words 

· Synonyms 

· Hyponyms 

· Meronyms 

· Opposites (Antonyms) 

· Derivatives 

 Lexical cohesion: vocabulary selection & collocation 

Example 15
Superordinate & hyponym: Nobel prize

winners – Seamus Heaney 

· Certain collocations can contribute to cohesion (e.g. nod from Stockholm, was decorated mid-career by the Swedish Academy, Nobel Prize winner, Nobel history, etc.) 

· (Collocations refer to words that normally occur in the same contexts). 

 Lexical cohesion: reiteration 

· Reiteration includes repetition & lexical relations discussed in slides 22 & 23 (words that systematically linked to other words). 

· Types of repetition: 

· Lexical + 

· Phonological level: alliteration (repetition of a series of words beginning with the same sound, widely spread in poetry: Eeny, meeny, miny moe/ Catch a tiger by the toe 

· Syntactic level: parallelism for repeated structures  Out goes one/ Out goes two/ Out goes another one/ And that is you. 

· Repeated registers (see Johnstone, 2002) 

  
 Exophoric relationship 

· Exophoric relationship: the relationship between the expression in the text and an entity which lies outside the text.   

Example 16
BJ: It is truth universally acknowledged, that the moment one area of your life starts going OK, another part of it falls spectacularly apart. 

J. Austin "Pride and Prejudice":

·     It is truth universally acknowledged that a single man in a possession of a good fortune must be in want of a wife. 
 
Exophoric relationship 

Example 17
From SMP:

· Nobel Prize winners, nod from Stockholm, Stockholm syndrome, etc. 

· “The Irish thing”, etc. 

  Exophoric relationship: intertextuality 

· Mikhail Bakhtin:  wrote in the 1920-1940, but due to the political situation in USSR, his works were translated only in the 1980-s by a French scholar Julia Kirsteva 

· Dialogical qualities of texts: ideas are transformed and re-used each time something new is created. 

· Kirsteva coined “intertextuality”: texts build on other texts. 

· In the example from “BJD” and “Pride and Prejudice”, intertextuality is created by the usage of the same vocabulary, character types and the plot of the story. 

Intertextuality 

· Charles Bazerman (2004): almost every word and phrase that we use we have heard or seen somewhere before. 

· Our originality as discourse producers comes from the ways we put those words together. 

· But we always rely on the language that we share with the others; otherwise we risk not to be understood. 

· We create our discourses based on the discourses that have been created before us. 

  Intertextuality 

· Sometimes, as writers we want to point where we got the words from (e.g. we quote), and sometimes we don't (e.g. every academic article has one or several names, but it is an effort of many more people, like RAs, etc.).  

· Sometimes, as recipients we recognize where the words come from, and sometimes we do not.  

· Intertextual analysis: you are analysing how your discourse is positioned to all other "words" or discourses.  

· Different reasons for analysing intertextuality in a text.  E.g. analysing how students in their writings express what they have learned in the science class; investigating to what extent classical literature is part of contemporary culture, etc.  

Basic concepts for intertextual analysis  

· Intertextuality – the explicit and implicit relations that a discourse has to prior/or contemporary texts. 

· Different levels of intertextuality: 

· The text may draw on prior texts as a source of meanings to be used at face value. This occurs, when one text takes statements from another source as authoritative, and then repeats that authoritative information for the purposes of another text:  

Example 18
· A statement from "BJD“: It is truth universally acknowledged… 

· From SMP: Other, mostly British, reviewers lauded his refusal to subordinate poetry to polemic. For the North poems are less about “the Irish thing” (as he once referred to it) than the artistic dilemmas they present. (SMP) 

· The text may draw on explicit social dramas of prior texts engaged in discussion: 

· Vivid examples of this phenomenon: newspaper reports: after some events have been reported for the first time, the updates are published for a certain period of time depending on the nature of the event. 

· The text may also use other statements as background, support and contrast. If you cite from a book, use quotations from literary discourse to support your ideas, then you are using sources in this way.  


· Less specific source of intertextuality: common beliefs, ideas and statements that are circulated in the society and familiar to discourse producers and recipients: 

 Example 19

· “Immune to the Nobel curse” 

· “Stockholm Syndrome” (SMP) 

· Every text uses particular recognizable kinds of language, phrasing and registers, so that it evokes certain social worlds where such language and languages are being used (e.g. lecture: the language associated with the University, research, lectures, and DA). 

· Levels of intertextuality can be recognized in a text through certain techniques: 

· Using direct quotations: normally identified by some different from the rest of the discourse typographic setting: quotation marks, italicised letters, etc. 

· Although the quotation belongs to the original author, it is the second author who chooses which part of the original discourse to quote and in what context will the quotation be used. 

· Indirect quotations: specifying the source and then attempting to reproduce the meaning of the original by in words that reflect the second author's understanding, interpretation, etc; 

· Mentioning of the person, document or statement. The second author has even greater opportunity to imply what s/he wants about the original; 

· Comment or evaluation on a primary discourse. 

· Using recognizable phrasing, terminology associated with specific people or groups of people or particular documents.  

  The first two techniques are the most explicit; they are the most recognizable in discourse, and therefore the most analysable.  

 DA from the viewpoint of intertextuality 

· Identify the specific discourses you want to examine (it may be a short text for an intensive pilot study or a number of texts for an extensive study).  

· Having identified your corpus, identify the traces of other texts that you want to consider. It is easier to examine explicit references of other authors, which are revealed in direct quotations, references, or lists of cited works. If you are examining indirect quotations, then you may wish to underline or highlight each such reference in the text, then create a list of all such examples, and then add in further interpretations and observations. 

  DA from the viewpoint of intertextuality 

· Start making observations and comments by considering the reference in relation to the context of what the author is saying. Depending on the purposes of your analysis you might ask the following questions: 

· Why is the author bringing in the reference? 

· Is the writer expressing any evaluation or attitude toward the intertextual resource? 

· How is the intertextual resource has been transformed to fit the author's concerns? 

· Consider "background intertextuality". Look for more subtle clues: some distinctive words well known at the time of writing or now, etc. Make a list of such words and expressions. 

· Look for a pattern, from which you will start developing conclusions, which again would depend on the purposes of your analysis.

-Exercise: Identify the cohesive devices which are present in the following piece of text. In addition to these cohesive elements, what factors can you identify as having an influence on your interpretation?

It was Friday morning. There were two horses out in the field. Susan ran up and caught the nearest one. He seemed quite calm. However, as she turned to take him back, the powerful creature suddenly reared and jumped forward. It was all over in an instant. The animal was running wildly across the field and the girl was left sitting in the mud. Most of the time I love horses, she thought, but sometimes I could just kill one of them.
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Exercises.

Reference

Identify the references in the following texts:

Exercise 1

Every organization, as soon as it gets to any size (perhaps 1,000 people), begins to feel a need to systematize its management of human assets. Perhaps the pay scales have got way out of line, with apparently similar-level jobs paying very different amounts; perhaps there is a feeling that there are a lot of neglected skills in the organization that other departments could utilize if they were aware that they existed. Perhaps individuals have complained that they don't know where they stand or what their future is; perhaps the unions have requested standardized benefits and procedures. Whatever the historical origins, some kind of central organization, normally named a personnel department, is formed to put some system into the haphazardry. The systems that they adopt are often modelled on the world of production, because that is the world with the best potential for order and system.

Exercise 2

We all tend to complain about our memories. Despite the elegance of the human memory system, it is not infallible, and we have to learn to live with its fallibility. It seems to be socially much more acceptable to complain of a poor memory, and it is somehow much more acceptable to blame a social lapse on 'a terrible memory', than to attribute it to stupidity or insensitivity. But how much do we know about our own memories? Obviously we need to remember our memory lapses in order to know just how bad our memories are. Indeed one of the most amnesic patients I have ever tested was a lady suffering from Korsakoff's syndrome, memory loss following chronic alcoholism. The test involved presenting her with lists of words; after each list she would comment with surprise on her inability to recall the words, saying: 'I pride myself on my memory!' She appeared to have forgotten just how bad her memory was'.

Substitution and ellipsis

Identify examples of substitution and ellipsis in this text:

Exercise 3

The human memory system is remarkably efficient, but it is of course extremely fallible. That being so, it makes sense to take full advantage of memory aids to minimize the disruption caused by such lapses. If external aids are used, it is sensible to use them consistently and systematically - always put appointments in your diary, always add wanted items to a shopping list, and so on. If you use internal aids such as mnemonics, you must be prepared to invest a reasonable amount of time in mastering them and practising them. Mnemonics are like tools and cannot be used until forged. Overall, however, as William James pointed out (the italics are mine): 'Of two men with the same outward experiences and the same amount of mere native tenacity, the one who thinks over his experiences most and weaves them into systematic relations with each other will be the one with the best memory.'

Exercise 4

This conflict between tariff reformers and free traders was to lead to the "agreement to differ" convention in January 1932, and the resignation of the Liberals from the government in September 1932; but, until they resigned, the National Government was a genuine coalition in the sense in which that term is used on the continent: a government comprising independent yet conflicting elements allied together, a government within which party conflict was not superseded but rather contained - in short, a power-sharing government, albeit a seriously unbalanced one.

Exercise 5

The number of different words relating to 'camel' is said to be about six thousand. There are terms to refer to riding camels, milk camels and slaughter camels; other terms to indicate the pedigree and geographical origin of the camel; and still others to differentiate camels in different stages of pregnancy and to specify in-numerable other characteristics important to a people so dependent upon camels in their daily life (Thomas, 1937)

Exercise 6

There were, broadly, two interrelated reasons for this, the first relating to Britain's economic and Imperial difficulties, the second to the internal dissension in all three parties. 

Conjunction

Identify examples of conjunction in the following texts: 

Exercise 7 

These two forms of dissent coalesced in the demand for a stronger approach to the Tory nostrum of tariff reform. In addition, trouble threatened from the mercurial figure of Winston Churchill, who had resigned from the Shadow Cabinet in January 1931 in protest at Baldwin's acceptance of eventual self-government for India. 

Exercise 8

These two sets of rules, though distinct, must not be looked upon as two co-ordinate and independent systems. On the contrary, the rules of Equity are only a sort of supplement or appendix to the Common Law; they assume its existence but they add something further.

Lexical cohesion

Identify examples of lexical cohesion in the following texts:

Exercise 9

The clamour of complaint about teaching in higher education and, more especially, about teaching methods in universities and technical colleges, serves to direct attention away from the important reorientation which has recently begun. The complaints, of course, are not unjustified. In dealing piece-meal with problems arising from rapidly developing subject matter, many teachers have allowed courses to become over-crowded, or too specialized, or they have presented students with a number of apparently unrelated courses failing to stress common principles. Many, again, have not developed new teaching methods to deal adequately with larger numbers of students, and the new audio-visual techniques tend to remain in the province of relatively few enthusiasts despite their great potential for class and individual teaching.

Exercise 10

When we look closely at a human face we are aware of many expressive details - the lines of the forehead, the wideness of the eyes, the curve of the lips, the jut of the chin. These elements combine to present us with a total facial expression which we use to interpret the mood of our companion. But we all know that people can 'put on a happy face' or deliberately adopt a sad face without feeling either happy or sad. Faces can lie, and sometimes can lie so well that it becomes hard to read the true emotions of their owners. But there is at least one facial signal that cannot easily be 'put on'. It is a small signal, and rather a subtle one, but because it tells the truth it is of special interest. It comes from the pupils and has to do with their size in relation to the amount of light that is falling upon them.

Exercise 11

Identify the references in the following text

The Troubles of shopping in Russia

A large crowd gathered outside a photographic studio in Arbat Street, one of the busiest shopping streets in Moscow, recently. There was no policeman within sight and the crowd was blocking the pavement. The centre of attraction - and amusement - was a fairly well-dressed man, perhaps some official, who was waving his arm out of the ventilation window of the studio and begging to be allowed out. The woman in charge of the studio was standing outside and arguing with him. The man had apparently arrived just when the studio was about to close for lunch and insisted upon taking delivery of some prints which had been promised to him. He refused to wait so the staff had locked the shop and gone away for lunch. The incident was an extreme example of the common attitude in service industries in the Soviet Union generally, and especially in Moscow. Shop assistants do not consider the customer as a valuable client but as a nuisance of some kind who has to be treated with little ceremony and without concern for his requirements. 

For nearly a decade, the Soviet authorities have been trying to improve the service facilities. More shops are being opened, more restaurants are being established and the press frequently runs campaigns urging better service in shops and places of entertainment. It is all to no avail. The main reason for this is shortage of staff. Young people are more reluctant to make a career in shops, restaurants and other such establishments. Older staff are gradually retiring and this leaves a big gap. It is not at all unusual to see part of a restaurant or a shop roped off because there is nobody available to serve. Sometimes, establishments have been known to be closed for several days because of this. 

One reason for the unpopularity of jobs in the service industries is their low prestige. Soviet papers and journals have reported that people generally consider most shop assistants to be dishonest and this conviction remains unshakeable. Several directors of business establishments, for instance, who are loudest in complaining about shortage of labour, are also equally vehement that they will not let their children have anything to do with trade. 

The greatest irritant for the people is not the shortage of goods but the time consumed in hunting for them and queuing up to buy them. This naturally causes ill-feeling between the shoppers and the assistants behind the counters, though often it may not be the fault of the assistants at all. This too, damages hopes of attracting new recruits. Many educated youngsters would be ashamed to have to behave in such a negative way. 

Rules and regulations laid down by the shop managers often have little regard for logic or convenience. An irate Soviet journalist recently told of his experiences when trying to have an electric shaver repaired. Outside a repair shop he saw a notice: 'Repairs done within 45 minutes.' After queuing for 45 minutes he was asked what brand of shaver he owned. He identified it and was told that the shop only mended shavers made in a particular factory and he would have to go to another shop, four miles away. When he complained, the red-faced girl behind the counter could only tell him miserably that those were her instructions. 

All organisations connected with youth, particularly the Young Communist League (Komsomo1), have been instructed to help in the campaign for better recruitment to service industries. The Komsomol provides a nicely-printed application form which is given to anyone asking for a job. But one district head of a distribution organisation claimed that in the last in years only one person had come to him with this form. 'We do not need fancy paper. We do need people!' he said. More and more people are arguing that the only way to solve the problem is to introduce mechanisation. In grocery stores, for instance, the work load could be made easier with mechanical devices to move sacks and heavy packages. 

The shortages of workers are bringing unfortunate consequences in other areas. Minor rackets flourish. Only a few days ago, Pravda, the Communist Party newspaper, carried a long humorous feature about a plumber who earns a lot of extra money on the side and gets gloriously drunk every night. He is nominally in charge of looking after 300 flats and is paid for it. But whenever he has a repair job to do, he manages to screw some more money from the flat dwellers, pretending that spare parts are required. Complaints against him have no effect because the housing board responsible is afraid that they will be unable to get a replacement. In a few years' time, things could be even worse if the supply of recruits to these jobs dries up altogether. 

Discourse marker

In linguistics, a discourse marker is a word or phrase that marks a boundary in a discourse, typically as part of a dialogue. Discourse markers do not belong to the syntactic or semantic structure of an utterance.

Discourse markers are usually polyfunctional elements. Discourse markers can be understood in two ways. Firstly, as elements which serve to the union of utterances (in this sense they are equivalent to the term connective). Secondly, as elements which serve to a variety of conversational purposes .

Traditionally, some of the elements considered discourse markers were treated as "fillers" or "expletives", that is, elements whose function was that of not having any function at all. Nowadays they are assigned functions in different levels of analysis: topic changes, reformulations, discourse planning, stressing, hedging or backchanneling. Those functions can be classified into three broad groups: a) relationships among (parts of) utterances; b) relationships between the speaker and the message, and c) relationships between speaker and hearer.

Diachronic data show that discourse markers often come from different word classes, such as adverbs (well) or prepositional phrases (in fact). The process that leads from a free construction to a discourse marker can be traced back through grammaticalization studies.

Common discourse markers used in the English language include "you know", "actually", "basically", "like", "I mean" and "OK".

Discourse Markers - Linking Your Ideas in English

Some words and phrases help to develop ideas and relate them to one another. These kinds of words and phrases are often called discourse markers. Note that most of these discourse markers are formal and used when speaking in a formal context or when presenting complicated information in writing. 

with regard to; regarding; as regards; as far as ……… is concerned, as for 
These expressions focus attention on what follows in the sentence. This is done by announcing the subject in advance. As regards and as far as………is concerned usually indicate a change of subject 

Examples: 

His grades in science subjects are excellent. As regards humanities …
With regard to the latest market figures we can see that ...
Regarding our efforts to improve the local economy, we have made ...
As far as I am concerned, we should continue to develop our resources.
As for John's thoughts, let's take a look at this report he sent me. 

on the other hand; while; whereas 

These expressions give expression to two ideas which contrast but do not contradict each other. 

Examples: 

Football is popular in England, while in Australia they prefer cricket.
We've been steadily improving our customer service center. On the other hand our shipping department needs to be redesigned.
Jack thinks we're ready to begin whereas Tom things we still need to wait. 

however, nonetheless, nevertheless 

Examples: 

Smoking is proved to be dangerous to the health. Nonetheless, 40% of the population smokes.
Our teacher promised to take us on a field trip. However, he changed his mind last week.
Peter was warned not to invest all of his savings in the stock market. Nevertheless, he invested and lost everything. 

moreover, furthermore, in addition 

We use these expressions to add information to what has been said. The usage of these words is much more elegant than just making a list or using the conjunction 'and'. 

Examples: 

His problems with his parents are extremely frustrating. Moreover, there seems to be no easy solution to them.
I assured him that I would come to his presentation. Furthermore, I also invited a number of important representatives from the local chamber of commerce.
Our energy bills have been increasing steadily. In addition to these costs, our telephone costs have doubled over the past six months. 

therefore, as a result, consequently 

These expressions show that the second statement follows logically from the first statement. 

Examples: 

He reduced the amount of time studying for his final exams. As a result, his marks were rather low.
We've lost over 3,000 customers over the past six months. Consequently, we have been forced to cut back our advertising budget.
The government has drastically reduced its spending. Therefore, a number of programs have been cancelled. 

From Kenneth Beare, Your Guide to English as 2nd Language. Online Internet. Date of access: March 2010; http://esl.about.com/cs/advanced/a/a_dmark.htm
Spoken discourse markers        
markers oh, well , like,  er, erm and OK
by Michael Hoey

Even if you read English well and have a good vocabulary, you may encounter difficulties in conversation. There is a strict limit on the help a dictionary can be in such circumstances. Even if you are able to pick out the words you are unable to recognize, you can hardly halt the conversation in mid-flow while you look the words up. Remember, though, that an expression of interest will sometimes 'buy you time' while the other person continues talking. You can also occasionally use your turn to speak to introduce topics in which you have a reasonable command of the vocabulary. 

English has specific expressions that will help you interpret what the other person is saying. Identified correctly, they will ensure that you perform your half of the conversation well. These expressions have so little meaning that they are not usually thought of as belonging to the language, though there is no logical reason not to treat them as a special kind of word. They include words such as oh, well, like, mm, er, and OK (pronounced and sometimes written okay). 

All of these words serve important purposes in conversation and are known technically as discourse markers. In general they are used to indicate that you are ready to speak or want to keep speaking, or to show how you respond to what someone has just said. We will discuss here some of the most useful discourse markers of this type.

	All the examples are from real conversations so do not be surprised by the use of incomplete sentences and repetitions. 


Oh
The discourse marker oh is typically found at the beginning of replies where it is used to show that you have just been told something new. For example: 

	Doctor:
	I think you've probably got what we call dry eyes.

	Patient: 
	Oh. 


Oh often combines with a word or phrase that confirms that you now understand, such as oh I see or oh right, or that evaluates the new information, for example oh good, oh heavens, oh dear, or oh no. For example: 

	Travel Agent: 
	Your flights are all confirmed.

	Customer:
	Oh wonderful. 


If someone reminds you of something you had forgotten, you typically start your reply with oh. For example: 

	Speaker 1: 
	Remember he wanted to merge the groups. Don't you remember? 

	Speaker 2:
	Oh yeah. Oh yes. Of course. 


It is also used to accept someone's answer to your question. For example: 

	Speaker 1: 
	Is that too sweet? 

	Speaker 2:
	Yes.

	Speaker 1:
	Oh. 


Oh says that you accept the truth of the answer or statement that you have just heard. You can however combine it with really or with a question to show surprise, for example oh did you? This passes the talk back to the other speaker who will usually confirm what they have just said. They will also often add to what they have just said. For example: 

	Speaker 1: 
	I went up to Leeds. 

	Speaker 2:
	Oh did you?

	Speaker 1:
	Yeah...saw Kathryn Clarke. 


In British English, oh is used to introduce quoted speech, either your own or someone else's. For example: 

She says oh I've hardly been there, I've been at Joe's. 
Well 
Well is another expression used to signal the start of reported speech. For example: 

So she said well I'll phone you tonight. 
Well is also like oh in that it is also used at the beginning of a speaking turn, but unlike oh it indicates that you think there is something slightly wrong with what has just been said. You start your reply with well when answering someone who has just said something factually incorrect or made a false assumption. For example: 

	Speaker 1: 
	I mean it might take us another two months before we get out.Three months. 

	Speaker 2:
	Well I would say six months. 


You can also begin your answer with well if someone asked you a question which assumes something that is not in fact true, for example: 

	Speaker 1: 
	What, she did the whole lot? 

	Speaker 2:
	Well yeah, I think, well, she didn't do everything.


Here the first speaker is expecting the answer 'yes' and the second speaker is answering 'no' in a roundabout way.

Another use for well is to round off a topic near the end of a conversation. For example:

Well I'll let you get back to work. 
Like 
In American English, like is the normal way of introducing speech: 

And my husband was like, I hope something's not wrong. 
It is also used to focus the listener's attention on what follows, either because it is new information or because it is important:

I was so, like, stressed out. 
You can also add like to a request to indicate that what you are saying might not be welcome to the person you are addressing: 

So if I if I if I phone you tomorrow after six so that we can like arrange a time, will that be OK? 
It also indicates that your wording is imprecise or an exaggeration: 

I think they order it like loads and loads in advance.

Er and erm are often used when you are trying to find the right word. English tries to avoid silence in speech turns; er or erm can be used to fill the silence that would otherwise exist while you searched your memory for the word. For example: 

And then it became perhaps a troublesome er entity. 
Similarly when you are not quite sure what you want to say, you can use er or erm to prevent silence. In these circumstances you may need to use er or erm more than once. For example: 

Couple of other points about the erm er er about the er Vienna settlement in general. 
It is particularly common to use er at the beginning of a speaking turn, when after all you are most likely to be unsure how to say what you want to say. For example: 

	Speaker 1:
	How long…how long have you been off school then?

	Speaker 2: 
	Er couple of weeks. 


Because of this, it tends to occur particularly with replies where the speaker is unsure of how the information is going to be received. For example:

	Speaker 1:
	How did you know I was going? 

	Speaker 2: 
	Er…I don't know I think Clare may have said something. 


Some people frown on the use of er and erm, but they are found in the speech of most English speakers. It is perfectly acceptable to use them sometimes and it is much better than going silent in the middle of what you are saying.

OK 
A case could be made that OK is one of the most important and useful discourse markers available to speakers of English. It has a number of uses and the list of these that follows is not complete. Perhaps the most basic use of OK (though not the most common) is to indicate that you accept a suggestion, request, offer, or information designed to help you achieve something. For example:

	Speaker 1:
	You'll need to speak to Linda Hans in the administration office. She'll tell you. 

	Speaker 2: 
	OK.


A related use of OK is to indicate that someone has responded to your suggestion, request, offer, or question in a satisfactory manner. For example: 

	Speaker 1:
	I'll give her a ring on Sunday and then I can give you a ring.

	Speaker 2: 
	Yeah.

	Speaker 1: 
	OK.


Sometimes it serves to show that you accept the other person's response but you have something else to say that may affect the situation. For example: 

	Speaker 1:
	He must have been looking at the wrong columns, I think. 

	Speaker 2: 
	Well, he shouldn't do. 

	Speaker 1:
	OK I'll nip up and see him again. 


Another use for OK is to serve as a bridge between two topics or between two stages of the talk. Sometimes this takes the form of closing one topic and inviting another one. For example:

	Speaker 1:
	Yeah I wanted to point out to you, you know, we don't want it to happen. 

	Speaker 2: 
	Right, OK. Anything else? 


Sometimes OK is used by lecturers and teachers to move on to the next stage of a lecture or lesson. For example: 

The upshot was that in 1830 Greece became an independent state. Her independence guaranteed by Britain, Russia and France. OK erm I suppose in this context that I ought to mention as well er Belgium. I'll probably refer to it again later on. Er in Belgium of course in 1830 erm a nationalist revolt broke out in response really to the French revolution of that year. 
It is also used by chairs of meetings to move on to the next item on an agenda or the next topic of discussion. For example: 

Yes, and people should tell you if they take it. Mm, mm, OK, that's all from headquarters, right then we move on to 'Any other business'. 
Because it is associated with rounding off a topic, OK has come to be used when a conversation is drawing to a close. You use it to indicate that you have accepted what the other person has said and that you have nothing much left to say yourself. For example:

	Speaker 1:
	Oh yes, I'll ring later to confirm it.

	Speaker 2: 
	Great.

	Speaker 1:
	OK. 

	Speaker 2: 
	OK.

	Speaker 1:
	Thanks a lot.

	Speaker 2: 
	Bye.

	Speaker 1:
	Bye. 


Sometimes, as in the example above, OK stands on its own; sometimes it is put in front of something else, such as bye or see you. For example:

	Speaker 1:
	OK see you. 

	Speaker 2: 
	Take care. Thanks for phoning. 

	Speaker 1:
	See you soon.

	Speaker 2: 
	OK bye. 

	Speaker 1:
	Bye. 


If you learn to recognize the discourse markers we have discussed here and in the previous issue, you will be able to guess more accurately what the other person is trying to say. And if you can use discourse markers correctly in your own speech, you will sound very natural in English and your conversations will flow more smoothly. 

You must do the following quizzes online: 

http://www.esltower.com/GRAMMARQUIZ/GRAMMAR/discoursemarkers/discoursemarkers.htm
http://en.bab.la/quiz/discourse-markers 
http://www.oup.com/elt/global/products/headway/advanced/a_grammar/unit04/hwy_adv_unit04_2/ 
KNOWLEDGE IN DISCOURSE

Task 1
1) I woke up at seven forty. I made some toast and a cup of tea. I listened to the news. An I left for work at about 8:30. 

2) I woke up at seven forty. I was in bed. I was wearing pyjamas. After lying still for a few minutes, I three back the duvet, got out of bed, walked to the door of the bedroom, opened the door , switched on the landing light, walked across the landing, opened the bathroom door, put the basin plug into the plughole, turned on the hot tap, ran some hot water into the wash basin, looked into the mirror…

Task 2

Look again at the first version of the witness’ testimony and answer the question: What did she eat for breakfast?

Features present by default: I went to work in my pyjamas / I went to work in my clothes
Task 3

Suggest a continuation for each of the following:

1) She is one of those dumb pretty Marilyn Monroe type blondes. She spends hours looking after her nails. She polishes them every day and keeps them…

2) The king put his seal on the letter. It…

Now look at this continuations:

1) …all neatly arranged in little jam jars in the cellar, graded according to length, on the shelf above the hammers and the electric drills.

2) …waged its flippers, and caught a fish in its mouth

Expectation drives understanding 
Task 4

An old man took his grandson out for a walk one day, While they were out walking the boy was hit by a car. An ambulance was called and the boy was rushed to hospital. At the hospital, a surgeon was called and the boy was taken immediately into the operating theatre. On seeing the boy the surgeon immediately exclaimed, “oh my God! That’s my son!

1) What was the relationship between the surgeon and the boy?

2) If you do not have the same answer as the one I gave you, what does this reveal about the schema you employed to interpret this discourse?

Task 5

Describe the flat or house in which you live.

1) Can you identify features which you have assumed a receiver of your description will assume to be present by default (building schema)

2) Which is the order of your description, From entrance to the other parts or from the other parts to entrance?

3) Van Dijk suggests that we tend to adopt certain narrative patterns, even in quite simple descriptions and that e.g. he suggests that we tend to move from the general to the particular, the whole to the part, the including to the included, the large to the small, the outside to the inside. Did your description conform to this prediction?

	Schema theory of learning
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	Introduction

	 
	Schema theory was developed by R. C. Anderson, a respected educational psychologist . This learning theory views organized knowledge as an elaborate network of abstract mental structures which represent one's understanding of the world. 

	 
	The term schema was first used by Piaget in 1926, so it was not an entirely new concept. Anderson, however, expanded the meaning.


	Context

	 
	Understanding some principles from schema theory can help in your work. Here are some principles to apply:

	 
	· It is important to teach general knowledge and generic concepts. A large proportion of learner difficulties can be traced to insufficient general knowledge, especially in cross-cultural situations. 

· Teachers must help learners build schemata and make connections between ideas. Discussion, songs, role play, illustrations, visual aids, and explanations of how a piece of knowledge applies are some of the techniques used to strengthen connections. 

· Since prior knowledge is essential for the comprehension of new information, teachers either need to

· help students build the prerequisite knowledge, or 

· remind them of what they already know before introducing new material. 

· Schemata grow and change as new information is acquired. 

· Learners feel internal conflict if they are trying to assimilate schemata which contradict their previous suppositions. Teachers need to understand and be sympathetic to this tension. 

· Deep-seated schemata are hard to change. An individual will often prefer to live with inconsistencies rather than to change a deeply-held value or belief. 


	Discussion

	 
	Research by schema theorists indicates that abstract concepts are best understood after a foundation of concrete, relevant information has been established (Schallert 1982:26). The general knowledge provides a framework into which the newly-formed structure can be fitted.

	 
	Example

	 
	Here are some characteristics of schemata according to Anderson (1977:418--419):

	 
	· Schemata are always organized meaningfully, can be added to, and, as an individual gains experience, develop to include more variables and more specificity. 

· Each schema is embedded in other schemata and itself contains subschema. 

· Schemata change moment by moment as information is received. 

· They may also be reorganized when incoming data reveals a need to restructure the concept. 

· The mental representations used during perception and comprehension, and which evolve as a result of these processes, combine to form a whole which is greater than the sum of its parts. 

· 

	
	
	Schema theory & mental models

Why do we need schema theory?

Suppose you overheard the following conversation between two college-age apartment-mates: 

A: Did you order it? 
B: Yeah, it will be here in about 45 minutes. 
A: Oh... Well, I've got to leave before then. But save me a couple of slices, okay? And a beer or two to wash them down with? 

Do you know what the roommates are talking about? Chances are, you're pretty sure they are discussing a pizza they have ordered. But how can you know this? You've never heard this exact conversation, so you're not recalling it from memory. And none of the defining qualities of pizza are represented here, except that it is usually served in slices, which is also true of many other things. 

The other theories we've looked at in this course would have a difficult time explaining how we can comprehend this conversation. Schema theory would suggest that we understand this because we have activated our schema for pizza (or perhaps our schema for "ordering pizza for delivery") and used that schema to comprehend this scenario. 

In our discussions of CIP and Ausubel, it may have seemed as if the learner was relatively passive. New knowledge gets "slotted" somewhere in the brain, but neither theory seems to emphasize how that knowledge gets used. Schema theory, on the other hand, attempts to address specifically how we actively make meaning of information. 

What is a schema?

A schema (plural schemata) is a hypothetical mental structure for representing generic concepts stored in memory. It's a sort of framework, or plan, or script. According to Stein and Trabasso (1982), schemata are thought to have these features: 

· Schemata are composed of generic or abstract knowledge; used to guide encoding, organization, and retrieval of information. 

· Schemata reflect prototypical properties of experiences encountered by an individual, integrated over many instances. 

· A schema may be formed and used without the individual's conscious awareness. 

· Although schemata are assumed to reflect an individual's experience, they are also assumed to be shared across individuals [in a culture?]. 

· Once formed, schemata are thought to be relatively stable over time. 

· We know more about how schemata are used than we do about how they are acquired. 

Driscoll suggests that a schema is analogous to:  A play, in that it has a basic script, but each time it's performed, the details will differ. 

· A theory, in that it enables us to make predictions from incomplete information, by filling in the missing details with "default values." (Of course, this can be a problem when it causes us to remember things we never actually saw...) 

· A computer program, in that it enables us to actively evaluate and parse incoming information. 

How are schemata created and modified?

Schemata are created through experience with people, objects, and events in the world. When we encounter something repeatedly, such as a restaurant, we begin to generalize across our restaurant experiences to develop an abstracted, generic set of expectations about what we will encounter in a restaurant. This is useful, because if someone tells you a story about eating in a restaurant, they don't have to provide all of the details about being seated, giving their order to the server, leaving a tip at the end, etc., because your schema for the restaurant experience can fill in these missing details. 

Not all of the information we have about restaurants necessarily gets added to our schema. For example, there's a restaurant in Indianapolis where the seating booths are little jail cells. After you're seated, the server closes your cell doors. (Of course, you can escape any time you want, as long as you've paid your bill.) Even though I've been to this restaurant several times, I don't think my restaurant schema includes tables as miniature jail cells. This information is simply an outlier; it is too unlike my experience at other restaurants. 
Three processes are proposed to account for the modification of schemata: 

· Accretion: New information is remembered in the context of an existing schema, without altering that schema. For example, suppose I go to a bookstore, and everything I experience there is consistent with my expectations for a bookstore "experience." I can remember the details of my visit, but since they match my existing schema, they don't really alter that schema in any significant way. (Note that this is analogous to Ausubel's derivative subsumption.) 

· Tuning: New information or experience cannot be fully accommodated under an existing schema, so the schema evolves to become more consistent with experience. For example, when I first encountered a bookstore with a coffee bar, I probably had to modify by bookstore schema to accommodate this experience. (Note that this is analogous to Ausubel's correlative subsumption.) 

· Restructuring: When new information cannot be accommodated merely by tuning an existing schema, it results in the creation of new schema. For example, my experience with World Wide Web-based bookstores may be so different from my experience with conventional ones that I am forced to create a new schema. (Note that this is analogous to Ausubel's superordinate learning.) 

What are mental models?

Mental models goes beyond schema theory to include perceptions of task demands and task performances. Mental models researchers are interested in how people perform tasks and solve problems in school settings and in the real world. (You can think of problem-solving as including both knowledge of schemata and knowledge of procedures.) This kind of research has been most prevalent in the sciences and mathematics.  

Why are schema theory and mental models important in teaching and learning?

It's important to understand that schemata are powerful forces in learning. In an article on the role of schemata in story comprehension, Stein and Trabasso (1982) noted that: 

· Schematic knowledge has a significant effect on organization of ambiguous or disorganized stories. 

· Narrative schemata specify expected components of a story, such as the time sequence of events, and causal relations that should connect the events; during encoding or retrieval of a story, missing events may be inferred to fill in omitted information, and events may be reordered to correspond to a real-time sequence. 

· Many studies have shown that the use of schematic knowledge is so powerful that listeners have little control over the retrieval strategies used during recall of narrative information; even when listeners are instructed to reproduce texts verbatim, they cannot do so when the text contains certain types of omissions or certain sequences of events. 

For example, consider the following excerpt from a story: 

The girl sat looking at her piggy bank. "Old friend," she thought, "this hurts me." A tear rolled down her cheek. She hesitated, then picked up her tap shoe by the toe and raised her arm. Crash! Pieces of Piggo?that was its name?rained in all directions. She closed her eyes for a moment to block out the sight. Then she began to do what she had to do.

If you have a well-developed schema for "piggy banks", this story should be readily comprehensible. You would understand that traditional piggy banks were usually made of some fragile, brittle material, that they contained a slot for inserting and saving coins, and that the money could only be removed by breaking them. 

On the other hand, if you have no schema for piggy bank, the story probably makes little sense. 

What are some implications of schema theory and mental models research for instruction?

Schema theory: 

· Provide unifying themes for content, since information that lacks no theme can be difficult to comprehend, or, worse, the learner may "accrete" the information to the wrong schema. 

· Choose texts with "standard" arrangement so that it conforms to student expectations. 

· Encourage students to read titles and headings. 

· Point out the structure of particular kinds of texts; e.g., what are the common features of published research articles?  

· Ask questions to determine what students' current schemata might be. 

· Pay attention to student answers and remarks that may give clues about how they are organizing information; i.e., what schemata are they using?  
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Pragmatics

 We called semantics the study of meaning, but clearly our understanding of the concept of meaning is more richly textured than what we've discussed as the truth conditional way of understanding sentences. When we think about meaning, it is also important to take into account the contribution of context. In simple terms, then, we can think about pragmatics as the study of the contribution of context to meaning
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1. Presupposition 

What is a presupposition?
	Definition

	 
	A presupposition is background belief, relating to an utterance, that 

	 
	· must be mutually known or assumed by the speaker and addressee for the utterance to be considered appropriate in context 

· generally will remain a necessary assumption whether the utterance is placed in the form of an assertion, denial, or question, and 

· can generally be associated with a specific lexical item or grammatical feature (presupposition trigger) in the utterance. 


	Examples (English)

	 
	  The utterance John regrets that he stopped doing linguistics before he left Cambridge has the following presuppositions:

· There is someone uniquely identifiable to speaker and addressee as John. 

· John stopped doing linguistics before he left Cambridge. 

· John was doing linguistics before he left Cambridge. 

· John left Cambridge. 

· John had been at Cambridge. 

Source: 
Levinson 1983 179–180




 

                    “The present King of France is bald"
 

-Negation test:
Mary's car is fast 
( Mary has a car




Mary's car is not fast
( Mary has a car

 
Types of presuppositions:


 

Factive (with factive predicates):

 


Bill regrets/resents that Suzy won the game  


Suzy is happy/sad that she won the game
 

Non-Factive  
Nancy imagined/pretended she was rich
 

Lexical      

Vera stopped smoking



Tony failed again

 

Structural


 


Why did Harry steal the money?


 

Counter-Factual


 


If you were my friend, you'd help



 

As a semantic property of sentences and even of particular lexical items 

murder  kill   assassinate 

What is the Presupposition in the following sentences?

1. The name of the queen of England is not Elizabeth. 

2. Martha regrets coming home so late. 

3. John realized that he had lost his wallet.

4. Maggie forgot to lock the door.

5. John stopped beating his wife.

6. John’s wife began beating him.

7. Tom accused Mr. Bean of plagiarism.

8. It was Henry who kissed Rosie.

9. John doesn’t know that Bill came.

10. I don’t know that Bill.

11. He got married before he was awarded the diploma. 

12. He didn’t get married before he was awarded the diploma. 

13. He was married before he was awarded the diploma. 

14. He was not married before he was awarded the diploma. 

15. He was expelled before he defended his course paper. 

16. He died before he defended his course paper. 

17. If they go to Turkey for holidays, they will regret coming to the country which is at war at the moment.

18.  Mary saw the horse with two heads

19.  Kepler died in misery

20. Joan didn't begin planting tomatoes

21. What Bill lost was/wasn't his wallet

22. It was/wasn't his wallet that Bill lost

23. Bill lost/didn't lose his wallet.

24. He is an Englishman; he is therefore brave

25. Even Bill could solve that problem 

         2.
Cooperative Principle, Conversational Maxims (Grice)  
 

natural meaning

 

dark clouds mean rain,  red spots on skin mean measles 

 


Al said no, but his smile showed he meant yes

 


Al's overly careful pronunciation means he’s nervous 

 

non-natural meaning 
 


mutual knowledge
 

           theory of language use and inference
 

Rules of Conversation 

How can we keep the ball rolling? How can we continue to find usefulness in communication through language? Imagine that people all told lies in random fashion (as opposed to for particular and often transparent reasons). How effective would language be as a communicative device? 

Gricean Maxims 

The Gricean maxims are a framework for understanding how humans cooperate socially in their use of language. 

H.P. Grice first formulated the notion of the so-called cooperative principle. This is not to say that only one type of cooperation underlies all communication. Rather, it attempts to characterize the more generally cooperative aspect of human behavior across situations. 

Have you ever spoken with a child and had the following type of exchange? 

· You: Hi, Becky, do you know what a spoon is? 

· Becky: My mommy has a doggy. 

If you've had this kind of experience, you are ready to appreciate the Gricean Maxims. For a start, they'll help you understand why such conversations seem bizarre and/or funny. 

In a nutshell, 

The Cooperative Principle (CP):

 

Make your conversational contribution such as is required, at the stage at which it occurs, by the accepted purpose or direction of the talk exchange in which you are engaged

The maxims 

 

Quantity

 

1. 
Make your contribution as informative as is required (for current purposes of the exchange).

2. 
Do not make your contribution more informative than is required.


 

Quality 
Try to make your contribution one that is true. 

 

1. 
Do not say what you believe to be false. 

2. 
Do not say that for which you lack adequate evidence. 

 

Relation 
Be relevant.

 

Manner
Be perspicuous. 

 

1. 
Avoid obscurity of expression. 

2. 
Avoid ambiguity. 

3. 
Be brief (avoid unnecessary prolixity). 

4. 4.                 Be orderly.

 


Hedges 

 

Quantity:
as you probably know/to make a long story short . . .

 

Quality:
as far as I know/I'm not sure, but . . . 

 

Relation:
by the way/oh, I was just thinking . . .

 

Manner:
this may sound a bit confused/odd, but; 

         

  Implicatures

 

--Generalized conversational implicature 

Al:
I hope you brought the bread and the cheese.

Sue:
I brought the cheese.

   
(
I didn't bring the bread


Sometimes the lecture is interesting.  


 

--Particularized conversational implicature 

Sue:
Are you coming to the big party tonight?

Al:
My parents are visiting.

   
(
I'm not coming

 Conventional implicatures

  


Even George came to the party.


( it was unexpected

 


Judy hit Al and he cried


( Al cried after Judy hit him and because she hit him


Figurative language

I love this kind of weather in a sleet storm

 

the early bird catches the worm  at the stock exchange, 

 

                                      two-stage theory of meaning

· Implicature 

· Maxims generate inferences beyond the semantic content of of the sentences uttered: implicatures. 

· How implicature is supposed to work. 

· S has said that p. 

· There's no reason to think S is not observing the Cooperative Principle. 

· In order for S to say that p and be indeed observing the Cooperative Principle, S must think that q. 

· S must know that it is mutual knowledge that q must be supposed if S is to be taken to be cooperating. 

· S has done nothing to stop me, the hearer, from thinking that q. 

· Therefore S intends me to think that q, and in saying that p has implicated q. 

· Implicature vs. logical implication (entailment), defeasibility of inferences 

· If Socrates is a man, he is mortal. Socrates is a man. => Socrates is mortal.
Entailment; we cannot say "... but Socrates is not mortal". 

· John has three cows. => John has exactly three cows.
Implicature: we can say "...but John does not have exactly three cows." 

	Implicatures

	Example 1:

	maxim of relation
	A:
	Where did I leave the keys?

	
	B:
	The car's on the drive.

	Example 2:

	maxim of quantity
	A:
	Bill and Martha are leaving tomorrow.

	
	B:
	I'll miss Martha.

	Analysis and comments:

	In the first example, speaker B flouts the maxim of relation by not providing the requested information and instead saying something which appears to be about something else (the where-abouts of the car). On the assumption that B continues to observe the CP, it must be assumed that she intends her contribution to be relevant as an answer to A's question. This allows A to infer from B's turn that B implies that A no longer needs to look for the car keys. 

In the second example, speaker B flouts the maxim of quantity (as his response only attends to part of the topic initiated by A). As a result, the deliberate omission can be said to imply that perhaps he was not so fond of Bill. 

Note that later research stresses that speakers may cancel an implicature. This is often the case in situations where the implied message is brought to the forefront of the interaction, as in the following hypothetical sequel to the exchange in example 2. Here B denies having implied the conclusion drawn by A. Of course, this does not necessarily mean that B did not intend to make that particular implication. Perhaps he wants to avoid going on record as having said unpleasant things about Bill. In any case, from this sequel, it is also clear that an implicature always counts as an implicitly intended message which a hearer attributes to a speaker. 

	Example 2 - sequel

	
	A:
	You were not so fond of Bill then?

	
	B:
	Hardly so. I just meant that Martha's a real treasure.


What do the following violate? 

· I got up, brushed my teeth, got dressed, took a shower, and went to school. 

· Q: What would you like to drink? 

· A: I would like a transparent glass of the concentrated orange juice that currently rests in the only orange juice container in the refrigerator, the one on the top shelf, which, like all of the other shelves is make of shatterproof plastic and has curved edges so that spills do not extend to other parts of the refrigerator. 

· Student in intro class: So, why is that sentence ungrammatical? 

· Chip: Oh, that's easy. It's an ECP violation. 

Identify which maxims of co-operation are being obeyed and which ones are being flouted. 

· A: Where's Bill?    B: There's a yellow VW outside Sue's house.

· Unh-hunh, and I'm the queen of Bulgaria. 

· A: What if Russia blockades the Gulf and all the oil?  B: Oh come now, Britain rules the seas! 

· The flag is white 

· War is war

· A: How did Harry fare in court?      B: Oh, he got a fine.

· Either John will come or he won't. 

· A: Can you tell me the time?      B: Well, the mail has come. 

· Lovely weather we're having today. 

· A: Let's get the kids something.       B: OK, but I veto I-C-E C-R-E-A-M. 

· Miss Singer produced a series of sounds corresponding closely to the score of an aria from Rigoletto. 

· A: Did you do the reading for this week's seminar? B: I intended to.

· A: Did you drink all the bottles of beer in the fridge? B: I drank some

· From Flann O'Brien's novel At-Swim-Two-Birds (1967: 38):  The three of us were occupied in putting glasses of stout into the interior of our bodies and expressing by fine disputation the resulting sense of physical and mental well being. 

·  He lit the stage with his talent. 

·  She just lapped up all the compliments. 

·  I've read this millions of times.

·  You're the only woman in my life. 

·  I’ll kill you if you don’t stop making noise. 

·  Do you have any money on you?  

· This volume is well-bound, and free of typographical errors.

·  Were you born in a tent? 

·  What a salubrious neighbourhood! 

 What is the implicature of B’s utterance in the following situations?

A: Have you seen John?

B: He left a few minutes ago.

A: That’s the telephone

B: I’m in the bath

A: O.K.

Woman in a restaurant: I’d like a cup of coffee.

                          Waiter: Sorry. We’re closing.

A: Where's Bill?
B: There's a yellow VW outside Sue's house. 

· Here you have another text on Implicatures:
Conversational Implicature 

from Saeed (pp. 192-195)

The term conversational implicature was introduced by the philosopher H. Paul Grice. In lectures and a couple of very influential articles (Grice 1975, 1978), he proposed an approach to the speaker's and hearer's cooperative use of inference. As we suggested above, there seems to be enough regularity in the inference-forming behavior of listeners for speakers to exploit this by implying something, rather than stating it. Grice argued that this predictability of inference formation could be explained by postulating a cooperative principle: a kind of tacit agreement by speakers and listeners to cooperate in communication. It would be a mistake to interpret this too widely: we may assume that Grice is not identifying in human interaction a utopian ideal of rational and egalitarian cooperation. As sociolinguists have shown us, people use language as an integral part of their social behavior, whether competing, supporting, expressing solidarity, dominating, or exploiting. Grice's observations are focused at a different, more micro-level: if I am in conflict with you, I still may want to communicate my intentions to you, and assume you will work out the implications of my utterances. It is at the underlying level of linguistic communication that Grice identifies this cooperation between speakers and listeners. 

The assumptions that hearers make about a speaker's conduct seemed to Grice to be of several different types, giving rise to different types of inference, or from the speaker's point of view, implicatures. In identifying these, Grice called them maxims, and phrased them as if they were injunctions: Do thus! This can be misleading: it is important to, realize that the conversational principles that Grice proposed are not rules, like phonological or morphological rules, which people have to follow to speak a language; nor are they moral principles. Perhaps the best way to interpret a maxim Do X! is to translate it into a descriptive statement: the hearer seems to assume that the speaker is doing X in communicating. We can see this by looking at the maxims and some examples. 

Grice's four main maxims are as follows (adapted from Grice 1975, 1978):

· The Maxim of Quality 
· Try to make your contribution one that is true, i.e. 

· a. do not say what you believe is false 

· b. do not say that for which you lack adequate evidence. 

· The Maxim of Quantity 
· Make your contribution as informative as is required for the cur rent purposes of the exchange (i.e. not more or less informative). 

· The Maxim of Relevance 
· Make your contributions relevant. 

· The Maxim of Manner 
· Be perspicuous, and specifically: 

· a. avoid ambiguity 

· b. avoid obscurity 

· c. be brief d. be orderly. 

As suggested above, these maxims can be viewed as follows: the listener will assume, unless there is evidence to the contrary, that a speaker will have calculated her utterance along a number of parameters: she will tell the truth, try to estimate what her audience knows and package her material accordingly, have some idea of the current topic, and give some thought to her audience being able to understand her. To repeat: these are assumptions the listener starts out with; any or all may be wrong, and he may realize this or not, but this is a kind of baseline for talking. 

We can look at a couple of examples of how these maxims help the hearer arrive at implicatures; we focus on the maxims of relevance and quantity: 

Relevance 
A: Can I borrow C5? 
B: My purse is in the hall. (Implicature: Yes.) 

Here it is A's assumption that B's reply is intended to be relevant that allows the inference: yes. The implicature in abovehas three characteristics: firstly, that it is implied rather than said; secondly, that its existence is a result of the context, the specific interaction - there is, of course, no guarantee that in other contexts My purse is in the hall will mean 'yes'; the third characteristic is that such implicatures are cancellable, or defeasible, without causing a contradiction. Thus the implicature 'yes' can be cancelled below by the addition of extra clauses: 

Defeasibility of implicature A: 
Can I borrow CS? 
B: My purse is in the hall. But don't you dare touch it. I'm not lending you any more money. 

Our next example involves the maxim of quantity: 

Quantity 
A: Did you do the reading for this week's seminar? 
B: I intended to. (Implicature: No.) 

Here B's answer would of course be true if-B intended to do the reading and then did, but then the answer would violate the maxim of quantity. A, assuming the maxim to be observed, is likely to infer the answer no. Once again the implicature is implied, contextual, and cancellable. Another typical example below: 

Quantity 
A: Did you drink all the bottles of beer in the fridge? 
B: I drank some. (Implicature: B didn't drink them all.) 

Once again, logically if B drank all of the beer, then B drank some of the beer. So B's reply would be true in this case. However, the maximum of quantity would lead A to the implicature above, assuming that B would otherwise make the more informative reply. 

As mentioned above, these maxims are basic assumptions, not rules, and they can be broken. Grice distinguished between the speaker secretly breaking them, e.g. by lying, which he termed violating the maxims; and overtly breaking them for some linguistic effect, which he called flouting. We take an example of the creative flouting of the maxim of manner from Flann O'Brien's novel At-Swim-Two-Birds (1967: 38): 

The three of us were occupied in putting glasses of stout into the interior of our bodies and expressing by fine disputation the resulting sense of physical and mental well being. 

From a linguist's point of view cases of flouting are more interesting than violations of maxims. Irony, for example, can be seen as a flouting of the maxim of quality, as for example, if you say to a friend who has done something terrible to you: You're a fine friend. Indeed the cooperative principle often forms an important part of the literal language theory. In this theory the principle is often viewed as the engine which drives the interpretation of non-literal utterances. The explanation goes like this: if a listener interprets an utterance as literally untrue,.or nonsensical, the principle may lead him to search for a further level of meaning, figurative language, which preserves the maxim of quality. Thus the listener will be lead to interprets rather than reject as impossible the metaphors as in: 

· a. He lit the stage with his talent. 

· b. She just lapped up all the compliments. 

or hyberbole in:
a.. I've read this millions of times.          b. You're the only woman in my life. 

One possible criticism of these maxims, for example the maxim of manner, is that they contain a built-in assumption of one type of language use: one that is clear and informative. By contrast, most cultures have types of language use where obscurity and ambiguity are expected and valued: perhaps poetry and riddles, or more mundanely, advertising. One solution might be to relativize the maxims to some classification of talk interaction, such as is discussed in studies in the ethnography of communication; see, for example, Gumperz and Hymes (1972). 

A number of writers have proposed cooperative principles like the ones we have been discussing. Brown and Levinson (1978), for example, have identified a politeness principle, as discussed in Leech (1983) and Allan (1986), which we will return to in the next chapter. Meanwhile, Grice's cooperative principle and maxims have been much developed in subsequent work, for example by Horn (1985) and in Sperber and Wilson's (1995) Relevance Theory. The latter is described in Blakemore (1992). Each of these approaches shares the aim of describing the cooperative use of inference in communication. 

  

 

3. Speech acts

 

Austin's (1962) How to do things with words

 “speech acts,” 

 

"performative analysis"

 

Searle (1969, 1975) developed Austin’s insights

 

Locutionary acts:

referring, predicating, negating, subordinating

Illocutionary acts:

naming, promising, apologizing, congratulating 

Perlocutionary acts:

persuading, intimidating, incriminating 

 


Speech act classification (illocutionary acts)

 

Declarations are those kinds of speech acts that change the world via their utterance. 

 


a. Priest: I now pronounce you husband and wife.


b. Referee: You're out!


c. Jury Foreman: We find the defendant guilty.

 

Representatives are those kinds of speech acts that state what the speaker believes to be the case or not.


a. The earth is flat.


b. Chomsky didn't write about peanuts. 


c. It was a warm sunny day.

 

In using a representative, the speaker makes words fit the world (of belief).

 

Expressives are those kinds of speech acts that state what the speaker feels. They express psychological states and can be statements of pleasure, pain, likes, dislikes, joy, or sorrow. 

 


a. I'm really sorry!


b. Congratulations!


c. Oh, yes, great, mmmm, wow!

 

 Directives are speech acts speakers use to get someone else to do something.

 

a.            Give me a cup of coffee.

b.            Could you lend me a pen, please?

c.             Don’t touch that.

 

Commissives are speech acts which commit speakers to a certain course of action.  In using a commissive, the speaker undertakes to make the world fit the words.

 

a.            I’ll be back in a minute.

b.            I’m going to get it right next time.

c.             We won’t ever do that again.

 


Felicity conditions on speech acts

 

Generally:
Speaker and addressee must share a common language



Speaker must make utterance understandable

 

For apologizing:
Speaker has caused Addressee harm or trouble




Speaker feels sorry about it and seeks exoneration

 

For requesting:
Some situation to be altered




Addressee can perform the act




Speaker has some right to ask Addressee to do it


Felicity conditions and Indirect Speech Acts
 


I feel sorry for causing you trouble


Please forgive me for causing you trouble 

 

Or
Sorry



Excuse me.

  
The door is open.


The door needs to be closed.


Can you close the door?


I demand the door be closed.

 


 
Were you born in a barn?


There’s a draft in here

Felicity Conditions 

Think about the many ways that a sentence can go wrong? It can be mispronounced. We can regularize an irregular verb. We can produce an ungrammatical sentence. All of these are errors that aren't exactly pragmatic errors in the sense that we want to discuss here. The kind of pragmatic error that we want to think about here is the situationally inappropriate use of a sentence. Inappropriate sentences can be perfectly well-formed, but they can nevertheless be situationally all wrong. 

Linguists characterize the notion of situational inappropriateness in terms of what are called felicity conditions. The basic idea here is that felicity conditions allow us to determine under what circumstances it is appropriate to ask questions, give commands, and so forth. Note that we are just touching the tip of the iceberg here. Really delving into the area of felicity conditions requires a ton of work, but what we'll review here should give you a decent idea of how the thinking goes. One big thing to bear in mind is that if we get the felicity conditions down explicitly enough, we can pinpoint the nature of the inappropriate use of language in terms of the particular felicity condition or conditions violated. 

As an example, here are some felicity conditions associated with questioning and requesting. 

S questions H about P (some state of affairs) 

· S does not know the truth about P. 

· S wants to know the truth about P. 

· S believes H may know the truth about P. 

What's going on with the felicity conditions for questioning? Well, for starters, we can see that appropriate use of questions must satisfy a number of criteria. 

· If someone asks you a question, you assume that s/he doesn't know the answer to the question. That 's inherent in condition 1. 

· If someone asks you, they actually want to know the truth. That's number 2. 

· If someone asks you, they think you may know the truth (or answer). Hence, number 3. 

Note that these felicity conditions don't hold of all questioning contexts. In class, for example, I might ask you a question about, say, compositional semantics or X-bar theory or derivational versus inflectional morphology. If I do so, the odds are good that I already know the answer. So, for teacher-to-student questions, the first condition is suspended. If we think about it, our knowledge of social and physical context allows us to understand why. Teachers, we know, ask questions of students in order to test what students know about topic X. Physically, we're in the classroom--the place where teachers are likely to be in this kind of questioning role. So, this is a kind of question for which those felicity conditions are suspended. 

Additionally, (2) and (3) don't exactly hold. The teacher doesn't so much want to know the truth about X as to know what the student knows about X. And, when asking the question, the teacher doesn't necessarily know whether the student knows the truth about X. Rather, the teacher often asks in order to see IF the student knows the truth about X. 

Finally, note that I may stand in front of the class and ask the following question: "Does anybody have the time?" Immediately, you all will most likely shift back into understanding my question in terms of the felicity conditions in (1-3) above and give me an answer. That is, even though I'm the teacher, that's the not kind of question that would be asked in the teacher role. The question would be infelicitous only if I have a watch on that you know is working perfectly or if there is a huge clock with the time in front of me, because I'd be violating the first condition. 

Anyway, think about how you do this kind of interpreting all the time. Think about how you are constantly sifting through your knowledge of context and of the felicity conditions behind questions in order to understand whether the question is used appropriately. 

Here's a general set of felicity conditions on requests. 

S requests H to do A (action): 

· Speaker believes that A has not yet been done. 

· Speaker believes that Hearer is able to do A. 

· Speaker believes that Hearer is willing to do A-type things for S. 

· S wants A to be done. 

When I told you all to stand up the other day in class, which of these was violated? That's right. Condition 4. I didn't really want you to stand up, except to illustrate how important (3) is. You stood up because in the context of the classroom, we all determined together than you all were willing to do things like stand up if requested by me, the teacher. 

Indirect Speech Acts 

That last observation gives us a nice transition to the notion of indirect speech acts. Consider the following sentences 

· Give me a ride to the mall. 

· Would you mind giving me a ride to the mall? 

· I haven't been to the mall yet. 

Given the right context, all three can all three "mean" basically the same thing, i.e. "give me a ride to the mall." However, the hallmark of an indirect speech act is that its literal meaning is different from its intended meaning. People are intuitively aware of this, and that's why we can play around as follows: 
  

· A: "Could you please pass me the salt?" 

· B: "Yes, I could." (does nothing) 


Clearly, B has responded literally to A's question, while A's meaning was a request for B to pass the salt, and not a query regarding B's ability to engage in the activity of salt-passing. 

How can we identifying indirect speech Acts? 

How to do this (flow chart style) 

· check to see if the verb is a performative; if it is the speech act is direct and we're done; 

· check to see if any felicity conditions are violated for the literal meaning but not the intended meaning; e.g. "could you take the garbage out" Let's think about the felicity conditions for questions 

S questions H about P (some state of affairs) 

· S does not know the truth about P. 

· S wants to know the truth about P. 

· S believes H may know the truth about P. 

If I say to you "Could you give me a ride to the mall?", I am violating (1), assuming that I know you could take me to the mall. So, if my question is felicitous, it is only felicitous with the understanding that it is really a request to take me to the mall and not a question about your ability to do so. 

Note that the felicity conditions on requests aren't violated (assuming this to be true): 

S requests H to do A (action): 

· S believes A has not yet been done. 

· S believes that H is able to do A. 

· S believes that H is willing to do A-type things for S. 

· S wants A to be done. 


So, this is a question literally, but intended as a request. It is an indirect speech act. This said, we might wonder why we use indirect speech acts at all. That is, why don't we always just go straight to the point, stop beating around the bush, etc? In this question/request, we can think of the indirect speech act as a way of communicating to the hearer that although the speaker believes that the hearer is willing to take her/him to the mall, there is also a recognition that asking this favor constitutes a kind of imposition. Framing the request as a question thus allows the hearer the opportunity to more gracefully decline. There are many subtle elements here. Perhaps the speaker has the power to make the hearer take him/her to the mall but does not want to make a show of that power by making a direct request. Perhaps the speaker is unsure about whether the hearer will be willing to take him/her to the mall. 

What I want you to notice is that indirect speech is fundamental to the way in which we communicate, because much more is communicated than the so-called literal meaning of our utterances when we use language. That's why I'm often amused by people who think things would be better if we always got straight to the point. Beating around the bush provides speakers and hearers with valuable information. That's why we do it. 

An exercise about Felicity Conditions: 

Here's felicity conditions on PROMISE as given in Language Files. 

S promises H to do A: 

· S believes H wants A done. 

· S is able to do A. 

· S is willing to do A. 

· A has not already been done. 

Now, what change(s) could we make to provide felicity conditions on THREATEN? Hint, I think you can do it by adding just a couple of words to one of the conditions in (1-4).

   

Give examples for each of the following.
An expression that could have variable reference

Different expressions having one referent

An expression that has no reference but has sense

A per formative utterance.

A constative utterance

Per formative verbs.

A declarative sentence ordering.

An imperative sentence asserting.

An interrogative sentence requesting something

A perlocutionary effect for No 4.

The illocutionary act for: Waiter, there is a fly in my soup!
A felicity condition for apologizing.

 A sincerity condition for congratulating.

 A direct directive.

 An indirect directive.

 A direct co missive.

 An indirect co missive.

 An utterance asserting the speaker’s ability to talk to somebody.

 An utterance questioning the hearer’s ability to pass an exam.

*Here you have another text about speech acts:
Speech Acts

In certain situations, then, we vocalise in order to send messages through the air to other members of our species. Such situations are speech events. 

In the approach to the analysis of speech events termed speech act theory, the message sent, the content of the communication, is a form of human action. This action is not the act of speaking, but an act we perform by speaking -- a speech act.

An example should clarify matters. If I were to say: 

I promise to give you ten dollars.

I have made a promise. That promise is created by the words that I use. If I do not use those words, or equivalent words, there is no promise. That is the essence of the speech act; uttering the words generates the action. 

In this example, the choice of words (in particular, the word promise ) defines the type of speech act performed. But that is not always the case. Consider the sentence: 

There's a bull in the field.

· If I am describing my uncle's farm and say: "There's a bull in the field.", then that sentence is an assertion or statement.

· If you tell me that you're going to take a short cut through the field to the pub and I say: "There's a bull in the field.", then that sentence is a warning.

· If you tell me you want your cow serviced but can't afford expensive stud fees, and I say: "There's a bull in the field.", then that sentence is a piece of advice.

... and so forth. The type of speech act performed by particular words often depends on the speaker's intention and the context in which the words are uttered. 

These examples illustrate that the particular words uttered do not always uniquely define the type of speech act performed in uttering those words. For that reason, it is useful to distinguish two components of any speech act: 

. the locutionary act of uttering particular words (with particular literal meanings) 

i. the illocutionary force (or intention) with which the speaker utters those words

The same locutionary act might have a different illocutionary force, depending on the context in which that act is performed. 

A Typology of Speech Acts

Declarative, Interrogative, Imperative

Traditional grammar recognises three classes of speech act, distinguishable in many languages on the basis of their form: 

· statements or declaratives 

· questions or interrogatives 

· commands or imperatives 

for example: 

i. Aaron took out the rubbish. 

ii. Did Aaron take out the rubbish? 

iii. Take out the rubbish, Aaron!

Though the unmarked illocutionary force for declarative sentences is assertion, we have already seen that they can be used with other illocutionary forces as well. Similarly, not all interrogative sentences represent acts of questioning: 


1a. Would you mind shutting the door?


 b. Yes, I would.


2a. I'm going to quit school.


 b. Do you want to be poor all your life?


3a. Did the ba&*@!ds kill Kenny this week?


 b. Does the sun rise in the east? 


4.  Were you born in a tent or a pub with swing doors?

Example 1a. is a question form with the illocutionary force of a request or order. (Most polite commands are put in question form in English; the imperative form signals urgency, anger, and/or an assertion of authority.) If the addressee treated this instance of a question form as an act of questioning, we would most likely feel that the addressee was being at best uncooperative or, at worst, thick! We would probably interpret the response 1b. as a defiant refusal to undertake a simple request. 

2b. and 3b. are what are commonly termed rhetorical questions. That term is simply a labelling for a number of classes of cases where question forms do not have question force. 2b. is a warning, while 3b. is an oblique affirmative 'yes' response.

Example 4 is an order, usually yelled at who leave the doors wide open during mosquito hour! Of course, a more polite version is: 


5.  Would you like to shut the door?

Similarly, imperatives need not express commands: 

1. Give me a hand with this. 

2. Enjoy yourself in Bali. 

3. Make yourself a cup of coffee. 

4. Use at your own risk.

where 6 is a request, 7 is a wish, 8 is an offer, and 9 is a warning. 

Searle's Typology of Speech Acts

If the traditional 'statement, question, command' contrast is a speech act typology at all, it is at best a pairing of sentence forms and their most literal, unmarked illocutionary force. The set of speech acts recognised in most linguistic communities is much larger and more fine grained than this traditional typology allows.

An example of a more adequate classification is the one proposed by the philosopher John Searle in a 1976 paper. (The subcategories given under each category are meant to be representative, but not exhaustive.) 

· representatives are speech acts that represent some state of affairs 

· assertions 

· claims 

· descriptions 

· commissives are speech acts that commit the speaker to some future course of action 

· promises 

· threats 

· vows 

· directives are speech acts whose intention is to get the addressee to carry out some action 

· commands 

· requests 

· dares 

· entreaties 

· declarations are speech acts that themselves bring about a state of affairs 

· marrying 

· naming 

· blessing 

· arresting 

· expressives are speech acts that indicate the speaker's psychological state or mental attitude 

· greeting 

· congratulating 

· thanking 

· apologising 

· verdicatives are speech acts that assess or pass judgement 

· judging 

· condoning 

· ?permitting 

The discussion in the following sections makes reference to this typology. 

Felicity Conditions and the Structure of Speech Acts

Felicity conditions (also termed appropriateness or success conditions) are conditions that both: 

· define speech acts and speech act types, and 

· provide the basis by which we evaluate speech acts.

A speech act is deemed infelicitous or unsuccessful if some of those conditions do not hold; if a necessary condition for the act does not hold, then we would say that the act did not take place at all. 

To ease our way into felicity conditions for speech acts, let's look first at another area -- games. In his 1969 book Speech Acts, Searle (1969:63) gives three conditions governing a successful/felicitous knight move by some player S in a game of chess: 

2. It is S's turn to move. [preparatory condition] 

3. S is not cheating or deliberately throwing the game. [sincerity condition] 

4. The knight is moved to a position allowed: [essential condition] 

i. by the rules of chess and 

ii. by the current state of the board.

(Condition 1 is missing on purpose, as will become clear directly.) 

Conditions similar to these govern the success of speech acts. Searle's first example is the conditions governing promising. Under the sort of analysis he gives, the sentence: 

I promise to give you A+ on the final exam.
constitutes a successful act of me promising to give you an A+ if at least the following conditions hold: 

1. I have said something about a future act of me giving you an A+ [propositional content condition]. 

2. You'd prefer getting an A+ to not getting an A+, and I believe you would rather get an A+ than not.
I wouldn't have given you an A+ in the normal course of events. [preparatory condition] 

3. I actually intend to give you an A+. [sincerity condition] 

4. We both understand that my saying that I'll give you an A+ is an obligation on my part to do so. [essential condition]

We examine each of these conditions in turn. 

Condition 4 in both the chess and the 'promise' example is what Searle calls an essential condition. Essential conditions are the 'rules of the game', whether the game is chess or using language. In the case of speech acts, essential conditions are knowing that certain words constitute a speech act of a certain sort, and knowing what the consequences of that act are. (An essential condition violation might involve ignorance of those conditions.)

Condition 3 is a sincerity condition. These are conditions on the speaker's beliefs, desires, and/or intentions. If the speaker does not have these beliefs, etc., then the speaker cannot meet some essential condition on the act. So, if I don't actually intend to give you an A+, I cannot without contradiction obligate myself to do so. (A sincerity condition violation might involve ignorance of those conditions.) 

A condition like 2 is a preparatory condition. Preparatory conditions are conditions on the immediate context within which the speech act takes place. If a preparatory condition does not hold, then there is no reason for the act in the first place. If I don't believe you'd like an A+, why promise to give you one. Similarly, words like: 

I now pronounce you husband and wife.

only bring about a marriage in the context of a true marriage ceremony, with a ring, vows by bride and groom, or whatever is required in any particular cultural context. If those words were uttered over lunch in the ref, no marriage would have taken place. 

Conditions like 1 hold for speech acts, but not for games. They are what Searle calls a propositional content condition, a condition that the words uttered say certain things about the world. A promise must involve words that say something about a future act by their speaker. Another example: If, as a marriage celebrant, I were to utter: 

I now pronounce you Fred and Hilda.

the act of marrying would be rendered infelicitous by virtue of a propositional content condition violation, because those words are not conventionally understood as creating a marriage bond. 

Degrees of Infelicity

What happens when some or all of the felicity conditions defining a speech act are violated? In the pioneering work on speech acts, How To Do Things With Words, J.L. Austin distinguished: 

i. complete failure of a speech act, under which the act can be said not to have occurred, from 

ii. defective speech acts, where the act has indeed taken place, but is not completely felicitous.

(Be careful here to distinguish the act of speaking -- the locutionary act -- from a speech act, which involves some illocutionary force.) 

Austin termed the complete failures misfires, and the partial failures, abuses. Searle makes the same distinction, but uses the terms unsuccessful and defective
The following situation, I think, exemplifies an unsuccessful speech act: 

A enters B's office and decides to clean things up. As part of the cleanup, B rubs off A's whiteboard, erasing a list of those people who have borrowed books from A. A then enters the room, looks at the whiteboard, and the brush in B's hand, and says: 

Thank you very much.
Has A thanked B by uttering these words? Certainly the appropriate words have been said, but is this sarcastic use of these words an act of thanking? I think not! 

At least two felicity conditions on thanking have been violated in this situation: 

· preparatory condition violation: 

· A does not believe B's actions have benefited A.

· sincerity condition violation: 

· A is not actually appreciative of B's actions.

Compare this situation to my promising to give you an A+, but not intending to give you an A+. This failure of the sincerity condition on promising is not sufficient to negate the act. I have still made a promise, though an insincere one. 

Violating the essential condition on promising renders the act completely unsuccessful. Essential condition violations are like illegal game moves made as a result of ignorance of the rules or lapses in concentration. Consider the following interchange: 

A: Will you pay me what you owe me tomorrow?
B: Yes.
A: Do you promise?
B: Yes, I promise. 

Imagine that in this situation, individual B speaks English, but is from a cultural background in which there is no speech act equivalent to promising, through which one obligates oneself to a future act (as opposed to just giving a vague undertaking to do something if possible). Under these conditions, it seems to me that B has not made a promise at all, since s/he doesn't understand the rules of promising. 

We note from these examples that, though sincerity and essential conditions are often related, they are distinct. An insincere promise made in the full knowledge of the essential conditions on promising is a sincerity condition violation. An unfullfilled promise made in ignorance of the essential conditions on promising is an essential condition violation.

Truth Value and Speech Acts

Just one more example:

Consider a simple representative speech act, like someone saying: 

The lecturer for LIN101 is an alien.
According to Searle (1969:66), the felicity conditions for a simple assertion like this include: 

· propositional content: 

· The utterance describes some state of affairs p; in this case, p is the claim that a certain lecturer is not of this world.

· preparatory: 

· The speaker believes that the hearer does not already know that the lecturer in question is a space cadet. 

· The speaker has some evidence for the truth of p; s/he saw the lecturer arriving for work in a UFO, s/he read it on the toilet wall, or whatever.

· sincerity: 

· The speaker actually believes that p.

· essential: 

· Saying that p is giving an undertaking that p is an actual state of affairs.

What happens if p turns out not to be the actual state of affairs, if the lecturer turns out to be human? We have a name for such violations of the felicity conditions on assertions. We call them 'lying'. Or does 'lie' apply only to sincerity condition violations? I leave that question for you to resolve. 

The question of the truth or falsity of the propositional content is central to the felicity conditions for representative speech acts like assertions. As hearers, we assign sentences like: 

· The moon is made of green cheese. 

· The Coalition government has lowered inflation. 

· It will rain tomorrow.

a truth value, based on our confidence in the speaker and our knowledge of the world. Sentences that constitute representative speech acts are precisely those that can be judged either true or false. Having a truth value is the defining semantic property of representative utterances. 

By contrast, sentences with other illocutionary forces do not have a truth value: 

· I promise to give every student an A. 

· I now pronounce you man and wife. 

· Hooray for the Irish! 

· I dare you to put Metamucil in Alan's coffee. 

· Who's the leader of the club that's made for you and me? 

· I approve of Little Johnie Howard.

Some people feel that the last of these examples can be judged true or false. In that case, we might consider that example a cross between representative and verdicative -- a representative verdicative. In general, though, sentences constituting non-representative speech acts do not have truth value in any obvious sense. 
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4. Politeness in Linguistic Pragmatics

 

Lakoff:

Be friendly; Don't impose; Give options 

 

Brown and Levinson:
Positive and negative face,





face wants and face threats
Face and Politeness Strategies
· Face and politeness phenomena: The pragmatic interest in the communication of indirect speech acts, in particular, as well as the interest in the social-relational aspects of and constraints on information exchange, more generally, are at the basis of an interest in face and politeness phenomena. One entrance to the study of politeness phenomena can indeed be built around the observation that language users often depart from the conditions of optimal information exchange because, not to do so, would amount to a loss of (speaker or hearer) face. For instance, a "white lie" can be described as a linguistic strategy in which a speaker intentionally and covertly violates the maxim of quality so as to "spare the feelings" of the person s/he addresses or in order to save one's own face. It is on the basis of observations like the above that some pragmaticists have proposed to complement Grice's CP and its four maxims of information exchange with a politeness principle and attendant maxims. Taking a slightly different route, one can similarly that an indirectly formulated request such as (son to dad) are you using the car tonight? counts as face-respecting strategy, among other reasons, because it leaves room for the interlocutor to refuse by saying sorry, it is already been taken (rather than the more face-threatening you may not use it). In that sense, speaker and hearer face are being attended to. 

By far the most influential theory of politeness phenomena is that of P. Brown and S. Levinson,  Their theory is based on a particular interpretation of the work of the sociologist, E. Goffman, on the role of "face" in social interaction (Brown & Levinson 1987:63): 

According to P. Brown & S. Levinson, one can subsequently distinguish between two types of face wants: positive face and negative face. Positive face refers to the desire to be appreciated as a social person. Negative face refers to the desire to see one's action unimpeded by others. Corresponding to these two face-types, language communities develop strategies to attend to positive and negative face wants. These strategies are referred to as positive and negative politeness strategies. With particular reference to negative face wants, Brown & Levinson have developed the concept of a face threatening act to refer to verbal acts which intrinsically threaten face and may therefore require face-redressive action  for a schematic overview of available options) . According to Brown & Levinson, there is a direct correlation between the amount of face work speakers perform and particular situational variables: (a) power, (b) social distance and (c) the gravity of the imposition (cf. a request to borrow someone's car usually involves more face-work than a request to use that person's pencil). 
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Brown & Levinson predominantly see face wants in individualistic terms. Their speaker is a rational model person, who, when interacting, adopts rational goals of which she is conscious. The underlying assumption is that the behaviour of interactants displays a sensitivity towards a satisfaction of mutual face wants. In contrast, one may stress the situational diversification of systems of politeness as well as their conventional nature. See, for instance, Bourdieu who sees politeness in terms of conventions. These reflect the determinate nature of power relations of a society. Suscription to these conventions counts as an act of political concession. Compare also with critiques of speech act theory. 
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Brown & Levinson are preoccupied with “losing face”, but there is hardly an equivalent discussion of “gaining face”. This choice of metaphor has been criticised as ethnocentric. 
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The relevance of "face" in interactional analysis can be extended beyond Brown & Levinson’s particular utterance-oriented interpretation of it. Suggestions for this can be found in Goffman’s own work. In addition, one can think here of situations where speakers enter into confrontations with institutions in order to (re)claim certain entitlements. In terms of scope, this takes us beyond a pre-occupation with the "local" face-related dimensions of individual utterances towards a more "global" analysis of the face work dimensions of complete exchange sequences or encounters, especially disputes (see Sarangi & Slembrouck 1997 

Brown and Levinson sum up human politeness behaviour in four strategies, which correspond to these examples: bald on record, negative politeness, positive politeness, and off-record-indirect strategy.

·                        The bald on-record strategy does nothing to minimize threats to the hearer's “face” 

·                        The positive politeness strategy shows you recognize that your hearer has a desire to be respected. It also confirms that the relationship is friendly and expresses group reciprocity. 

·                         The negative politeness strategy also recognizes the hearer's face. But it also recognizes that you are in some way imposing on them. Some other examples would be to say, “I don't want to bother you but...” or “I was wondering if...” 

·                          Off-record indirect strategies take some of the pressure off of you. You are trying to avoid the direct Face Theatening Act of asking for a beer. Instead you would rather it be offered to you once your hearer sees that you want one. 

 Negative Politeness

 1
Maintain distance (respect)

2
Give options (deference)

 

Positive Politeness


 
Be friendly (solidarity)

Face threatening acts, pre-sequences

 
Pre-sequences

 Pre-request

 

Ann:
Would you do me a favor?

Bob:
Sure.


Ann:
Are you going to be needing your car this weekend?

Bob:
Uh, not really.

Ann:
Great.  Could I borrow it Saturday night?

Bob:
I guess so.

Ann:
I’d have it back early Sunday.

Bob:
Okay.  No problem.
Pre-invitation

 
Ed:
So are you busy Saturday night?


Judy:
Not really.


Ed:
Have you seen the new “Star Wars” movie?


Judy:
No.


Ed:
Do you want to go with me Saturday?


Judy:
I’d love to.

 

Of course, the recipient may anticipate the invitation, as in:

 

Ed:
So are you busy Saturday night?


Judy:
What do you have in mind?  


Ed:
Do you like Chinese food?


Judy:
At which restaurant?


Ed:
Kung Foo on Elm Street.


Judy:
I’d love to.

 

Pre-announcement:

 


Ann:
Oh, guess who I saw last night.

Bob:
Who?

Ann:
Judy.

Bob:
Really?

Ann:
Yeah.  She was at the movies with George.

Bob:
Wow. 

 

Compare:
Ann:
Oh, guess who I saw last night.



Bob:
Harry?



Ann:
No, Judy.



Bob:
Oh.

 

Also:
Ann:
Do you know who I saw at the movies last night?


Bob:
Who?


Ann:
Judy.


Bob:
Wow.

 

Compare:
Ann:
Do you know who I saw at the movies last night?



Bob:
No.



Ann:
Judy.



Bob:
Oh.

 

Conclusion:  If you can hear a question as a pre-sequence, do so

 

Conversation closings, usually with pre-closings:


 

Sue:
Okay.  See you Thursday.

Joe:
Yeah.  Thursday.

Sue:
Okay.  Bye.

Joe:
Yeah, Bye.

Sue:
Bye.

 

Al:
So if you're ever in Boston come and see us.


Bea:
You bet.  Thanks.

Al:
Good to see you.

Bea:
Yeah.  Take care.

Al:
Okay.  Bye.

Bea:
Bye.
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	Face-threatening acts - Examples

	1.
	I need another €1000.

	2.
	What a beautiful vase this is! Where did it come from?

	3.
	I was hoping you wouldn't need the car tonight.

	4.
	Are you going to the market tomorrow (i.e. Can you give me lift?)


To sum up, “Face” (as in “lose face”) refers to a speaker's sense of linguistic and social identity. Any speech act may impose on this sense, and is therefore face threatening. And speakers have strategies for lessening the threat. Positive politeness means being complimentary and gracious to the addressee (but if this is overdone, the speaker may alienate the other party). Negative politeness is found in ways of mitigating the imposition: 

·                  Hedging: Er, could you, er, perhaps, close the, um , window? 

·                  Pessimism: I don't suppose you could close the window, could you? 

·                  Indicating deference: Excuse me, sir, would you mind if I asked you to close the window? 

·                            Apologizing: I'm terribly sorry to put you out, but could you close the window? 

·                            Impersonalizing: The management requires all windows to be closed.

Brown and Levinson sum up human politeness behaviour in four strategies, which correspond to these examples: bald on record, negative politeness, positive politeness, and off-record-indirect strategy.

·                            The bald on-record strategy does nothing to minimize threats to the hearer's “face” 

·                            The positive politeness strategy shows you recognize that your hearer has a desire to be respected. It also confirms that the relationship is friendly and expresses group reciprocity. 

·                            The negative politeness strategy also recognizes the hearer's face. But it also recognizes that you are in some way imposing on them. Some other examples would be to say, “I don't want to bother you but...” or “I was wondering if...” 

·                            Off-record indirect strategies take some of the pressure off of you. You are trying to avoid the direct Face Theatening Act of asking for a beer. Instead you would rather it be offered to you once your hearer sees that you want one. 

Examples from Brown and Levinson's politeness strategies

Bald on-record

·                            An emergency: Help! 

·                            Task oriented: Give me those! 

·                            Request: Put your jacket away. 

·                            Alerting: Turn your lights on! (while driving) 

Positive Politeness

Attend to the hearer: You must be hungry, it's a long time since breakfast. How about some lunch? 

Avoid disagreement: A: What is she, small? B: Yes, yes, she's small, smallish, um, not really small but certainly not very big. 

Assume agreement: So when are you coming to see us? 

·Hedge opinion: You really should sort of try harder. 

Negative Politeness

· Be indirect: I'm looking for a pen. 

·  Request forgiveness: You must forgive me but.... 

  Minimize imposition: I just want to ask you if I could use your computer? 

·Pluralize the person responsible: We forgot to tell you that you needed to by your plane ticket by yesterday. 

Off-record (indirect)

·                            Give hints: It's a bit cold in here. 

·                            Be vague: Perhaps someone should have been more responsible. 

·                            Be sarcastic, or joking: Yeah, he's a real Einstein (rocket scientist, Stephen Hawking, genius and so on)!

 

Leech: politeness principle 

In facilitating communication and in general making sure that the machinery is well oiled, Leech suggests that we need also to consider the politeness principle (together with the irony and banter principle) at work.

 He suggests that the level of politeness is predictable according to the situation: the authority of the speaker, the horizontal distance between speaker and hearer, and the ‘cost’ to the hearer.

  He suggests six maxims of the PP


 (One difference of terminology between Searle and Leech is Leech's use of the term assertive for Searle's representative, and impositive for Searle's directive.)

	Maxim 
	Where Found 
	Description 

	1. The tact maxim 
	In impositives and commisives 
	The speaker minimizes the cost (and correspondingly maximizes the benefit) to the listener .

	2. The generosity maxim 
	In impositives and commissives. 
	The speaker minimizes the benefit (and correspondingly maximizes the cost) to herself. 

	3. The approbation maxim 
	In expressives and assertives. 
	The speaker minimizes dispraise (and correspondingly maximizes praise) of the listener. 

	4. The modesty maxim. 
	In expressives and assertives. 
	The speaker minimizes praise (and correspondingly maximizes dispraise) of herself.

	5. The agreement maxim. 
	In assertives. 
	The speaker minimizes disagreement (and correspondingly maximizes agreement) between herself and the listener. 

	6. The sympathy maxim. 
	In assertives. 
	The speaker minimizes antipathy (and correspondingly maximizes sympathy) between herself and the listener. 



Quite clearly, Leech places more importance on the maxim of manner than what Grice himself has done. In fact, his politeness principle provides the raison d'être for this particular maxim, and why it sometimes causes the breaking of the other maxims of the cooperative principle.

Examples of Leech's maxims : Leech defines politeness as forms of behaviour that establish and maintain comity. That is the ability of participants in a social interaction to engage in interaction in an atmosphere of relative harmony.

·                            Tact maxim: minimise cost to other; maximise benefit to other. Ex: Could I interrupt you for a second? If I could just clarify this then.
·                            Generosity maxim: minimise benefit to self; maximise cost to self. Ex: You relax and let me do the dishes. You must come and have dinner with us.
·                            Approbation maxim: minimise dispraise of other; maximise praise of other. Ex: John, I know you're a genius - would you know how to solve this math problem here?
·                            Modesty maxim: minimise praise of self; maximise dispraise of self. Ex: Oh, I'm so stupid - I didn't make a note of our lecture! Did you?
·                            Agreement maxim: minimise disagreement between self and other; maximise agreement between self and other.

          Ex: A: I don't want my daughter to do this, I want her to do that.     
                 B: Yes, but ma'am, I thought we resolved this already on your last visit.
·                            Sympathy maxim: minimise antipathy between self and other; maximise sympathy between self and other. Ex: I was sorry to hear about your father.
 
Conversational implicature, the maxims of conversation, and the Principle Relevance
The second point of critique which Relevance Theory has raised concerns Grice's maxims. Sperber and Wilson (1981: 172f.) argue that they are either unnecessary or misleading, as the following examples will illustrate.
B's answer in (4), although being a violation of the Quality maxim, would not be regarded as a violation of the Co-operative Principle. 
(4) Situation: It is 8.27pm
A: What time is it?
B: It is half past eight
A violation of the maxim of Quantity can be justified, when the violation helps recovering the implicature. Like in example (5) the possible interpretation that the speaker is being very upset about having failed the exam becomes possible by giving the additional information. 

(5) I have failed, failed.

The maxim of manner `Avoid ambiguity' is problematic, since all utterances are to a certain extent ambiguous. All the other maxims can be reduced to a single one - Relevance. Sperber and Wilson (1981: 174) have argued, "... that all the other maxims reduce to a single maxim of relevance which, by itself, makes clearer and more accurate predictions than the combined set of maxims succeeds in doing." It is the Principle of Relevance which underlies the whole process of utterance interpretation:
The Principle of Relevance:
"Every act of ostensive communication communicates a presumption of its own optimal relevance."
The presumption of optimal relevance means:
a) "The ostensive stimulus is relevant enough to be worth the addressee's effort to process it."
b) "The ostensive stimulus is the most relevant one compatible with the communicator's abilities and preferences."
(Sperber/Wilson, 1996: 270)
One could be tempted to conclude that Relevance Theory simply replaces Grice's four maxims by a single one. That the Principle of Relevance does much more than that will become clear by a closer observation - it solves a general problem of Grice's theory: With his Co-operative Principle and maxims Grice gives pragmatic rules which govern the act of communication. But, as Neale (1992: 528) says, "Grice has certainly not stated any sort of method or procedure for calculating the content of conversational implicatures". His maxims do not explain how the actual process of communication works. Relevance does.
Relevance answers the question why, out of a large number of potential implicatures of an utterance, some are more likely to be recovered than others. It is due to different degrees of Relevance. That the hearer automatically searches for relevant information can be explained by general principles of cognition - hypothesis formation and confirmation. As Sperber and Wilson (1986: 48) have pointed out, it had long been assumed by pragmatists "... that deductive inference plays little if any role in the recovery of implicatures". Sperber and Wilson, on the contrary, regard deductive processes as central. They assume that new information given by an utterance interacts with existing information in a process of hypothesis formation and confirmation. In this process the hearer searches for contextual implications consistent with the Principle of Relevance. Contextual implications are conclusions deducible from a proposition in connection with its context, but are not deducible from the proposition or the context alone. (see Sperber/Wilson, 1986: 54f.)
In example (6) A can only draw the conclusion in (7) from the proposition in connection with the context: 

(6) A: Do you want some coffee?
B: Coffee would keep me awake.
Context: She doesn't want to be kept awake.
(7) She won't have anything that would keep her awake.

She won't have any coffee.
Sperber and Wilson (1986: 56) assume "... that in processing a proposition the hearer begins by systematically searching for contextual implications in a small, immediately accessible context consisting of the propositions that have most recently been processed". Here it becomes clear that not all contextual implications are equally accessible - their processing effort differs, and with it their degree of relevance. This explains why B's violation of the Quality maxim in example (4) is justified - it reduces the processing effort for A. So "... the relevance of a proposition increases with the number of contextual implications it yields and decreases as the amount of processing needed to obtain them increases" (Sperber/Wilson, 1986: 57). Relevance theory sees in the acquisition and maximisation of relevance a universal goal of cognition.
Here, Relevance Theory clearly exceeds Grice's analysis, developing his basic ideas into a powerful explanatory model of communication and cognition. The following passage from the PrJcis of Relevance (Sperber/Wilson, 1987: 700) makes that very clear: 

"Human cognition as a whole is a case in one point: It is aimed at improving the quantity, quality, and the organization of the individuals knowledge. To achieve this goal as efficiently as possible, the individual must at each moment try to allocate his processing resources to the most relevant information: that is (...) information likely to bring about the greatest improvement of knowledge at the smallest processing cost."
THE SIGNIFICANCE OF DISCOURSE ANALYSIS IN LANGUAGE TEACHING AND LEARNING
To attain a good command of a foreign language learners should either be exposed to it in genuine circumstances and with natural frequency, or painstakingly study lexis and syntax assuming that students have some contact with natural input. Classroom discourse seems to be the best way of systematizing the linguistic code that learners are to acquire. The greatest opportunity to store, develop and use the knowledge about the target language is arisen by exposure to authentic discourse in the target language provided by the teacher (Dakowska 2001:86).

Language is not only the aim of education as it is in the case of teaching English to Polish students, but also the means of schooling by the use of mother tongue. Having realized that discourse analysts attempted to describe the role and importance of language in both contexts simultaneously paying much attention to possible improvement to be made in these fields.

It has also been settled that what is essential to be successful in language learning is interaction, in both written and spoken form. In addition, students' failures in communication which result in negotiation of meaning, requests for explanation or reorganization of message contribute to language acquisition. One of the major concerns of discourse analysts has been the manner in which students ought to be involved in the learning process, how to control turn-taking, provide feedback as well as how to teach different skills most effectively on the grounds of discourse analysis' offerings (Trappes-Lomax 2004:153).

 Application of discourse analysis to teaching grammar
There are a number of questions posed by discourse analysts with reference to grammar and grammar teaching. In particular, they are interested in its significance for producing comprehensible communicative products, realization of grammar items in different languages, their frequency of occurrence in speech and writing which is to enable teaching more natural usage of the target language, as well as learners' native tongue (McCarthy 1991:47).

While it is possible to use a foreign language being unaware or vaguely aware of its grammatical system, educated speakers cannot allow themselves to make even honest mistakes, and the more sophisticated the linguistic output is to be the more thorough knowledge of grammar gains importance. Moreover, it is essential not only for producing discourse, but also for their perception and comprehension, as many texts take advantage of cohesive devices which contribute to the unity of texts, but might disturb their understanding by a speaker who is not aware of their occurrence.

Anaphoric reference, which is frequent in many oral and written texts, deserves attention due to problems that it may cause to learners at various levels. It is especially important at an early stage of learning a foreign language when learners fail to follow overall meaning turning much attention to decoding information in a given clause or sentence. Discourse analysts have analyzed schematically occurring items of texts and how learners from different backgrounds acquire them and later on produce. Thus, it is said that Japanese students fail to distinguish the difference between he and she, while Spanish pupils have problems with using his and your. Teachers, being aware of possible difficulties in teaching some aspects of grammar, should pay particular attention to them during the introduction of the new material to prevent making mistakes and errors (McCarthy 1991:36).

The most prominent role in producing sophisticated discourse, and therefore one that requires much attention on the part of teachers and learners is that of words and phrases which signal internal relation of sections of discourse, namely conjunctions. McCarthy (1991) claims that there are more than forty conjunctive words and phrases, which might be difficult to teach. Moreover, when it comes to the spoken form of language, where and, but, so, then are most frequent, they may take more than one meaning, which is particularly true for and. Additionally, they not only contribute to the cohesion of the text, but are also used when a participant of a conversation takes his turn to speak to link his utterance to what has been said before (McCarthy 1991:48).

The foregoing notions that words crucial for proper understanding of discourse, apart from their lexical meaning, are also significant for producing natural discourse in many situations support the belief that they should be pondered on by both teachers and students. Furthermore, it is advisable to provide learners with contexts which would exemplify how native users of language take advantage of anaphoric references, ellipses, articles and other grammar related elements of language which, if not crucial, are at least particularly useful for proficient communication (McCarthy 1991:62).

3.2 Application of discourse analysis to teaching vocabulary
What is probably most striking to learners of a foreign language is the quantity of vocabulary used daily and the amount of time that they will have to spend memorizing lexical items. Lexis may frequently cause major problems to students, because unlike grammar it is an open-ended system to which new items are continuously added. That is why it requires close attention and, frequently, explanation on the part of the teacher, as well as patience on the part of the student.

Scholars have conducted in-depth research into techniques employed by foreign language learners concerning vocabulary memorization to make it easier for students to improve their management of lexis. The conclusion was drawn that it is most profitable to teach new terminology paying close attention to context and co-text that new vocabulary appears in which is especially helpful in teaching and learning aspects such as formality and register. Discourse analysts describe co-text as the phrases that surround a given word, whereas, context is understood as the place in which the communicative product was formed (McCarthy 1991:64).

From studies conducted by discourse analysts emerged an important idea of lexical chains present in all consistent texts. Such a chain is thought to be a series of related words which, referring to the same thing, contribute to the unity of a communicative product and make its perception relatively easy. Additionally, they provide a semantic context which is useful for understanding, or inferring the meaning of words, notions and sentences. Links of a chain are not usually limited to one sentence, as they may connect pairs of words that are next to one another, as well as stretch to several sentences or a whole text. The relation of words in a given sequence might be that of reiteration or collocation, however, analyst are reluctant to denote collocation as a fully reliable element of lexical cohesion as it refers only to the likelihood of occurrence of some lexical items. Nevertheless, it is undeniably helpful to know collocations as they might assist in understanding of communicative products and producing native-like discourse (McCarthy 1991:65).

Since lexical chains are present in every type of discourse it is advisable to familiarize learners with the way they function in, not merely because they are there, but to improve students' perception and production of expressive discourse. Reiteration is simply a repetition of a word later in the text, or the use of synonymy, but what might require paying particularly close attention in classroom situation is hyponymy. While synonymy is relatively easy to master simply by learning new vocabulary dividing new words into groups with similar meaning, or using thesauri, hyponymy and superordination are more abstract and it appears that they require tutelage. Hyponym is a particular case of a more general word, in other words a hyponym belongs to a subcategory of a superordinate with narrower meaning, which is best illustrated by an example: Brazil, with her two-crop economy, was even more severely hit by the Depression thanother Latin American states and the country was on the verge of complete collapse (Salkie 1995:15). In this sentence the word Brazil is a hyponym of the word country - its superordinate. Thus, it should not be difficult to observe the difference between synonymy and hyponymy: while Poland, Germany and France are all hyponyms of the word country, they are not synonymous. Discourse analysts imply that authors of communicative products deliberately vary discursive devices of this type in order to bring the most important ideas to the fore, which in case of English with its wide array of vocabulary is a very frequent phenomenon (McCarthy 1991, Salkie 1995).

One other significant contribution made by discourse analysts for the use of vocabulary is noticing the omnipresence and miscellaneous manners of expressing modality. Contrary to popular belief that it is conveyed mainly by use of modal verbs it has been proved that in natural discourse it is even more frequently communicated by words and phrases which may not be included in the category of modal verbs, yet, carry modal meaning. Lexical items of modality inform the participant of discourse not only about the attitude of the author to the subject matter in question (phrases such as I believe, think, assume), but they also give information about commitment, assertion, tentativeness (McCarthy 1991:85).

Discourse analysts maintain that knowledge of vocabulary-connected discourse devices supports language learning in diverse manners. Firstly, it ought to bring students to organize new items of vocabulary into groups with common context of use to make them realize how the meaning of a certain word might change with circumstances of its use or 
co-text. Moreover, it should also improve learners' abilities to choose the appropriate synonym, collocation or hyponym (McCarthy 1991:71).

Application of discourse analysis to teaching text interpretation
Interpretation of a written text in discourse studies might be defined as the act of grasping the meaning that the communicative product is to convey. It is important to emphasize that clear understanding of writing is reliant on not only what the author put in it, but also on what a reader brings to this process. McCarthy (1991) points out that reading is an exacting action which involves recipient's knowledge of the world, experience, ability to infer possible aims of discourse and evaluate the reception of the text.

Painstaking research into schemata theory made it apparent that mere knowledge of the world is not always sufficient for successful discourse processing. Consequently, scholars dealing with text analysis redefined the concept of schemata dividing it into two: content and formal schemata. Content, as it refers to shared knowledge of the subject matter, and formal, because it denotes the knowledge of the structure and organization of a text. In order to aid students to develop necessary reading and comprehension skills attention has to be paid to aspects concerning the whole system of a text, as well as crucial grammar structures and lexical items. What is more, processing written discourse ought to occur on global and local scale at simultaneously, however, it has been demonstrated that readers employ different strategies of reading depending on what they focus on (McCarthy 1991:168).

Top-down and bottom-up text processing
Distinguishing noticeably different approaches to text processing led to distinction of manners of attending to written communicative products. Bottom-up processes are those which are involved in assimilating input from the smallest chunks of discourse: sounds in speech and letters in texts, afterwards moving to more and more general features. This technique is frequently applied by lower-level learners who turn much attention to decoding particular words, thus losing the more general idea, that is the meaning of a given piece of writing. In the same way learning a new language begins: first the alphabet, then words and short phrases, next simple sentences, finally elaborate compound sentences. While it is considered to be a good way of making learners understand the language, a wider perspective is necessary to enable students to successfully produce comprehensible discourse (Cook 1990, McCarthy 1991).

Alternatively, top-down processing starts with general features of a text, gradually moving to the narrower. This approach considers all levels of communicative products as a total unit whose elements work collectively, in other words, it is more holistic. Not only does the information in a text enable readers to understand it, but it also has to be confronted with recipient's former knowledge and expectations which facilitate comprehension. It is important to make students aware of these two ways of dealing with written discourse and how they may be exploited depending on the task. When learners are to get acquainted with the main idea of a particular communicative product they should take advantage of top-down approach, while when answering detailed true-false questions they would benefit from bottom-up reading (Cook 1990, McCarthy 1991).
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